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1 Introduction
1.1
Purpose of the report

The NFER was commissioned in May 2001 to conduct an evaluation study of the first phase of The Teachers’ International Professional Development Programme (TIPD).

This report combines information reported to the DfES project team in October 2001 about issues emerging from Stage 1 of the evaluation study with the findings from Stage 2.  The first stage consisted of analysis of 175 evaluation questionnaires completed by participating teachers and headteachers and 24 questionnaires completed by LEA coordinators.  In the second stage twelve case studies were carried out and the remaining questionnaires were read.  The case studies consisted of face-to-face or telephone interviews with twelve teachers, eight headteachers who did not participate in the programme and two participating headteachers. In addition, interviews were held with the three Programme providers and three LEA coordinators and supporting documentation from the DfES was examined.  Throughout, the evaluations and comments made by the teacher participants are ascribed to ‘the participants’.  Other contributors to the study are named as (LEA) ‘coordinators’, and ‘providers’. 

In reading this report it should be noted that the majority of responses are based on the statistical analysis of the evaluation questionnaires.  Qualitative data provide illustration of the points raised, but only relate to the eighteen interviews and notes from the 90 questionnaires which were not analysed statistically.  In addition, it should be remembered that the evaluation cycle required questionnaires to be completed six months following return.  A proportion of the comments made by participants, therefore, relate to the very early stages of the programme when most teething problems were experienced.  Many of these issues have been recognised and some have already been addressed as part of the ongoing review of the TIPD programme.

1.2 Background to the evaluation

The Teachers’ International Professional Development Programme was developed in response to the Government’s proposals in The Green Paper: Teachers meeting the challenge for change (GB. DfEE, 1998).  It brought together existing provision and new opportunities, funded annually by an additional £3m, in order to provide up to 5,000 opportunities each year overall.  The programme aimed to reflect responses to the TIPD consultation document issued early in 2000 and began in May 2000.  

Existing provision came from a range of DfEE-funded international development programmes arranged by several outside agencies.  These included:

· Teacher exchange and study visits, mainly in Europe, arranged by The Central Bureau for International Education and Training

· Teacher exchanges to the USA, arranged by The Central Bureau for International Education and Training 

· Commonwealth teacher exchange and study visits, organised by the League for the Exchange of Commonwealth Teachers (LECT)

· Study visits to Europe, North America, South Africa and the Middle East organised by the Technology Colleges Trust (TCT).

The purpose of the TIPD programme was to provide teachers in England with opportunities for international study visits or exchanges enabling them to experience good practice, carry out research and share information with a network of other participants. The NFER evaluation study was designed to begin in May 2001, providing an interim report for discussion with the DfES project team in September 2001 and a draft final report in January 2002.

The evaluation study was designed in two stages.  Stage 1 was to focus upon collation and analysis of provider database information and questionnaires completed by the participants.  This enabled statistical analysis of the information provided and for the project team to identify the criteria to inform a choice of case studies: these were discussed and agreed with the DfES team in September 2001.  It had been intended in the original research proposal to cover all four Strands of the TIPD.  It had been expected that completed questionnaires would have been available from June to July 2001.  In the event, the questionnaires returned related to Strand One of the TIPD programme (Eval1), the short study visits, and from LEA coordinators (Eval2), and there was a two-month delay in them being received.  All the evaluation questionnaires received by the revised project deadline were coded and analysed statistically.  Those received after the revised deadline were read and notes were taken, with particular reference to the responses to open-ended questions: these were not, however, coded and analysed statistically.

The following table illustrates the numbers of the questionnaires received and those analysed:   

	
	Questionnaire Type

	
	Study Visits: Eval 1
	Study Visits: Eval 2

	Number of questionnaires statistically analysed
	175
	24

	Number of questionnaires not statistically analysed
	90
	0

	Total 
	265
	24


The additional 90 Eval1 questionnaires, which arrived later at the NFER, were read but have not been analysed statistically. The Strand One sample included all the school phases, LEAs and destinations represented by those returned to the NFER. Reports of visits, which had been posted on the DfES TIPD website, were also examined in order to help the selection of a list of proposed schools to be included in the case studies.  In addition to this, the providers’ databases were also examined.

1.3
Selection of case study schools

Stage 2 of the research was renegotiated, in the light of the delay in evaluation information availability, to include twelve case studies, with a focus on the impact of the programme upon teaching and learning, and the impact through dissemination of new ideas and good practice. In order to select the schools a longlist was drawn up of 20 potential case studies.  This longlist was agreed with the DfES, but the eventual choice of schools contacted remained confidential to the research team.

The schools were selected by taking account of the responses on the completed questionnaires and the reports posted on the DfES TIPD website.  Both large and small schools were included.  They covered a wide geographical range, from both rural and urban locations, and a range of LEA size and type.  The individual staff also represented a balance of male and female teachers in both the primary and secondary phases.  All three programme providers were represented.  One school was included because the headteacher has been involved in the project alongside members of staff and another small primary school because the headteacher was the participant.  The majority of the destination countries and the TIPD themes were represented.  The analysis focused upon the short study visit Strand of the TIPD programme.

The overwhelming majority of respondents was positive in their approach and aware of the need to make use of their experiences through the TIPD programme: to disseminate information and to make an impact upon the quality of teaching and learning in their schools.  Schools longlisted, therefore, were selected because individual participants not only displayed these characteristics but also because, in their evaluations, they showed themselves to be particularly articulate and thoughtful about their TIPD experiences or because they indicated notable dissemination or implementation activity. 

1.4 Conduct of the case studies

Twelve case studies were carried out between November and December 2001.  Six were conducted by telephone and six face-to-face.  In each case study, up to three people were interviewed: one or two participants and the headteacher. In those schools where the headteacher was the participant, s/he was the only person interviewed.  The case studies were conducted according to the aims and purposes outlined in the evaluation study proposal, namely:

· to follow up emerging key issues and themes arising from analysis of the questionnaire data

· to explore key issues in greater depth

· to focus upon the impact of the programme on classroom performance and school improvement

· to check the validity of the data from other sources

· to provide illustrative case study evidence to supplement the information provided by the DfES’s questionnaires and database.

The issues to be explored in the face-to-face and telephone interviews were approached in two ways, as outlined in the evaluation study proposal:

· The telephone interviews focused upon follow-up questions to the questionnaire responses, in order to seek further information and to clarify the key issues.

· The face-to-face interviews focused upon exploring in greater depth the key issues raised in the questionnaire responses.  In particular, there was an exploration of the programme’s impact upon classroom practice, and the development of teachers as reflective practitioners: the key intended outcomes of the current TIPD programme.  

Confidential semi-structured interviews were conducted between November 2001 and January 2002, covering similar issues with all participants. In addition, interviews were conducted with the three providers and three LEA coordinators representing both small and large local authorities in the East, North and South West of England.  Interview data were analysed according to the evaluation issues contained within the evaluation questionnaires and additional issues requested by the DfES: for example, that of equality of access to the programme.

In summary, the evaluation study was conducted in order to assess the implementation of the programme so far:

· to evaluate whether the main activities had achieved the programme’s desired outcomes

· to identify the models of delivery which appeared to be most effective

· to provide recommendations for future delivery of the programme.

The final report intends to present a systematic analysis of the evidence collected from both stages of the evaluation study, in order that it may inform improvements for the second phase of the programme.

2
Evaluation findings

The following findings refer to the sample of evaluation questionnaires and the case studies of the evaluation, rather than the TIPD programme as a whole, unless stated otherwise.

1.1 The programme

Information about the TIPD programme can be found on the DfES (www.dfes.gov.uk/tipd) and the providers’ websites (www.britishcouncil.org), www.lect.org.uk/tipd), (www.tctrust.org.uk/tct-visits/TIPD).  

Content

The current TIPD programme, determined overall by the DfES, consists of four Strands: 

i. Short-term study visits for coordinated groups of teachers from different schools, arranged during 2000-2001 through the three providers: The Central Bureau for International Education and Training, the LECT  and the TCT

ii. Short-term exchanges, administered by The Central Bureau for International Education and Training

iii. School-determined short-term study visits, administered by The Central Bureau for International Education and Training

iv. Short-term study visits to developing countries, administered by The Central Bureau for International Education and Training.

(DfEE website, 2001)

The programme concentrates upon priority themes, from which coordinators and participants select according to their development needs.  Those operating for the first year of the programme were:

· Literacy in primary schools

· Numeracy in primary schools

· Transition from primary to secondary education (Key Stage 3)

· Teaching and learning strategies

· Raising standards in inner city and rural areas

· Special Education Needs (SEN) and inclusion

· Gifted and talented pupil

· School leadership

· Benchmarking of school performance

· Social inclusion and behaviour support

· Boys’ underachievement

· Raising standards for ethnic minority pupils

· Truancy and disaffection

· Performance management (target setting and assessment)

· Productive use of ICT

· Preventing school failure and drop-out

· Citizenship and civic education

· Thinking skills

(DfEE website, 2001)

Coordination

The programme was designed with local education authority partnership in mind.  Each LEA was allocated a number of places, as shown in Appendix 1, and LEA coordination of the programme was assumed.  Providers were expected to distribute information about the programme through the LEA coordinators (DfEE website, 2001), although there was a lack of clarity regarding the information flow to teachers in areas where there is no LEA coordination.

Underlying criteria

The programme is built upon criteria which all providers were expected to apply in assessment of bids from potential applicants. The programme was designed according to the underlying principles of:

i. the learning set concept

ii. a primary focus on teacher, rather than headteacher, development

iii. clearly defined outcomes relating to the impact upon improvements in teaching and learning in the classroom

iv. short visits of no more than two weeks’ in duration

v. a focus on a list of priority themes matched with countries with known expertise in these specific areas

vi. only limited availability of funding for supply cover from the TIPD budget, for exceptional circumstances

vii. activities wherever possible taking place out of school hours

viii. a clear focus on preparation, setting aims and objectives for the visit and dissemination of good practice

ix. an effective evaluation framework, in place and implemented.

(DfEE information to contractors, 2001)

Expectations

Information provided at the outset of the programme emphasised achieving ‘world class standards’ (Michael Barber, TIPD launch event, May 2000); national and international networks and partnerships ‘to examine models of good practice’ and to ‘engage and share in professional opportunities for reflective practice’ (British Council website, Spring 2001).  These themes are reiterated, for example, in the TCT’s Getting the most from TIPD booklet in which Chris Yapp, a keynote speaker at the Exeter TIPD conference, outlines the six features of a world-class education system: 

· Teachers are lifelong learners

· Learning is a social experience

· Teaching is a research-based profession

· The curriculum is personalised

· There is a focus on social inclusiveness

· Learning is globalised but localised.

The British Council emphasises the potential of the TIPD programme to bring about systemic change.

Organisation

The following Provider/Programme summary shows the number of places allocated per provider and progress made in meeting allocations by December 4th, 2001.

[image: image2.wmf]Provider / Programme Summary

Places

Provider

Programme

Available

Booked

Reserved

Remaining

Central Bureau

Short term study visits

1160

170

1108

-118

Central Bureau

Short term exchange

270

8

16

246

Central Bureau

School determined study visits

500

89

7

404

Central Bureau/DFID

Short term study visits

80

18

0

62

LECT

Short term study visits

320

218

114

-12

TCT

Short term study visits

324

123

175

26

 

2654

626

1420

608

LEA Allocation Summary

Booking summary

Total LEA Allocation

1998

Total LEA confirmed bookings

530

Total Reserved Places

1359

Remaining

109

LEAs with no confirmed bookings

39

LEAs over-committed

64

LEAs with their allocation used up

27

LEAs with more than half their

42

    allocation unused.


Provider/programme summary  (DfES, 12.01)

International destinations

Following initial guidance from the DfES, the visit destinations are determined by the three providers, according to their international links and networks. A range of destinations was visited by the teachers  represented by the sample of evaluation questionnaires.  The following table shows the percentage and number of respondents visiting each country.

	Country Visited
	Percentage of respondents

%
	Number of respondents

	
	
	

	Canada
	31
	54

	Australia
	19
	34

	USA
	10
	18

	New Zealand
	10
	17

	Hungary
	6
	10

	Malta
	5
	9

	Denmark
	4
	7

	Greece
	4
	7

	Jamaica
	3
	6

	Austria
	3
	5

	France
	2
	4

	South Africa
	1
	1

	Sweden
	1
	1

	United Arab Emirates
	1
	1

	Non-response
	1
	1

	Total
	101
	175


NB: Due to rounding, the percentages may not sum to 100.

1.2 The providers

The three programme providers were the British Council through the Central Bureau, the League for the Exchange of Commonwealth Teachers (LECT) and the Technology Colleges Trust (TCT).

The DfEE (later DfES) awarded three contracts to providers in order to operate the TIPD programme.  Each had separate quotas of participants and worked to an agreed budget.  Each provider brought its own emphasis to the programme, within its main objectives and themes.  The LECT, for example, focused upon a learning set concept of two or three local authorities working together, each providing a learning set of two or more teachers from each of the participating schools.  The LECT focused upon Commonwealth countries as destinations for the TIPD programme.  (LECT programme details, ‘Promoting excellence in education throughout the Commonwealth’, 2001).  The TCT focused upon ‘local families of schools’ usually working with learning sets of four teachers from primary and secondary schools in the same locality.  The TCT approach focused upon six of the fifteen TIPD themes: teaching and learning strategies (creativity); raising achievement; citizenship; literacy and numeracy; social inclusion; and ICT development (TCT programme details, 2001).  The Central Bureau emphasised partnership with the LEAs ‘in supporting the development of the teaching profession and the role of LEAs in school improvement’. (International Opportunities, Teachers’ International Professional Development (TIPD). A programme guide, The Central Bureau, 2001)

2.3
The participants  
Of the 175 teacher participants responding to the short-term visits questionnaire, 19 per cent (33
) of these were male and 78 per cent (137) were female, and the gender of the remaining 3 per cent (5) of respondents was unknown.  The respondents were from all phases, as follows:

· 59 per cent (102) from primary schools

· 3 per cent (5) from middle schools

· 24 per cent (42) from secondary schools

· 1 per cent (2) from special schools

· 1 per cent (2) from a sixth form

· 1 per cent (1) from a school effectiveness service

· 12 per cent (21) were unknown.

2.3.1 Participants’ access to the programme

The summary of LEA coordinators’ evaluation questionnaires shows that teacher participants were chosen in a number of ways.  These included:

· 46 per cent (11) of respondents noted that participation in the study visit was open to all of the LEA’s teachers 

· 33 per cent (8) of respondents said that the teachers chosen matched criteria established by the LEA

· 8 per cent (2) of respondents noted that participants were chosen where the individual schools’ School Development Plan (SDP) matched the themes pre-determined by the LEA.

Some LEAs have established a formal procedure for application which applies to all applicants.

There are several gatekeepers to the programme.  In those LEAs which provide coordination for the programme, the majority establish criteria for participation.  These typically reflect the Education Development Plan Priorities.  In the case of those LEAs working in cooperative groups, the Theme decided upon was one of mutual interest.  In one case this led to invitations to participate being sent to teachers working in EAZs within the cooperating LEAs.  Even in those LEAs which opened the programme to all who were interested, the opportunity to participate could depend upon both the development priorities and the communication and dissemination systems with individual schools.

One of the TIPD programme’s underlying concepts of the learning set had implications for equality of access.  The original programme design, based upon participation of at least two teachers from each school, creates difficulties of access for those who work in small, particularly primary, schools.  There were also some inconsistencies of eligibility.  Until recently, teachers from nursery units attached to primary schools were eligible, while those from nursery schools were not.

The qualitative data have provided more information on the issue of access to the programme.  Family, and other, constraints during holiday time appeared to be the biggest factor as to why staff did not wish to participate in a study visit.  Details of the study visits were sent to head teachers by the LEA coordinators and it could depend upon the school’s current priorities as to whether this information was circulated.  For example, one participant said that she came across a TIPD leaflet on the headteacher’s desk and applied from there.  The headteachers of other schools actively encouraged teachers to apply for participation in the programme.  Teacher participants noted that their headteachers were very positive and enthusiastic about the programme.  

Not all LEAs provided coordination for the TIPD programme:  by December 2001, 39 had not yet taken part.  For one secondary school in such an LEA, information was received about the programme via the school’s own networks.  The school’s CPD co-ordinator was interested in one of the programme’s Themes, which was a school priority.  Information was then circulated to neighbouring schools and a party of interested colleagues, coordinated by a member of school staff, was organised to take part in the programme.  The LEA had no involvement in the organisation of this visit.  There remains an issue about the access route to the TIPD programme in LEAs which do not provide coordination (see section 3.1).

Funding for supply cover is also seen as an access issue: particularly relating to visits of two weeks undertaken around the half-term period, which require some time to be taken for the visit from the school term.  In one LEA, a school withdrew from the visit owing to costs involved and another school was approached by the LEA coordinator at short notice, but little could be done to prevent this. 

There is qualitative evidence to show a range of strategic decisions within schools regarding which staff might participate in a study visit.  In some cases the schools had a tradition of international involvement and encouraged staff to take an active interest in a range of international contacts and activities.  In others, a key person, such as the headteacher, held a commitment to international education and wished to spread this more widely amongst the staff in order to broaden the school’s outlook and curriculum.  In some instances, interest was encouraged according to staff roles and responsibilities within the school: for example choosing the relevant school co-ordinator for the theme being studied; or determining that participants should be members of the SMT in order to enhance the implementation of change afterwards.  Others chose teachers they believed had sufficient experience to be able to reflect upon and make use of what had been observed.

The qualitative data show that in most cases the organisers of the visit, the LEA or another organisation, decided the theme to be studied.  For one visit, a Beacon school acted as the organiser; it was this school that decided upon the theme of transition from primary to secondary education for the other local, primary, schools to become involved. 

Qualitative information from headteachers who did not participate in the TIPD programme showed that on the whole teachers selected themselves to participate in the visits.  One headteacher highlighted ‘felicitous strategic planning’, noting that ‘the teachers self selected’. She was happy for this to have happened as it was an opportunity for team building between colleagues who would need to work more closely together in the future.  At another, small, school, from which only one teacher participated, the headteacher stated that the teacher chosen was the logical choice as she had done a great deal of work in the area chosen as the Theme and in many professional development activities.

2.3.2
The chosen Themes

The fifteen Themes to be studied during the TIPD programme are determined by the programme.  Choice of Theme tended to depend upon LEA priorities where LEA coordinators took an active role.  Overall, the participants represented by the study’s sample of evaluation questionnaires focused their visits upon a range of Themes, but not all of the programme’s Themes proved popular in this first phase.  The list below shows those themes most frequently chosen of the fifteen offered :

· 31 per cent (55) of respondents focused on productive use of ICT

· 15 per cent (27) of respondents focused on numeracy

· 15 per cent (26) of respondents focused on thinking skills

· 14 per cent (24) of respondents focused on literacy

· 11 per cent (19) of respondents focused on teaching and learning strategies.

The list below shows those Themes that were least frequently chosen of the fifteen possible:

· 2 per cent (3) focused on preventing school failure and drop out

· 2 per cent (3) focused on truancy and disaffection

· 3 per cent (6) focused on social inclusion and behaviour support

· 3 per cent (6) focused on raising standards in inner city and rural areas.

Of the Themes studied, the following table shows the most and least commonly focused upon theme by phase of education:

	
	
	Phase

	Most Common Themes
	Theme
	Primary 

%
	Secondary

%
	Other (including unknown/missing details)

%
	Total

%

	
	Productive Use of ICT
	67 (37)
	20 (11)
	13 (7)
	100 (55)

	
	Numeracy
	82 (22)
	15 (4)
	4 (1)
	101 (27)

	
	Thinking Skills
	62 (16)
	15 (4)
	23 (6)
	100 (26)

	
	Literacy
	75 (18)
	8 (2)
	17 (4)
	100 (24)

	
	Teaching & Learning Strategies
	63 (12)
	26 (5)
	11 (2)
	100 (19)

	
	
	
	
	
	

	Least Common Themes
	Preventing School Failure and Drop Out
	-
	100 (3)
	-
	100 (3)

	
	Truancy and Disaffection
	-
	100 (3)
	-
	100 (3)

	
	Social Inclusion and Behaviour Support
	33 (2)
	50 (3)
	17 (1)
	100 (6)

	
	Raising Standards in Inner City and Rural Areas
	67 (4)
	17 (1)
	17 (1)
	101 (6)


NB: Due to rounding, the percentages may not sum to 100.

The evaluation study has no body of information to explain why certain Themes have proved less popular than others: apart from the most frequently chosen Themes representing development priorities of the LEAs or schools involved.

2.4 The LEAs

A total of 42 LEAs is represented in the study’s analysis of evaluation questionnaires.  The following show the percentages and number of participants from the LEAs with the highest levels of participation (please note, due to rounding percentages may not add to 100):

· Kent provided 11 per cent (20) of participants

· Suffolk provided 10 per cent (18) of participants 
· Hertfordshire provided 6 per cent (11) of participants

· Bristol provided 5 per cent (9) of participants

· Rotherham provided 5 per cent (9) of participants

· Leeds provided 5 per cent (8) of participants

· East Sussex provided 4 per cent (7) of participants

· Bromley provided 3 per cent (6) of participants

· Sheffield provided 3 per cent (6) of participants

· Nottinghamshire provided 3 per cent (6) of participants

· Dorset provided 3 per cent (5) of participants

· East Riding of Yorks provided 3 per cent (5) of participants.

The following LEAs all provided four participants, representing two per cent of participants overall: Birmingham, Lincolnshire, Northamptonshire, North Tyneside, City of York and Derby.  The following LEAs all provided three participants, also representing two percent of participants overall: West Sussex, Sunderland, Redbridge, Newham and Croydon.

Lewisham, Stockport, Barnsley, Stockton-On-Tees, Blackburn and Norfolk all provided two participants, representing one per cent of participants overall.  Barnet, Bolton, Camden, Cornwall, Devon, Enfield, Essex, Lambeth, Leicestershire, Sandwell, South Gloucestershire and Worcestershire all provided one participant, representing one per cent of participants overall:.  Please note that the LEA of two participants is unknown.  

The LEA coordinators typically provided and disseminated information about TIPD, followed by administration and organisation of the applications and financial arrangements.  Their participation in dissemination and follow-up activities varied across LEAs.  In some it was members of the advisory team who assumed this responsibility: in others the responsibility was unclear or implicit.

2.5
The group leaders

The summary of findings from analysis of questionnaires completed by the LEA coordinators and group leaders (Eval2) provides the following information.

The group leaders visited a variety of countries, illustrated in the table below. A total of 24 LEAs is represented in this analysis.  The study findings have been presented, for purposes of consistency, as both percentages and numbers of respondents.  Care should be taken in generalising from the small sample

	Country Visited
	Percentage of respondents

%
	Number of respondents

	Canada
	33
	8

	USA
	13
	3

	Australia
	8
	2

	Denmark
	8
	2

	Hungary
	8
	2

	Malta
	8
	2

	Greece
	4
	1

	Italy
	4
	1

	Jamaica
	4
	1

	New Zealand
	4
	1

	Non-response
	4
	1

	Total
	98
	24


NB: Due to rounding, the percentages may not sum to 100.

Case study data indicate that the group leaders for the visits in the majority of cases were LEA coordinators.  However, where the LEA had no or very little involvement in the visits, others assumed the role of group leader.  For example, one school, part of a Catholic Partnership, provided the group leader.  Although the LEA authorised the visit, it was this Partnership which made the arrangements.  

In another school, the teacher who made the arrangements for the visit and organised the preparation for the visit at a local level, also acted as group leader for the majority of the time.  There was no LEA involvement but the group was appointed a coordinator by its provider.  This coordinator was located far from the schools participating in the visit and therefore had limited involvement in the preparation of the visit.  The first time the group met as a whole was at the airport.  Although the programme requires there to be an outside person to act as group leader, in this instance it was not practical.

Another group was not aware of the role of the coordinator.  This meant that the given coordinator had little involvement in the planning of the visit, which, it was believed, made target-setting more difficult

Issues remain regarding group leadership.  The current TIPD programme is designed with LEA coordination as a central role.  Currently this role is exercised inconsistently across the country: with obvious commitment by some, particularly those LEAs with a tradition of international links; by others not at all.  A question for the development of the programme, from the point of view of efficient organisation, ability to implement change and that of equality of access is whether a more flexible approach to group leadership might be an option.

2.6 Planning for the programme before departure

TIPD documentation from the DfES and all of the providers emphasises the importance of pre-visit preparation in order to determine aims and objectives, to establish research questions to be addressed during the visit and in order to prepare for post-visit dissemination and implementation of good practice.

The LEA coordinator questionnaire responses show that the Themes studied on the visits were decided in 50 per cent (12) of cases directly in relation to the LEA Education Development Plan (EDP) and 46 per cent (11) of respondents reported the LEA helped decide the theme.  LEA coordinators focused their visits upon a range of overall themes.  The list below shows those themes most frequently chosen of the 18 possible:  

· 21 per cent (5) of respondents focused on numeracy

· 21 per cent (5) of respondents focused on productive use of ICT

· 17 per cent (4) of respondents focused on gifted and talented pupils.

The list below shows those themes that were least frequently chosen by LEAs of the 15 possible themes:

· 4 per cent (1) of respondents focused on citizenship

· 4 per cent (1) of respondents focused on raising standards for ethnic minority pupils

· 4 per cent (1) of respondents focused on social inclusions and behaviour support

· 4 per cent (1) of respondents focused on school leadership

· 4 per cent (1) of respondents focused on Special Education Needs (SEN) and inclusion.

Teacher participants were asked by their LEA coordinators to decide upon their visit objectives.  The following reports the objectives most commonly highlighted by the LEA coordinators: 

· 58 per cent (14) of respondents wished to observe teaching and learning strategies

· 33 per cent (8) of respondents wished to develop their knowledge of the theme they were studying

· 25 per cent (6) of respondents wished to observe and develop cross-curricular activities 

· 25 per cent (6) of respondents wished to observe and develop subject leadership.

The qualitative data, although limited due to the small numbers involved, have provided further insight into the issues regarding planning and preparation, already highlighted by the quantitative analysis.  Where there were major dissatisfactions with the TIPD programme, they focused upon issues of expectation and organisation.  The programme’s planning requirements and the difficulties experienced within the timescales available were a source of dissatisfaction.

The majority of interviewees noted that there was insufficient time between receiving details of the visit and the departure date to match their preparation with what could be reasonably expected from their hosts.  Some participants said that they had received details of their destination just one or two weeks prior to departure, thus leaving little time to research and communicate with the hosts.  Other participants were made aware of their dates and destination but not given the final arrangements.  Two interviewees, while aware that participants needed to be flexible when applying for the TIPD programme, were exasperated by changes to their flight times altered just one week prior to departure. Other participants said that they were told at one stage they would be going to one country but their destination was later changed thereby upsetting all the preparation which had already taken place.

Itineraries were sent to some groups before the visit but others did not receive these until they arrived at their destination.  Other interviewees said that they felt they received information as soon as the organisers received the information themselves but this was still too late.  They did not feel that there was enough time to read and digest the information before having to pass it on to the next person.  One participant said that she did not think that she would ever get to participate in a visit despite receiving confirmation quite early.  She attended pre-visit meetings but heard nothing from the providers until a short time prior to departure.  Another participant felt that the visit was very well organised but noted that the group was not kept aware of the plans or preparation process.  She added that the group ‘just had to trust the organisers’.  Participants visiting non-English speaking countries believed that, at the early stages of planning and preparing for the visit, they should receive documentation in English.  The translation of documents into English was not an easy task.

Some participants also felt that the timing of the visits could have been improved.  One participant noted that the visit was planned for the October but the group was only informed of this in July therefore, with the summer break, there was little time for the group to plan and prepare for the visit together.  Two participants said that the providers needed to research the timing of the visit.  For example, this group visited their host country during a time of national cultural ceremonies.  Therefore the participants did not feel that they were observing the usual practice of the education system.  Another participant said that the autumn half term was not a good time to participate in a study visit as it was a very long term and the visit in itself was very tiring.  There was no free time between breaking up from school, going on the visit and returning to the classroom immediately upon return to England.  

A recurring issue from both the questionnaires and the face to face interviews was that the hosts needed to be aware of the objectives of the visit.  For example, some teachers in the host schools stopped teaching whenever participants observed the classroom.  To overcome this problem and others, it was suggested that communication between the host schools and English participants was needed prior to departure.  This would ensure that all parties knew what to expect from the visit.  This would ensure that participants would also know in advance when they would be unable to meet their initial objectives and would therefore be able to adapt these so as much as possible could be learned from the visit.  Realistic timescales were needed for communication prior to the visit to occur.

A number of participants said that the schools they visited were not matched to their initial objectives.  One participant noted that the education system of the host country was going through a change the time of the visit.  A participant who visited Sweden felt that the language differences caused problems, especially as the theme was literacy: it was impossible to evaluate literacy in this context.  A number of participants wanted to know why a specific country had been matched to a specific theme, especially in one case where the host schools had only introduced the thinking skills programme a few weeks earlier.  

Other participants highlighted the importance of the need to communicate with the hosts before the visit.  If this occurred, it was argued, participants and hosts would be made aware of what was achievable and what was not.  If it was clear that objectives could be met, then these could be discussed with the hosts and amended.  Only one participant suggested that study visits should be carried out in the UK in order that there would be sufficient similarities to ensure that implementation of changes was possible.  This is not always true of international visits.  One participant said, ‘Rather than asking us what we want to focus on, it would be easier to match wants to availability’.  Participants also felt that more information was needed about the types of schools they would be visiting, what to look for and what programmes and initiatives host schools were and were not engaged in. 

One group felt that it was difficult to apply for the visit as they were asked to conduct a SWOT analysis but were unaware of how to do this.  One participant noted that it was not realistic to set targets before the visit because the English and host education systems were likely to be very different: therefore it was not possible to implement what was observed.  Providers were asked, therefore, to match English teachers’ expectations to what was available, particularly when participants felt that the English system was more advanced than that of their hosts.  

Some participants felt misled by the literature and information initially provided about the TIPD programme.  For example, one group wanted to study thinking skills and had been led to believe they would be going to Singapore or Canada.  However, it later transpired that they were to visit Malta, which had not been mentioned in the literature in association with thinking skills.  One participant said that she felt ‘misled’ by the providers as it would be impossible to meet her objectives at the destination chosen.  This same group arrived in the host country on a Saturday but owing to seminars and other visits, they did not visit a school until the following Wednesday afternoon.  Some participants felt strongly that they should have a choice of the country they would visit.  

As highlighted by the questionnaire analysis, many participants were unhappy about the travel arrangements to their host country.  Some interviewees spoke about their long journeys to London airports, even though their local airport provided direct flights to their destination.  Others mentioned dissatisfaction about indirect flights and inappropriately timed flights. One participant noted that the train fare to the airport cost more than the flights themselves, incurring signficant costs for the participants or the school.  Two participants noted that they were probably not as alert as perhaps they would normally be upon arrival in their host schools and upon return to England immediately after the visit due to the inappropriate flight arrangements. In some instances, flight details such as departure dates and times, were altered at the last minute.

A number of participants made adjustments to the itinerary as laid out by the hosts whilst on the visit so their needs and objectives would be met.  For example, two participants arranged to talk to the pupils as this had not been organised by the Providers or the hosts.  

A number of participants highlighted the need for greater communication between the hosts and the Providers.  It was argued that if everyone involved had an input into the visit at the early stages, more needs would be met and to a greater extent.  A number of participants said that the time spent in the host country appeared to be organised by the hosts and not the English Providers.  In these cases, the participants felt that the Providers should have specified the needs of the group to the hosts.  

Providers explained that they were dependent upon the host countries to choose schools which demonstrate good practice; to organise the programme; and to match it to the aims of TIPD.  In some cases they found a difference in perspective from one country to another regarding what was understood by excellence or good practice.  The different timings of school terms had in some cases resulted in information reaching the English participants ‘very late in the day’.

All LEA questionnaire respondents reported that the TIPD grant was necessary for the visit to be undertaken.  All but one also stated that the visit was not planned prior to knowledge of the grant.  For the one case where the visit was an option without TIPD funding, there had been plans to use the LEA budget and Standards Fund to meet the costs of the visit. 

The questionnaire responses show that the majority of teacher participants had not planned to make an overseas visit before being introduced to the TIPD programme.  All but 2 respondents (1 per cent) also noted that TIPD funding was essential for the visit to be taken.  Although the respondents were generally very positive about their experience, only 31 per cent (54) were aware their school planned to undertake another visit next year.  Of these 54 respondents, 22 per cent (12) knew their school was already making arrangements for future visits.  Forty-seven per cent (82) of respondents did not think their school would be undertaking another visit due to lack of funding, especially for smaller schools.  Eighty-six per cent (150) of respondents commented that any future visits would be dependent on a TIPD grant.

2.7 Organisation of the programme in the host country

Activities of most benefit

LEA questionnaire respondents reported a wide variety of activities undertaken during their visits.  Of most benefit were: 

· the visits to schools where 38 per cent (9) of participants found comparing the different education systems to be of most use

· the classroom observations which resulted in increased knowledge of teaching and learning strategies for 38 per cent (9) of respondents

· the discussions held between participants and staff in the visiting country as reported by 38 per cent (9) of respondents

Both teachers and group leaders believed they broadened their perspectives and gained important insights into education and teaching through these activities.

A few areas of the study visits were seen to be less useful by LEA coordinators.  These are as follows:

· 17 per cent (4) of respondents noted that they had seen too many classes on the visits to schools

· 17 per cent (4) of respondents commented that changes were made to their schedule whilst on the visit

· 17 per cent (4) of respondents noted that they spent substantial amounts of time at museums or historical places of interest and it was felt this time could have been used more effectively in working towards the objectives of the visit

· 13 per cent (3) of respondents noted that good practice was not always observed during  classroom visits
· 13 per cent (3) of respondents felt that visits/discussions with university staff/regional government officials were not pertinent to the needs of the teaching participants, but these visits/discussions were useful for the group leaders.

Focus of the majority of visits

Participants engaged in a wide variety of activities during the visits. These focused upon: 

· visits to schools 

· observing classroom teaching

· discussions with other teachers

· visits/discussions with university staff/local government officials.

The teachers on the visits engaged in very little direct teaching in the classrooms of the host schools.  However, where this did occur, it was valued.

Teacher participants judged the most useful aspects of the activities as follows:

· 66 per cent (116) of respondents noted that this was sharing information through discussions with other teachers

· 57 per cent (100) of respondents said that this was comparing teaching practices in the classroom 

· 52 per cent (91) of respondents said the most useful aspect was comparing different education systems/philosophies

· 45 per cent (79) of respondents reported that this was comparing education systems from the visits/discussions with university staff/local government officials.

Some areas of the visit were highlighted as being less useful.  Where this occurred, reference was made to a number of following issues, as discussed below.

Visit time allocations 

Twelve per cent (21) of participants believed there was an inappropriate allocation of time spent within schools.  However, it was not always clear what would be an appropriate allocation.  Qualitative data showed that all participants agreed on the desirability of visiting a number of schools: so they could gain an overview of the education system and its philosophy.  They would also have liked to have spent more time in one particular school in order to build up relationships with the teachers and pupils, thereby allowing them to gain a greater insight into the school and its practice.  Where participants visited many schools they felt that they were rushed and too much was crammed into limited time.  Where participants visited only one school they felt that this provided a limited view of the host country’s education system.  A number of participants also said that they wished to be more active during the visit and would have welcomed the opportunity to team teach or assist the host teacher.  One participant said, ‘You need more than a snapshot of information, otherwise people may get confused, it can be dangerous’. 

Questions of match between visit objectives and schools’ strengths or interests

Nine per cent (15) teachers commented on insufficient match between the visit objectives and the interests or strengths of schools visited.  A number mentioned that they would have liked a choice over which schools they visited, for example because of inappropriate match of the age group taught.  Although finding these visits useful, some suggested that they would have preferred to have spent more time in their accustomed phase.  Other participants were sorry that teachers from the same school were not included in the same visits, which they felt would have given them more common ground to discuss together afterwards.  Another participant mentioned the mismatch between the philosophy of the English education system with that of the hosts’.  She noted that it was difficult to make comparisons and implement change when educational thinking in the host country was behind that currently found in England.  Another participant, commenting on class sizes which were seen to be very different from her own experience, questioned how it would be possible to transpose the teaching approach observed to a class of 30 pupils. 

It is clear that many participants interviewed felt that greater liaison between the providers and hosts was essential to ensure that objectives were met.  They insisted that hosts needed to be made aware of the objectives and purpose of the visit.  Where participants requested changes to the schedule whilst on the visit, the hosts appeared to accommodate these, but in-situ flexibility was not seen to compensate completely for better organisation prior to the visit.

All providers rely upon their host countries to choose schools which demonstrate good practice.  Experience has shown that understanding of what constitutes good practice is not necessarily a shared concept internationally.  Whilst English teachers have increasing experience of classroom observation for school self-evaluation purposes, the ability to understand another system presents additional challenges.  Current documentation provided by both the providers and  LEA coordinators gives little guidance to potential participants about the genuine difficulties in being able to understand what is observed in another country’s educational system.

Providers explained that a perfect match between participants’ and hosts’ interests would never be possible.  In those countries, for example, in which the practice of observing ongoing classroom teaching and learning is not recognised, teachers and pupils stop their work when visitors arrive as a sign of courtesy and respect.  Providers believed that it would take time for participants’ involvement in the classrooms of these countries to develop.

Time allocated to classroom observation

Eight per cent (14) of participants commented that more time was needed to observe classrooms. Of the 175 participants, 70 per cent (123) responded to the question of whether discussions/visits to universities/regional government officials had been useful.  Forty-five per cent (79) of respondents thought these visits/discussions were valuable for enabling a comparison between education systems.  This said, when participants were asked about the least useful aspects of these visits, 9 per cent (16) of respondents felt some of these visits/discussions to universities/regional government officials were not pertinent to the objectives of the visit and that their time could have been better spent in classrooms.  Some groups visited schools during the morning sessions but attended seminars and conferences in the afternoon.  Some participants felt that a number of the afternoon sessions could have been omitted as they lacked relevance to their aims and interests.  A minority of groups had cultural visits organised as part of their overall programme: one participant felt that these were needed as the visit was so intense.  In general, qualitative data showed that visits to places such as the British Council offices and a factory, for example, were thought to be of less use than time spent in schools.

Language barriers

Six per cent (10) of participants mentioned language barriers for those who visited non-English speaking countries; this was particularly problematic when wishing to discuss issues with host country staff, when observing classrooms or when trying to follow introductory explanations by education officials or at higher education institutions.

Sharing visits with other groups

Qualitative data revealed that a number of groups met up with others during the visit.  It was not clear whether this was as a result of different providers organising visits to the same host countries at the same time or the arrangements made by individual providers.  All respondents thought that this was unfortunate: the groups had not met before and had identified different focuses, plans and expectations.  Participants suggested that if two groups would be participating in the same visit they should be close enough geographically to be able to meet and communicate prior to the visit so that they would be aware of each other’s expectations.

Travel  and accommodation arrangements

Travel arrangements were a problem for a number of respondents.  Suggestions for improving travel arrangements were noted by 13 per cent (3) of LEA respondents.  Qualitative data showed that some participants felt too much time was lost in travelling to the host schools on one bus which carried out a round trip, dropping off different participants along the way.  This meant that very unequal amounts of time were spent in schools according to location of schools along the route.  Respondents also referred to their tiredness upon return to England owing to the cumulative effects of travelling during the visits in addition to the international  flights.  The practical implications of long-haul flights for fruitful working during the visits and for teachers on their return was also an issue of concern for providers.

Discussions with providers revealed many of the practical difficulties involved in choosing destination countries, matching host schools and participants, determining the programmes in the host countries and effecting smooth programme organisation.  All three providers felt that the timescales within which they had to work caused difficulties for smooth organisation.

2.8  Meeting objectives

Teacher participants were asked by their LEA coordinators to decide upon their visit objectives.  The following reports the objectives most commonly highlighted by LEA respondents:

· 58 per cent (14) of respondents wished to observe teaching and learning strategies

· 33 per cent (8) of respondents wished to develop their knowledge of the theme they were studying

· 25 per cent (6) of respondents wished to observe and develop cross-curricular activities 

· 25 per cent (6) of respondents wished to observe and develop subject leadership.

Over half of the LEA respondents did not answer the question of whether the  objectives set for the visits had been met in full, partly met or not met at all.  The following table shows the responses received:

	
	Number of Objectives

	Degree to which objectives met
	1-2

%
	3-4

%
	5 or more

%
	Non- response/ unable to code

%
	Total

%

	Met in full
	8 (2)
	17 (4)
	4 (1)
	71 (17)
	100 (24)

	Partly met
	25 (6)
	21 (5)
	-
	54 (13)
	100 (24)

	Not met
	21 (5)
	-
	-
	79 (19)
	100 (24)


The following reasons were given by LEA respondents to explain why participants felt their objectives had only been partly met or had not been met at all:

· 17 per cent (4) of respondents felt there was an insufficient match between the objectives and the education system or the individual schools visited

· 17 per cent (4) commented that the objectives were still developing

· 13 per cent (3) of respondents attributed unmet objectives to insufficient planning prior to the visits and the lack of communication between the providers and hosts

· 13 per cent (3) believed it was due to the hosts being no more advanced than the UK

· 13 per cent (3) of respondents felt what they had learned on the visit was not transferable.

The objectives most commonly highlighted by teachers were as follows: 

· 50 per cent (87) of respondents wished to observe teaching practices and classroom management

· 48 per cent (84) of respondents wished to observe and learn from good practice

· 43 per cent (76) of respondents wished to compare the host’s education system with that in the UK

· 42 per cent (73) of respondents wished to observe, evaluate and review principles and practices

· 22 per cent (38) of respondents wished to implement what they anticipated learning on the study visits upon their return.  

Of the objectives noted by participants, the following table shows the objective most commonly focused upon by phase of education:

	
	Phase

	Objective
	Primary

%
	Secondary

%
	Other (including unknown/missing details)

%
	Total

%

	Observe Teaching Practices and Classroom Management
	64 (56)
	25 (22)
	10 (9)
	99 (87)

	Observe and Learn from Good Practice
	61 (51)
	23 (19)
	17 (14)
	101 (84)

	Compare the Host’s Education System with that in the UK
	61 (46)
	24 (18)
	16 (12)
	101 (76)

	Observe, Evaluate and Review Principles and Practices
	56 (41)
	19 (14)
	25 (18)
	100 (73)

	Implement What Participants Anticipated Learning on the Study Visits back in the UK upon their return
	58 (22)
	26 (10)
	16 (6)
	100 (38)


NB: Due to rounding, the percentages may not sum to 100.

The majority of participants highlighted more than one objective.

Over half of the participants did not answer the question of whether their objectives had been met in full, partly met or not met at all.  The following table shows the responses received:

	
	Number of Objectives

	Degree to which objectives met
	None

%
	1-4

%
	5 or more

%
	Non- response/ unable to code

%
	Total

%

	Met in full
	3 (6)
	30 (52)
	5 (9)
	62 (108)
	100 (175)

	Partly met
	1 (1)
	43 (76)
	2 (3)
	54 (95)
	100 (175)

	Not met
	-
	21 (37)
	1 (1)
	78 (137)
	100 (175)


The main reasons for not meeting objectives in full were:

· an insufficient match between objectives and schools/countries ( 17 per cent (30) of respondents)

· the host schools not being world leaders in the themes specified (15 per cent (27) of respondents)

NB  There was a non-response rate of 37 per cent (63) for this question)

2.9
Dissemination

The main ways in which experiences and outcomes of the TIPD programme were disseminated were reported by the LEA coordinators as:

· 58 per cent (14) across the LEA

· 42 per cent (10) within teachers’ own school

· 25 per cent (6) to SMT

· 25 per cent (6) through dissemination of the report
· 21 per cent (5) at various displays

· 21 per cent (5) at conferences

· 21 per cent (5) at staff meetings.
LEA respondents also noted dissemination had occurred within individual schools by teachers in the group, but the extent of this was not always reported to the group leader.

A great deal of dissemination activity had been organised by the teacher participants.  The most common approaches to dissemination were through discussions and/or presentations:

· within their own schools, as noted by 47 per cent (83) of respondents

· across the LEA as noted, by 36 per cent (63) of respondents

· at staff meetings as noted, by 24 per cent (42) of respondents 

· to the governing body as noted, by 14 per cent (24) of respondents

Qualitative data show that the majority of participants had disseminated to a certain degree: most had, for example, conducted an assembly within their school and prepared a display. One secondary school participant also led an assembly at a local primary school.  Many participants noted that the visits had been discussed both formally and informally in staff meetings and at other instances.  The visit report, produced as a requirement of participation, had in most cases been circulated to head teachers, school senior management teams and, in fewer cases, to other members of staff.  The majority of interviewees noted that the LEA, or visit organisers, had little involvement, if any, in dissemination.  However, an LEA advisor asked one participant to visit other schools within the LEA to talk to teachers about the visit in order to help to address the theme studied: the underachievement of Afro-Caribbean boys.

One interviewee noted that lack of time since the visit has been a reason why limited dissemination had occurred.  However, other participants had conducted wider dissemination to the local community and have been involved in community projects with the pupils.  Newsletters had also been produced in a number of schools.  Parents had been made aware of the visits in others.  A number of participants noted that parents had come into the school to look at the display and to talk to the teachers about the visit.  One participant said that some families going on holiday to the host country had visited the host school.

2.10
Follow-up

Qualitative data show that the majority of participants had communicated with their host schools since returning to England.  This had taken various forms, particularly using email and letters.  Some schools which did not then have Internet access planned to establish email communication in the future.  Where communication was underway, pupils were also often involved in either emailing or letter writing with the pupils in the host country.  Others had sent letters of thanks only.  Some participants had communicated on a personal level;  others had shared work, information and resources.  For example, one (host) American teacher visited the Kennedy Space Centre and sent photos to the participant teacher for use in her own class.  In one case a secondary school revisited South Africa to undertake some ICT training at their host school.  One primary school organised a follow-up visit, with the help of EAZ funding, to include the headteacher, the deputy and a teacher because it was felt more time was needed to share the ideas encountered in teaching reading during the first visit and to reflect upon how they could be implemented in an English urban context.  The group co-ordinator for another group planned to investigate the possibility of organising a visit from the Cultural Minister of their host country to English schools to speak to teachers and pupils.  The theme of the visit to Jamaica addressed the underachievement of Afro-Caribbean boys.  It was felt to be important for the pupils and their teachers to have a greater understanding of the Jamaican culture

A number of participants said that they had tried to contact the host school’s teachers but had not had a reply.  It was suggested that there should be a formal procedure whereby communication was maintained.  Many participants felt that the visit should be a two-way process whereby both parties learned from each other; they believed that this would help to produce systemic change and impact.  

Where communication had not occurred, this had been for reasons such as a mismatch of age range taught between the host school and the participants’ own schools.  Language was also an issue for one group which visited France, as they did not teach French at their own school, and therefore felt unable to share their work any further.  

Many interviewees noted that there had not been any formal follow-up work with their group of colleagues participating in the TIPD visit.  Some groups had met socially.  In general , interviewees felt that follow up should be facilitated so it was more effective and efficient.  There was a belief that funding should also be provided for follow up activities.  For example, two participants said that they had been invited to attend a conference on international study visits but this was held in a different part of the country during school time.  It would have been very costly to the school to allow the two participants to attend such a conference.  If funding had been provided for supply cover the participants would have attended such events.  

Another group was told that as they were the first group to participate in a study visit, future groups involved in the programme would contact them but unfortunately, they said, this had not happened.  They felt disappointed not to have been used as a resource in the ways they had anticipated.

An exchange visit had been planned for another group.  The US teachers planned to visit the English schools in the autumn term of 2001 but due to the events of September 11th the visit was postponed until the spring term.  

Where there was perceived to be a mismatch of country with theme, for example, where the hosts had only been following the theme themselves for a few weeks; participants said that they would like to conduct a follow-up visit to the same place to see if the schools had implemented the theory they spoke of.  One participant said there were so many opportunities for follow-up:  for example exchange visits, ‘Windows on the World’ and opportunities for the pupils and their families outside of the school environment.

2.11 Impact of the TIPD programme

‘It broadened my outlook on the purpose of education – preparing children for a 21st century job market.  To challenge my expectations of children’s attainment/

achievement in ICT.  …I realised how essential it is for children to develop their own enquiry-based skills.’

All LEA respondents to the evaluation questionnaire were very positive about the visit adding to teachers’ skills and knowledge and raising pupil attainment.  This was also true of those who felt they had not met their objectives.  Forty-six per cent (11) of respondents said their LEA was planning another visit in the future, with only 25 per cent (6) of respondents stating there were no plans for future visits.  Twenty-seven per cent (3) of the 11 respondents planning another visit, stated explicitly that they were doing so because of the perceived professional value of the experience.  It is evident from the data that the ability and experience of reflecting upon one’s own practice was of great importance to group leaders as well as to the teachers themselves.

Teacher participants often commented that the impact of the visit was not yet truly in evidence but anticipated effects would be evident in the near future. Fifty-five per cent (47) of teachers responding to this question did not feel all benefits were quantifiable at the time of completing the questionnaire, but it was believed benefits would be realised in the near future, especially once initiatives were developed.

2.11.1 Effects upon teaching and learning

‘The visit has revolutionised my approach to both ICT and teaching generally …I am now managing a technology-rich environment in the classroom; actively considering how planning addresses different learning styles.’

The following was reported by the LEA coordinators: 

· 67 per cent (16) of respondents said that knowledge of teaching and learning strategies had increased as a direct result of the visit

· 67 per cent (16) of respondents said that teachers had changed their teaching methods since the visit.

Ninety-five per cent (167) of teacher participants noted that the visit had added to their teaching skills and knowledge.  Three per cent (5) disagreed.  The main areas where respondents felt they had added to their teaching skills and knowledge, are as follows:

· increased knowledge/awareness of teaching and learning styles (47 per cent (79) of respondents)

· increased awareness of different education systems, (14 per cent (24) of respondents)

· the opportunity to draw upon the experience and/or to implement new initiatives in their own classes (12 per cent (20) of respondents)

· an improvement in classroom management, (11 per cent (18) of respondents)

· an increase in confidence in individual teaching, (11 per cent (18) of respondents

· an increase in use of resources within the classroom, as noted by 11 per cent (18) of respondents).

Seventy per cent (122) of teacher participants noted they had changed their teaching methods as a result of the visit, with 22 per cent (39) of respondents disagreeing.  The main areas where changes occurred were through:

· increased awareness of teaching and learning styles (26 per cent (32) of respondents) 

· the adoption of a variety of teaching methods observed the visit (25 per cent (30) of respondents)

· the adoption of strategies/initiatives observed on the visit (25 per cent (30) of respondents)

· an increase in use of resources upon return, (17 per cent (21) of respondents).

Qualitative data show that many teacher participants, following the visit, reviewed their own teaching practices.  One participating head said that there has been a steady increase in the school results subsequently.  Staff, parents and pupils in this school had been encouraged to think about teaching and learning strategies.  Staff were exploring new strategies to cope with different pupils’ learning needs within the school: for example, dealing with different attention spans.  Changes to policy had also occurred.  The participant also said that he believed pupils would have noticed changes within the school since the study visit. 

New resources were introduced in to some schools.  In one, new approaches to reading had been introduced, the policy had been reviewed and new teaching strategies were in place and working very successfully.  In another school, curriculum planing and leadership had been improved following a visit to Australia.  However, one participant noted that the ideas and initiatives brought back from the visit had also  impacted upon individual pupils.  

Seventy-four per cent (130) of teacher participants noted that there were many additional benefits arising from the visit that would impact upon all pupils.  Seventeen per cent (30) of respondents, however, did not think the visit would contribute to other benefits in pupils.  The main areas of benefits, other than those already stated, were:

· an increase in pupil enthusiasm and motivation, as noted by 43 per cent (56) of respondents

· an increase in cultural awareness generally, especially of the countries visited, as noted by 28 per cent (36) of respondents.

2.11.2 Raising standards

‘We needed the opportunity to see what was happening in a different country to help us reassess our practices.  Fresh ideas are needed.  We do not have the same provision for gifted students – more research has been done over there.  We needed the opportunity to see the practice in operation and sit in on meetings, which gave important insights.’

Fifty-nine per cent (14) of the LEA coordinators believed the visit would help to raise pupil attainment in the future. Of these, 50 per cent (7) thought that improved teaching and learning styles would contribute to raising attainment.

Forty-four per cent (77) of the teacher participants felt that there would be an increase in pupil attainment following the experience of the visit.  Five per cent (9), however, did not think that pupil attainment would rise following the visit and 49 per cent (86) were unsure.  Of the 77 respondents who felt pupil attainment would increase, the evidence they based this upon was:

· an improvement in the quality of work and skills of pupils (39 per cent (30) of respondents)

· new opportunities/initiatives arising from the experience of the visit (22 per cent (17) of respondents)

· an increase in the use of resources by pupils (20 per cent (15) of respondents).

Thirteen per cent (3) of LEA respondents said the visit would not contribute to raising pupil attainment.  A number of reasons were given for this and included:

·  that it was difficult to implement what was learned or observed on the visit due to the structures in place in the English education system

· that the visit was only one factor of many aiming to achieve this and that it was difficult to comment upon that aspect alone. 

Where teacher participants felt they had not added to their teaching and skills and knowledge this was mainly attributed to an insufficient match between schools (for example, participants visiting primary schools when they taught in secondary schools in the UK).  

Qualitative data is rich in examples of the achievement of individual pupils, small groups or cohorts of pupils showing improvement following the introduction of new approaches learned during the visits.  The improvements were particularly noted in the areas of literacy and numeracy.

2.11.3
Impact upon individuals

The qualitative data were rich in details of the personal refreshment and revitalisation the participants had experienced.  Almost all participants in the TIPD programme spoke enthusiastically about their experiences and felt that they had gained professionally, whether or not the programme had met their original expectations.  For example, one participant said that she felt that she had had her mind opened up and now had a greater desire to travel.  Another said that this professional refreshment had also been transferred to other colleagues within the school.  Some participants noted that they were more confident and had a better self-image following the visit.

Participants speak for themselves:

‘The positive effect of congratulating ourselves that our practice in the UK was something to feel proud of and yet appreciation of the ‘magical’ quality of relationships between teachers and children in the schools visited.’

‘To see theory being put into action.  Broadened my perspective on education and its whole purpose, aim, and how this could be achieved.’

‘I feel a new lease of life/enthusiasm for teaching.  I enjoy my job again.  I am excited and confident to tackle ICT and its role in education.  I am more aware of the wider approach to education and how other places are educating children for the 21st century.  I feel able to support and enthuse other staff about changes due to ICT.’

‘It was particularly useful to have time to have a proper discussion away from the pressures of the classroom.  We could discuss freely every aspect of the curriculum in this New Zealand school.’

‘My philosophy has been reinforced, strengthening my commitment to providing meaningful experiential learning opportunities for my children.  I have implemented specific learning systems and strategies particularly in mathematics.  I am able to involve my children to a greater extent in the process of assessment and target setting.’

In several case studies, TIPD participants reported gaining promotion following their visit, which they attributed to new professional insights, greater confidence in their abilities, enthusiasm for practical ideas encountered during the visits and wider horizons of understanding.

2.11.4 Impact upon school organisation and management

‘Looking at whole school policies and their approach and the importance of the whole school taking this change on board in order to be successful, that led to us going back and making whole school changes not just in our classes.’

Qualitative data show that some participants felt the practical experience of observing their European colleagues had provided ideas that could be applied in their own schools.  

The issue of impact was one that arose at the applications stage in a number of instances.  Some head teachers and senior management team members felt that teachers who participated in a study visit would need to be in a position, and be willing, to implement change in the school.  One participant noted the need to involve the headteacher in the study visits so change could be led as a consequence.  

One participant felt that the visit had affected support staff within the school, as they felt more supported with the new procedures in place.  The same participant said that the school felt that it had achieved three years’ planned work in one year by using the ideas observed on the visit, particularly those relating to curriculum coordination and the organisation of reading support.

The opportunity the visit provided to meet other teaching staff was highly valued by the majority of participants interviewed.  For groups made up of primary and secondary phase education, a number of participants commented that the links between schools had improved a great deal.  Some were also sharing resources.  One participant believed that if the feeder schools worked together this would have a greater impact upon the pupils.  

2.11.5 Additional benefits

Seventy-nine per cent (19) of LEA respondents reported there had been benefits from the visits in addition to, or in some instances, instead of, the initial objectives specified.  Only 8 per cent (2) of respondents thought that there had been no other benefits than those that had been anticipated.  Of the 19 respondents reporting additional benefits, the following were reported:

· 37 per cent (7) of respondents said that it was due to meeting other teachers and sharing practice

· 21 per cent (4) of respondents said that it was due to observing teaching and learning strategies 

· 21 per cent (4) of respondents said that it was due to having the opportunity to compare different education systems 

· 21 per cent (4) of respondents said that it was due to having the opportunity enable self-reflection.

Eighty-three per cent (20) of LEA respondents said that the same benefits as those achieved on the visits could not be accomplished from visiting schools within the UK.  

Of these 83 per cent, the following reasons were given for this:

· 50 per cent (10) of respondents reported that same could not be achieved in the UK due to the need to make comparisons between different education systems 

· 35 per cent (7) of respondents noted this was due to the importance of gaining first hand experience of another education system

· 25 per cent (5) of respondents reported the need to observe different education systems and cultures.

Ninety-six per cent (23) of LEA respondents said it would not be sufficient to communicate via telephone, post or email in order to gain the same benefits as a visit.  Clearly, the respondents felt that true insights could only be achieved through direct interaction and observation.  Thirty-nine per cent (9) of respondents reported that there was a need for first hand experience.

Ninety-two per cent (22) of LEA respondents noted they were continuing contact with colleagues met during the visit.  Only 8 per cent (2) did not plan to do this.  Forty-one per cent (9) of respondents noted there may possibly be another exchange visit and 36 per cent (8) of respondents noted email exchanges were underway.  

Seventy-four per cent (130) of teachers had arranged, or had made plans, to develop contacts with colleagues they met during the visits, 21 per cent (36) had not.  Where contacts were being developed, this involved a variety of methods of communication, highlighted as being:

· possible future exchange visits for staff and pupils as noted by 21 per cent (27) of respondents

· email contact for staff as noted by 17 per cent (22) of respondents

· email contact for pupils as noted by 17 per cent (22) of respondents.

Although many teachers did not feel that they had achieved all they had expected to, they still felt they had gained a great deal from the visit.  Eighty-one per cent (141) of respondents noted additional benefits gained from the visit.  These included:

· meeting other teachers within and outside their LEA, as noted by 32 per cent (45) of respondents

· gaining cultural and educational insights outside the UK, as noted by 26 per cent (37) of respondents

· an appreciation of the hosts’ conditions of service, as noted by 17 per cent (24) of respondents.

Seventy per cent (123) of teachers did not feel that they would have been able to achieve the same benefits by visiting schools within the UK.  In addition to this, 90 per cent (157) of respondents noted it would not be possible to achieve the same benefits of a visit via telephone, email or post.  It was felt that:

· there is a need for first hand experience, as noted by 57 per cent (90) of respondents

· there is a need to appreciate different situations and surroundings, as noted by 29 per cent (46) of respondents

· true insights cannot be gained via telephone, email or post, as noted by 27 per cent (42) of respondents.

However, 22 per cent (39) of teachers felt it would be possible to achieve the same benefits of a study visit to schools within the UK.  The following reasons were given:

· 13 per cent (5) noted they could gain a realistic picture of what could be implemented in their own school

· 13 per cent (5) noted it would only be possible with very careful planning.

Teacher respondents who commented on a need for visits overseas stated the following reasons:

· that there is a need to observe different education systems ( 36 per cent (44) of respondents)

· that there are no equivalent schools in the UK ( 30 per cent (37) of respondents)

· that there is a need to appreciate different situations and surroundings  (29 per cent (35) of respondents)

· that an international visit provides wider perspectives (24 per cent (30) of respondents).

2.12
Who can benefit most from the TIPD programme?

LEA questionnaire respondents agreed that all teachers could benefit from participation in such a visit.  The following comments were made about the attitudes and approaches needed for participants to benefit from the programme:

· 29 per cent (7) of respondents said that there was a need for teachers to be open-minded if they were considering participating in a study visit

· 25 per cent (6) of respondents said that teachers need to be flexible 

· 25 per cent (6) of respondents said that teachers need to be willing to reflect upon their own practice. 

LEA questionnaire responses show the following reflections on the relevance of teachers’ career stage in gaining benefit from the TIPD programme:

· 29 per cent (7) of respondents noted that teachers at any stage in their career would benefit from a visit

· 21 per cent (5) of respondents noted that they were part of a group with varied levels of career stages and that much can be gained from this.

Other comments from LEA coordinators included:

· 50 per cent (12) believed that the head teacher and other staff within the participant’s own school had to be supportive of the visit

· 46 per cent (11) felt it essential to have cooperation of the host school to gain maximum benefit of the visit

· 42 per cent (10) did not think that specific teaching responsibility was important in order to benefit from the visit.

Participants were asked if most teachers would benefit from participating in a TIPD study visit.  The following remarks were made:

· that head teachers and other staff within the school need to be supportive (56 per cent (98) of respondents)

· that it is vital for the exchange schools to co-operate  (34 per cent (59) respondents)

· that teachers of any career stage should have the opportunity to participate in a study visit ( 33 per cent (57) of respondents)

· that there is a need to have an open mind  (31 per cent (55) of respondents)

· that participants are willing to reflect upon their own practice and learn ( 28 per cent (49) of respondents).

Qualitative data support the idea that participants need to be in a position to effect change, and that they need to be supported by the management of the school to do so.

3 Issues arising from the findings

Overall the responses to the TIPD programme have been very positive about the study visits.

3.1 Issues of access

Currently teachers across England do not have equal access to the TIPD programme.  Apart from their personal circumstances which might lead to difficulties in undertaking a professional visit during the school holiday time, access depends typically upon the individual LEA approach and its development priorities; the development needs of the school; the teacher’s professional status within the school or subject area taught.  The programme currently expects participants to have taught for a minimum of two years.   It is unclear how teachers working in LEAs which do not provide programme coordination can gain access to the short study visit Strand of the TIPD programme.

3.2
Planning prior to departure

There is clear information that the details of operational organisation were not conducive to many participants’ attempts to prepare professionally for the visits. 

Current documentation provided by both LEA coordinators and by the providers give little guidance to potential participants about the genuine difficulties in being able to understand what is observed in another country’s educational system.

Issues of prior planning and visit expectation are clearly central to the success of the TIPD programme.  The programme requires participants to justify their interest in terms of continuing professional development and the willingness and ability to make practical use of what they have learned.  However, the processes of SWOT analysis, setting targets and determining research questions are undermined if the host schools visited are not well-matched to the needs identified in the pre-planning process.  As some participants have emphasised, such difficulties could be mediated by earlier information about and contact with the host schools. 

3.3
Organisation of the visits

TIPD documentation from the DfES and all of the providers emphasises the importance of pre-visit preparation: in order to determine aims and objectives, to establish research questions to be addressed during the visit and in order to prepare for post-visit dissemination and implementation of good practice.

All providers rely upon their host countries to choose schools which demonstrate good practice.  Experience has shown that understanding of what constitutes good practice is not necessarily a shared concept internationally.   

The issues relating to meeting needs and matching expectations are the main finding of the evaluation study.  These are complex in practice: involving teachers’ professional development expectations; the expectations of their schools and/or LEAs, especially following the completion of pre-visit needs analyses; teachers’ and coordinators’ overall expectations of the TIPD programme, particularly in the light of its claim to be presenting international examples of excellence; the task of finding schools internationally willing and able to host the programme; and the task of finding schools with similar development interests or proven practice to illustrate one of the TIPD Themes.

Issues of programme organisation in the host country are also important to realising the aims of TIPD: in particular, those relating to ongoing contact between schools internationally.  Those programmes which do not focus the majority of time available on school visits or which include too many short visits are not seen as enabling to building ongoing relationships and therefore undermining to follow-up initiatives.

3.4
Group leadership

Issues remain regarding group leadership.  The current TIPD programme is designed with LEA coordination as a central role.  Currently this role is exercised inconsistently across the country: with obvious commitment by some, particularly those LEAs with a tradition of international links; by others not at all.  A question for the development of the programme, from the point of view of efficient organisation, ability to implement change and that of equality of access is whether a more flexible approach to group leadership might be an option.

3.5 Dissemination and follow-up

The evaluation study has revealed a wide variety of dissemination and follow-up activities.  These currently work best at school level, where there is management commitment, or amongst clusters of schools with common interests.  

3.6
Impact and systemic change

There is early evidence of programme impact in terms of changes in teaching, learning, curriculum and school management.  There is substantial evidence of positive  impact upon teacher morale.  It is too early to tell whether these areas of impact will bring about longer-term systemic change.

4.
Suggestions for future practice from participants, providers and coordinators

Evaluation responses provided a number of helpful comments regarding improvements to the TIPD.

Participants provided a number of suggestions for improving future visits.  These included the need for:

· communication with and improved briefing for the host schools, as noted by 34 per cent (60) of respondents

· improved group briefing and preparation prior to the visit, as noted by 27 per cent (48) of respondents

· a more appropriate allocation of time during the visit, for example more time in each school and less time in seminars as noted by 15 per cent (26) of respondents.

However, 9 per cent (15) of respondents said they thought the arrangements for this visit were excellent and that they would change very little, if any thing at all.  

LEA coordinators provided the following recommendations for improvements to the programme:

Thirty-three per cent (8) of respondents were clear that planning and preparation was an area to be improved.  In addition:

· 33 per cent (8) of respondents stated that there was a need for contact with the hosts prior to the visit

· 17 per cent (4) said that there was a need for better briefing for the host schools

· 13 per cent (3) said that there was a need for better briefing for the participating group prior to the visit

· 13 per cent (3) noted that they would have liked more control over planning

· 13 per cent (3) noted that they would have liked contact details prior to the visit

· 13 per cent (3) noted that there was a need for improved selection process

· 13 per cent (3) noted that they wished to work with pupils

· 13 per cent (3) noted that there was a need to improve travel arrangements. 

These are significant reflections upon the TIPD’s underlying principle of the need to have a clear focus on preparation, setting aims and objectives for the visit and dissemination of good practice.

Qualitative data offer several suggestions for improving the programme in the future.

Some participants felt that the application process was not very thorough, especially at matching the themes with the needs of the group.  These participants, and others, suggested that they should make suggestions at the application stage as to how they would like their objectives to be met.

A number of participants and their headteachers  suggested that participants should be given a day after the visit to recover from the flights and the tiring schedule before returning to the classroom.  It was also suggested that if staff are given  time to reflect upon the visit with the group it would ensure that the impact of the visit it sustained.  One head teacher suggested that the group should meet at regular intervals after the visit to discuss similar issues as those discussed in the NFER evaluation interviews with participants.  

Another suggestion made by participants interviewed was that they should stay with teachers in the host country to make possible a deeper insight into the education system and the culture of the host country.  

Many participants felt that travel arrangements could be improved.  

Two participants felt that the theme they chose was too broad.  They said that Teaching and Learning strategies should be focused on an explicit component.  It was too much for the participants to look at all teaching and learning strategies during such a short visit.  These participants also suggested that a glossary of terms would have been useful as they could have missed out on vital information because of  different uses of educational terminology.

LEA coordinators argue for both less and more flexibility in their role.  On the one hand they ask for clear programme parameters, regarding details for applications to the programme and procedures for applying for an additional allocation of places when they have more applicants in their LEA than places.  On the other hand LEA coordinators also ask for more local flexibility: particularly, regarding use of the available budget: for example, in deciding whether to deploy available resources to support supply cover, or dissemination and follow-up activities

5
The Evaluation Process

The nature and quality of the evaluation information available

The evaluation was based on analysis of information received from the providers,  participant and coordinator information provided through questionnaires, written reports and interviews.  This was supported by available documentation and discussions with providers and LEA coordinators.

Database information

Four sets of database information were received, from:

· LECT

· TCT October 2000

· TCT February 2001

· The Central Bureau for International Education and Training.

The databases had been designed to different formats by each of the providers.

The LECT database covering the period between 10th February and 8th August 2001 contains information on the 24 LEAs which participated, with the LEA coordinator contact name for each one. Some of the participating schools are named, with details of the destination country and city and date of each visit, numbers of teachers taking part and the theme of the visit. Altogether, 320 teachers participated in visits taking place in February, August and October 2001 to four destination countries: Australia, Canada, Jamaica and New Zealand.

The two TCT databases covering the periods October 2000 and February 2001, contain information about the names of participants and some personal details, such as their private addresses, their schools, the phase and the 23 LEAs in which they work.  These databases include information about the curricular subjects taught by the individual participants and their personal learning objectives.  Sometimes their roles and responsibilities within their schools are included. They also include details of the destination town or city and the theme pursued by each teacher.

The database from The Central Bureau for International Education and Training proved problematic because it contains a large amount of personal information which The Central Bureau was reluctant to share with the NFER evaluation team in that form, owing to Data Protection issues.  Eventually it was agreed that the DfES project team would select information needed for the evaluation from the database and forward this information to the NFER evaluation team.

This selected database information, covering the period between February and June 2001, gives details about the schools by phase in which participants were teaching and their 63 LEAs.  It specifies the country of destination, the TIPD theme being explored and the gender of each participant.

Databases designed to common format would improve their usefulness for monitoring and evaluation purposes: particularly regarding participants’ gender, age, ethnicity, professional status, length of teaching career and LEA area.

Participants’ reports and evaluation questionnaires

The reports written by participants following their visits and the evaluation questionnaires contain a high proportion of repetition, despite being required at different times and with different focuses.  In a large number of cases, responses to the questionnaires had been replicated from the post-visit reports.  In future years of the TIPD a distinction between the purposes of different elements of the evaluation process would be helpful.  In particular, the desired balance between quantitative and qualitative data required, and a clearer focus in the questionnaires upon impact and longer-term development would be beneficial.

Some amendments to the questionnaire design could also provide more clearly focused information in line with the evaluation requirements.  For example, the evaluation questionnaires currently do not make it easy to analyse participants’ comments according to the programme provider, nor according to the participants’ phase of education.  Currently the questionnaire is long and contains a high proportion of open questions which do not lend themselves easily to quantitative analysis.

Some schools approached to take part in the case study phase of the evaluation were unaware of a commitment to do so.  Others  expressed ‘evaluation fatigue’.  It would be helpful to make more explicit the DfES’ expectations of participants to engage in all aspects of the evaluation process.

6 
Conclusions

The aims of this evaluation study were to:

· assess the implementation of the programme so far

· evaluate whether the main activities had achieved the programme’s desired outcomes

· identify the models of delivery which appeared to be most effective

· provide recommendations for future delivery of the programme.

The overall finding is that those teachers who took part in the TIPD programme found it to be a positive professional experience that brought benefits to teaching and learning in their schools.  The extent to which these benefits may have widespread impact on whole-school practice, upon raising standards and upon systemic change over the longer term is less easy to determine at this stage of the programme.

The emerging issues are of three kinds:

· issues relating to the aims of the programme

· issues relating to the organisation of the programme

· issues relating to the quality of evaluation information available.

6.1
The aims of the programme

The aims of the programme are ambitious: particularly those relating to the identification of excellence in other countries and those requiring a match of participants’ needs with those examples of excellence.  To achieve these will require ongoing research by the providers, attention to feedback and, arguably, an extension of the numbers of countries visited.  It may be that over-emphasis upon ‘world-class education’, which implies that better work is being achieved elsewhere than in English schools, camouflages some of the generic benefits of learning how to observe and understand what is observed within a different cultural context.

6.2
The organisation of the programme

The implementation of the first phase of the TIPD programme has been successful:  it is no mean achievement to achieve almost 2,000 international visits in Phase One of the programme, involving partnerships between the DfES, approximately three-quarters of the English LEAs, the three providers and the hosts abroad.  No clear differences have emerged between the providers, although elements of the different  providers’ approaches produce more challenges than others, in addition to significant benefits.  Those providers which emphasise networked groups, such as cross-phase clusters of schools or groups of LEAs, introduce a structure which has potential benefit for dissemination and follow-up.  However, such groups can reveal differences: for example, in levels of local funding and support for the programme between LEAs, which are seen by participants to be divisive.

The most successful visits have clear planning, in advance, communicated effectively, according to explicit objectives.  Sufficient information prior to a visit allows teachers to research the education system of the destination country and to make personal contact with hosts. There is significant evidence to suggest that advance planning and communication by the providers, host countries and LEA coordinators are areas for improvement.  However, to achieve this, decisions also need to be made swiftly by the DfES in awarding contracts for implementation of the programme.  Organisation of the summer and autumn half term visits is particularly challenging because of the international differences between the length and timing of the summer holidays.

The most successful visits are seen to have a good match between the participants’ aims and the visiting schools’ areas of expertise.  The possibility of improving the match is an issue for the programme’s development: but it needs to be seen hand-in-hand with realistic expectations of what ‘match’ implies.  When the focus of a visit is a subject area which has a reasonable chance of being perceived similarly across a range of countries, such as mathematics, or a Theme such as Thinking Skills about which there is an international body of knowledge, the possibility of match is arguably higher than for those Themes such as citizenship or pupil behaviour, which may have higher levels of cultural dependence.  There is room in the programme provision for explicit guidance for participants to distinguish between the two main threads of the international experience: that of seeking understanding of another culture (knowing how to observe); and that of understanding how the teaching and learning of the chosen Theme is approached within that culture.  

Issues of time allocation during the visits feature frequently in the evaluations.  The question of balance between opportunities to see a wide range of practice and those of engaging more profoundly in the life of one school, perhaps involving in-depth discussions with teachers, observation of teaching or participation in teaching, is another issue deserving of consideration.  Experience so far indicates the difficulty of achieving ongoing communication with hosts if there has been insufficient contact before the visit takes place, especially when combined with a short visits to a large number of schools.

A great deal of dissemination activity has resulted from the TIPD visits and the learning set concept of the programme is emerging as an important, positive underlying principle.  Participants find dissemination easier and more satisfying when there exists either a management commitment within their own schools or a wider organisational structure within which it can take place.  LEAs are generally in the best position to organise dissemination within the current parameters of the TIPD programme, but not all are planning explicitly for this to happen.  In those areas of the country where the LEAs are not currently coordinating the programme, there is no clear role for the providers, for example, to facilitate coordination.

At this stage it is clear that the TIPD programme resulted in demonstrable effects upon teaching and learning.  The majority of this impact is at classroom level, brought about by the participants themselves within the parameters of their own teaching.  There are examples of wider impact: within schools, between schools and in bringing about changes in curriculum management and organisation.  There is a large amount of qualitative evidence about the impact upon teacher morale, and it is to be presumed, therefore, also potentially upon teacher retention.

There remain questions regarding the extent to which headteachers should be involved in the programme, either by direct participation or by explicit commitment to dissemination and follow-up, if systemic change is to be achieved.  Currently, the funding for TIPD does not extend to post-visit planning, dissemination or follow-up. 

6.3 The quality of evaluation information available

Phase 1 of the TIPD programme was accompanied by extensive evaluation strategies which, in practice, have overlapped and replicated some information.  Database information, however, is not in standard format across the providers.  Overall, it has not been possible to collect systematically  some important information relating to equality of access.  Some participants described ‘evaluation fatigue’ and lack of clarity about evaluation requirements.

7 Recommendations

The recommendations below are derived from the data presented in the report.  They relate to the main issues raised by the evaluation, namely:  access, planning and preparation, organisation, leadership and dissemination and follow-up.  There is also a comment on the procedures for evaluation.

Access

· Formulate a strategic plan for equality of access to the TIPD programme by: 

· building upon information collected about gender, age, ethnicity, professional status, length of teaching career, LEA area

· taking into consideration those areas of the country where there is currently no LEA coordination of the programme.

· Clarify the procedures which all providers and coordinators should follow and those which they have freedom to develop differently.  This is particularly relevant to the routes by which information may be disseminated to schools and questions of access to additional resources.

Preparation and planning

Within the context of ongoing development by the DfES, the providers and LEA coordinators, in making improvements to the planning and preparation stage of the programme:

· Provide more guidance for participants, focused on experience of cultural differences and expectations.

· Consider explicit guidance to participants on the skills of observing educational systems internationally.  This could build upon the growing experience of teachers in England of peer classroom observation and observation for purposes of school-self evaluation.

Organisation

· Consider guidance to host countries regarding the maximum number of visits feasible if on-going communication following the visit is to be achieved.

· Consider extension of number of host countries to participate in the TIPD programme.

Leadership

· Consider a more flexible approach to group leadership: particularly to achieve efficient organisation, ability to implement change and that of equality of access 

Dissemination and follow-up

· If systemic change is to be an aim of the programme, consider reallocation of funding to include support for dissemination and follow-up activities.

Evaluation

· Keep the programme Themes under review, to include, for example, issues of international concern: approaches to teacher retention might be one of these.

· Clarify the elements of the programme’s evaluation process and streamline the approach overall.
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Appendix 1: LEA Allocation Details[image: image3.wmf]LEA Allocation Details
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Appendix 2:
Summary of findings from analysis of database information

All three providers produced one or more database.  All of the databases represented participants from Strand One of the TIPD Programme except one database sent from the Central Bureau which represented participants from Strand Four (School Determined Visit) of the Programme.  

Please note that these databases represent absolute numbers of participants involved in the programme, not just those analysed in the sample as referred to previously throughout this report.

The following shows the number of databases sent from each provider by Strand:

	
	Providers

	Strand
	Central Bureau
	LECT
	TCT

	Strand One
	2
	1
	3

	Strand Two
	0
	0
	0

	Strand Three
	0
	0
	0

	Strand Four
	1
	0
	0

	Total Received
	3
	1
	3


The databases produced were not consistent in format, either between providers or those produced by the same provider.  There were only four areas where information was provided by all databases, these were the following:

· LEA

· Destination

· School Name

· School Contact Details

All but one database also provided information on themes to be studied.  

The following table illustrates the information held on the database/s of each provider:

	Providers

	Information held on database
	Central Bureau
	TCT
	LECT
	

	
	Database 1
	Database 2
	Database 1
	Database 2
	Database 3
	

	Id Number
	Yes
	Yes
	Yes
	
	Yes
	

	Destination
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Theme of the Visit
	Yes
	Yes
	Yes
	
	Yes
	Yes

	Title/Gender
	Yes
	Yes
	Yes
	Yes
	Yes
	

	First Name
	
	
	Yes
	Yes
	Yes
	Yes

	Middle Name/Initials 
	
	
	Yes
	
	Yes
	

	Surname
	
	
	Yes
	Yes
	Yes
	Yes

	Date of Birth
	
	
	Yes
	
	Yes
	

	Nationality
	
	
	Yes
	
	
	

	Home/School Address
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Telephone Number
	Yes
	Yes
	Yes
	Yes
	Yes
	

	Email Address
	
	
	Yes
	
	Yes
	

	School Name
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	LEA
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	School Type
	Yes
	Yes
	Yes
	
	Yes
	

	Subjects Taught
	
	
	Yes
	
	Yes
	

	Other Specialisms
	
	
	Yes
	
	Yes
	

	Personal Learning Objective
	
	
	Yes
	
	
	

	Group Leader
	
	
	Yes
	
	
	

	LEA Number
	
	
	Yes
	
	
	

	Establishment Number
	
	
	Yes
	
	
	

	Number of Years Held
	
	
	
	
	Yes
	

	Clean/Current Driving Licence
	
	
	
	
	Yes
	

	Willing to drive hire car?
	
	
	
	
	Yes
	

	Visit dates
	Yes
	Yes
	
	
	
	Yes

	Contact only – not participants (although number of participants is given)
	
	
	
	
	
	Yes


The information held on the database representing participants from Strand Four is as follows:

· Reference Number

· Gender

· School Name

· School Address

· School Telephone Number

· School Type

· LEA Name

· Theme/s

· Destination

· Departure and Return Dates.

The following table shows number of participants by destination and provider for Strand One only:

	
	
	
	
	

	
	

	
	Providers
	

	Destination
	Central Bureau
	TCT
	LECT
	Total

	Canada
	182
	31
	151
	364

	USA
	286
	74
	
	360

	Australia
	167
	
	101
	268

	Hungary
	47
	32
	
	79

	New Zealand
	10
	
	38
	58

	Denmark
	52
	
	
	52

	Jamaica
	21
	
	30
	51

	China
	51
	
	
	51

	South Africa
	9
	39
	
	48

	Sweden
	19
	16
	
	36

	Malta
	36
	
	
	36

	Russia
	35
	
	
	35

	Austria
	30
	
	
	30

	Holland
	21
	
	
	21

	France
	10
	9
	
	19

	Italy
	9
	9
	
	18

	Hong Kong
	
	13
	
	13

	United Arab Emirates
	
	11
	
	11

	Finland
	
	10
	
	10

	Greece
	10
	
	
	10

	Turkey
	8
	
	
	8

	Unknown
	19
	
	
	19

	Total
	1015
	224
	320
	1597


The following table shows the spread of LEAs with number of participants by Provider:

	
	Providers
	

	LEA
	Central Bureau
	TCT
	LECT
	Total

	Kent
	30
	
	22
	52

	Hertfordshire
	49
	
	
	49

	Sunderland
	42
	
	
	42

	Leeds
	40
	
	
	40

	Sefton
	40
	
	
	40

	Lancashire
	39
	
	
	39

	Nottinghamshire
	20
	5
	11
	36

	Lincolnshire
	
	9
	25
	34

	Suffolk
	9
	
	25
	34

	Oxfordshire
	
	
	32
	32

	Devon
	30
	
	
	30

	Plymouth
	
	30
	
	30

	Cambridgeshire
	23
	6
	
	29

	Cornwall
	9
	19
	
	28

	Sheffield
	10
	
	17
	27

	Wessex
	
	
	27
	27

	Bedfordshire
	9
	16
	
	25

	Buckinghamshire
	10
	15
	
	25

	Northamptonshire
	
	
	25
	25

	Sandwell
	
	25
	
	25

	West Sussex
	25
	
	
	25

	Cumbria
	24
	
	
	24

	Leicestershire
	19
	4
	
	23

	Enfield
	22
	
	
	22

	Cheshire
	21
	
	
	21

	East Sussex
	21
	
	
	21

	Kirklees
	21
	
	
	21

	Redbridge
	21
	
	
	21

	Staffordshire
	11
	
	10
	21

	Birmingham
	20
	
	
	20

	Bristol, City of
	20
	
	
	20

	Durham
	20
	
	
	20

	Norfolk
	20
	
	
	20

	North Yorkshire
	10
	
	10
	20

	South Gloucestershire
	20
	
	
	20

	Wakefield
	20
	
	
	20

	Doncaster
	19
	
	
	19

	Gloucestershire
	
	19
	
	19

	Stockton-On-Tees
	19
	
	
	19

	Croydon
	
	
	18
	18

	East Riding of Yorkshire 
	18
	
	
	18

	Worcestershire
	18
	
	
	18

	Northumberland
	16
	
	
	16

	Dorset
	
	
	14
	14

	Lambeth
	13
	
	
	13

	Rotherham
	
	
	13
	13

	Wandsworth
	
	4
	9
	13

	Essex
	
	12
	
	12

	Camden
	11
	
	
	11

	Nottingham, City of
	11
	
	
	11

	Hackney
	
	
	11
	11

	Kingston Upon Hull
	11
	
	
	11

	Leicester City
	11
	
	
	11

	Lewisham
	11
	
	
	11

	North Lincolnshire
	11
	
	
	11

	Salford
	11
	
	
	11

	Wirral
	11
	
	
	11

	Bath & Somerset
	10
	
	
	10

	Blackburn with Darwin
	10
	
	
	10

	Bromley
	
	
	10
	10

	Peterborough, City of
	10
	
	
	10

	York, City of
	10
	
	
	10

	Dudley
	10
	
	
	10

	Hounslow
	10
	
	
	10

	Knowsley
	10
	
	
	10

	Newham
	10
	
	
	10

	Oldham
	10
	
	
	10

	Southwark
	
	10
	
	10

	Warrington
	10
	
	
	10

	Walsall 
	
	
	10
	10

	Barnet
	4
	5
	
	9

	Derby, City of
	9
	
	
	9

	North Tyneside
	
	9
	
	9

	Richmond
	
	
	9
	9

	Surrey
	9
	
	
	9

	Trafford
	9
	
	
	9

	Wiltshire
	9
	
	
	9

	Wolverhampton
	9
	
	
	9

	Barnsley
	
	
	8
	8

	Bolton
	
	8
	
	8

	North Somerset
	
	8
	
	8

	Somerset
	8
	
	
	8

	Tameside
	
	
	8
	8

	Wigan
	
	8
	
	8

	West Berkshire
	
	7
	
	7

	Bury
	6
	
	
	6

	Isle of Wight
	
	5
	
	5

	Peterborough
	
	5
	
	5

	St Helens 
	
	5
	
	5

	Warwickshire
	
	5
	
	5

	Isles of Scilly
	
	
	4
	4

	Stockport
	
	4
	
	4

	Derbyshire
	
	
	2
	2

	Haringey
	2
	
	
	2

	Waltham Forest
	2
	
	
	2

	Unknown
	
	1
	
	1

	Total
	1033
	244
	320
	1597
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Sheet1


			LEA Allocation Details


			LeaNo			Name			Allocated Places			Taken			Reserved


			317			Redbridge			12			0			12


			807			Redcar and Cleveland			6			0			10


			318			Richmond upon Thames			5			0			9


			354			Rochdale			9			0			8


			372			Rotherham			12			17			0


			857			Rutland			4			0			0


			355			Salford			9			0			10


			333			Sandwell			13			12			9


			343			Sefton			13			13			0


			373			Sheffield			19			19			0


			893			Shropshire			10			0			8


			871			Slough			5			0			10


			334			Solihull			10			0			8


			933			Somerset			17			10			0


			803			South Gloucestershire			10			0			10


			393			South Tyneside			7			0			0


			852			Southampton			9			0			0


			882			Southend			7			0			0


			210			Southwark			10			9			10


			342			St Helens			7			2			10


			860			Staffordshire			33			0			32


			356			Stockport			12			18			0


			808			Stockton-on-Tees			8			10			20


			861			Stoke-on-Trent			9			0			0


			935			Suffolk			28			2			30


			394			Sunderland			12			0			20


			936			Surrey			37			0			40


			319			Sutton			7			0			7


			866			Swindon			7			0			0


			357			Tameside			9			0			11


			894			Telford & Wrekin			7			0			4


			883			Thurrock			5			0			10


			880			Torbay			5			0			2


			211			Tower Hamlets			11			0			0


			358			Trafford			9			0			10


			384			Wakefield			12			0			0


			335			Walsall			13			13			0


			320			Waltham Forest			10			0			0


			212			Wandsworth			8			9			0


			877			Warrington			8			0			10


			937			Warwickshire			21			0			19


			869			West Berkshire			7			0			9


			938			West Sussex			27			0			30


			213			Westminster			5			0			0


			359			Wigan			13			0			13


			865			Wiltshire			16			0			20


			868			Windsor & Maidenhead			5			0			0


			344			Wirral			15			0			15


			872			Wokingham			6			0			0


			336			Wolverhampton			11			0			11


			885			Worcestershire			21			0			20


			816			York City			6			8			0


									1998			530			1359
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Applications

		Applications for Places on the TIPD programme										Note:		This sheet contains one row for every LEA on each application

		Programme																				Age Range						Visit Details

		Provider		Programme		Appl Ref		Appl Date		Visit Ref		LEA		School Name		Bookings		Reservations		Contact Details		From		To		Core Theme		City		Country		Date from		Date to		General Notes

		Central Bureau		Short term study visits		1		31-Jul-2001		SV275		Bath & NE Somerset		0				10								Numeracy in Primary Schools						09-Feb-2002		15-Feb-2002						Bath & NE Somerset																										Central BureauShort term study visits

		Central Bureau		School determined study visits		61		28-Aug-2001		SD050		Birmingham		Anderton Park School		2						5		11		Social Inclusion and behaviour support: ethnic minority standards		Darwin		Australia		22-Jul-2001		03-Aug-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		3		22-Jun-2001		SV203		Birmingham		Holy Souls Oratory RC, Our Lady & St Rose of Lima, St Bernards		9						5		11		Teaching and Learning Startegies		Chicago		USA		21-Oct-2001		02-Nov-2001						Birmingham																										Central BureauShort term study visits

		Central Bureau		Short term study visits		4		22-Jun-2001		SV204		Birmingham		St Edmund's, Sacred Heart, St Mary's, St Vincent's		8						5		11		Teaching and Learning Startegies		Chicago		USA		21-Oct-2001		02-Nov-2001						Birmingham																										Central BureauShort term study visits

		Central Bureau		Short term study visits		5		22-Jun-2001		SV205		Birmingham		St Mark's, St Peter & Paul RC, St Cuthbert's		9						5		11		Teaching and Learning Startegies		Chicago		USA		21-Oct-2001		02-Nov-2001						Birmingham																										Central BureauShort term study visits

		Central Bureau		Short term study visits		58		02-Aug-2001		SV295		Blackburn with Darwen		Longshaw Junior, St Andrew's Primary, St Luke & St Philip Primary, Witton Park High				10				5		16		SEN Issues						02-Feb-2002		15-Feb-2002						Blackburn with Darwen																										Central BureauShort term study visits

		Central Bureau		Short term study visits		110		16-Nov-2001				Bournemouth		0				10								0										Additional Places				Bournemouth																										Central BureauShort term study visits

		Central Bureau		School determined study visits		49		22-Aug-2001		SD033		Bradford		Thornton Grammar School		4						11		16		Teaching and Learning Startegies		Victoria		Australia		23-Jul-2001		06-Aug-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		2		31-Jul-2001		SV296		Bradford		All Saint's Primary, St Anne's Primary, St Francis Primary				10				5		11		Teaching and Learning Startegies						02-Feb-2002		15-Feb-2002						Bradford																										Central BureauShort term study visits

		Central Bureau		Short term study visits		94		23-Oct-2001		SV297		Bradford		Challenge College, Parkside Sch, Laisterdyke Sch				10				11		16		Thinking skills						02-Feb-2002		15-Feb-2002						Bradford																										Central BureauShort term study visits

		Central Bureau		Short term study visits		59		02-Aug-2001		SV2105		Brent		Wykeham Primary, St Mary's Primary, Carlton Vale Infants, Northview Primary				10				4		11		Numeracy in Primary Schools						09-Feb-2002		15-Feb-2002						Brent																										Central BureauShort term study visits

		Central Bureau		Short term study visits		111		16-Nov-2001				Brent		0				10								0										Additional Places				Brent																										Central BureauShort term study visits

		Central Bureau		Short term exchange		104		23-Oct-2001		EX212		Brighton and Hove		Patcham House Special School				2				5		16		SEN Issues						09-Feb-2002		15-Feb-2002						Brighton and Hove																										Central BureauShort term exchange

		Central Bureau		Short term exchange		105		24-Oct-2001		EX213		Brighton and Hove		Downs View Special School				2				5		16		Social Inclusion and behaviour support:						09-Feb-2002		21-Feb-2002						Brighton and Hove																										Central BureauShort term exchange

		Central Bureau		School determined study visits		50		22-Aug-2001		SD034		Bromley		Parish CE Primary School		4						5		11		Literacy in Primary Schools		Kerugoya		Kenya		29-Jul-2001		08-Aug-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		2		12-Jun-2001		SV202		Buckinghamshire		Turnfurlong, St Joseph's, Holmer Green, Grenville		9						5		11		Literacy in Primary Schools		Melbourne		Australia		26-Jul-2001		10-Aug-2001						Buckinghamshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		102		23-Oct-2001		SV2104		Buckinghamshire		Beechview Primary, Butlers Court Primary, Downley School Primary				10				5		11		Thinking skills						23-Mar-2002		04-Apr-2002						Buckinghamshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		1		12-Jun-2001		SV207		Cambridgeshire		St Laurence, Cottenham, Ailwyn, Melbourn Village		11						7		16		Thinking skills		Singapore		Singapore		22-Jul-2001		03-Aug-2001						Cambridgeshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		46		20-Aug-2001		SV246		Cambridgeshire		Bassingbourn Village College, St Bede's Sch, Coleridge Comm Coll, Mayfield Primary, St Philip's Primary, Morley Memorial Primary				10				5		16		Social Inclusion and behaviour support: boys' underachievement						30-Mar-2002		13-Apr-2002						Cambridgeshire																										Central BureauShort term study visits

		Central Bureau		Short term exchange		119		16-Nov-2001		EX200		Cheshire		0		2										Teaching and Learning Startegies		St Louis		USA		10-Oct-2001		23-Oct-2001						Cheshire																										Central BureauShort term exchange

		Central Bureau		Short term study visits		3		31-Jul-2001		SV299		City of Bristol		Air Baloon Infants, Fonthill Primary, Holymead Junior				10				5		11		Thinking skills						09-Feb-2002		15-Feb-2002						City of Bristol																										Central BureauShort term study visits

		Central Bureau		Short term study visits		112		16-Nov-2001				City of Bristol		0				10								0										Additional Places				City of Bristol																										Central BureauShort term study visits

		Central Bureau		School determined study visits		82		28-Sep-2001		SD071		City of Kingston-upon-Hull		Malet Lambert School		2						11		16		Teaching and Learning Startegies				China		20-Oct-2001		04-Nov-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		17		22-Jun-2001		SV219		City of Kingston-upon-Hull		Kingston High Sch, Stepney Primary, Griffin Primary				10				5		16		Citizenship and civic education						23-Mar-2002		07-Apr-2002						City of Kingston-upon-Hull																										Central BureauShort term study visits

		Central Bureau		Short term study visits		91		23-Oct-2001		SV2100		City of Peterborough		Jack Hunt Comp, Hereward Community Coll, Bushfield Community College				9				11		18		Gifted and Talented pupils						16-Feb-2002		01-Mar-2002						City of Peterborough																										Central BureauShort term study visits

		Central Bureau		School determined study visits		59		28-Aug-2001		SD047		Cornwall		Redruth School		4						11		16		Productive use of ICT		Milwaukee		USA		18-Oct-2001		26-Oct-2001						0																										Central BureauSchool determined study visits

		Central Bureau		School determined study visits		65		28-Aug-2001		SD061		Cornwall		Stithians CP School		4						5		11		SEN Issues		Milwaukee		USA		19-Oct-2001		30-Oct-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		113		16-Nov-2001				Cornwall		0				10								0										Additional Places				Cornwall																										Central BureauShort term study visits

		Central Bureau		Short term study visits		7		31-Jul-2001		SV2107		Coventry		Allesley Hall Primary, Holbrook Primary, Howes Primary, Moseley Primary, Templars Primary, Stoke Primary , Park Hill Primary, Alice Stevens Special Sch				10				5		11		Citizenship and civic education						09-Feb-2002		15-Feb-2002						Coventry																										Central BureauShort term study visits

		Central Bureau		Short term exchange		77		29-Aug-2001		EX208		Cumbria		Dowdales School		2						11		16		Teaching and Learning Startegies		Adelaide		Australia		13-Oct-2001		25-Oct-2001						Cumbria																										Central BureauShort term exchange

		Central Bureau		Short term exchange		78		29-Aug-2001		EX209		Cumbria		James Rennie School		2						2		19		SEN Issues		Adelaide		Australia		13-Oct-2001		25-Oct-2001						Cumbria																										Central BureauShort term exchange

		Central Bureau		Short term study visits		32		20-Jul-2001		SV243		Cumbria		Appleby Primary, Appleby Grammar, Stramongate Primary, Queen Katherine Sch				10				5		16		Performance management						16-Mar-2002		28-Mar-2002						Cumbria																										Central BureauShort term study visits

		Central Bureau		Short term study visits		33		20-Jul-2001		SV244		Cumbria		Bransty Primary, Stainburn Sch, Specialist Teacher Service				10				5		16		SEN Issues						16-Mar-2002		28-Mar-2002						Cumbria																										Central BureauShort term study visits

		Central Bureau		Short term study visits		62		02-Aug-2001		SV2106		Devon		Kentisbury Primary, Berrynarber Primary, Brayford Primary				10				5		11		Gifted and Talented pupils						30-Mar-2002		12-Apr-2002						Devon																										Central BureauShort term study visits

		Central Bureau		Short term study visits		22		22-Jun-2001		SV224		Devon		Shaldon Pri, Inverteign Infants , Manor Primary		11						5		11		Teaching and Learning Startegies		Copenhagen		Denmark		20-Oct-2001		27-Oct-2001						Devon																										Central BureauShort term study visits

		Central Bureau		School determined study visits		83		28-Sep-2001		SD072		Doncaster		Hatfield Manor CE Junior School				2				5		11		SEN Issues				Romania		01-Jun-2002		08-Jun-2002						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		96		23-Oct-2001		SV290		Doncaster		Armthorpe Primary, Auckley Junior, Lakeside Primary, Rossington Pheasant Bank, Tornedale				10				5		11		Literacy in Primary Schools						23-Mar-2002		29-Mar-2002						Doncaster																										Central BureauShort term study visits

		Central Bureau		Short term study visits		9		31-Jul-2001		SV291		Doncaster		Rosedale Primary, Town Field Primary, Estfield Primary, Montagu Junior, Castle Hills Primary, Tornedale Infants				10				5		11		Literacy in Primary Schools						23-Mar-2002		05-Apr-2002						Doncaster																										Central BureauShort term study visits

		Central Bureau		Short term study visits		120		23-Nov-2001				Dorset		0				10								Gifted and Talented pupils										Additional Places				Dorset																										Central BureauShort term study visits

		Central Bureau		School determined study visits		47		22-Aug-2001		SD010		Dudley		Thorns Community College		3						11		16		Social Inclusion and behaviour support: boys' underachievement				Germany		17-Jun-2001		22-Jun-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		10		31-Jul-2001		SV287		Dudley		Bramford Primary, Bromley-Pensnett Primary, Hamdingle Primary, Howley Grange Primary, Pensnett Sch of Tech				10				5		16		Transition from Primary to Secondary						09-Feb-2002		15-Feb-2002						Dudley																										Central BureauShort term study visits

		Central Bureau		Short term study visits		114		16-Nov-2001				Dudley		0				10								0										Additional Places				Dudley																										Central BureauShort term study visits

		Central Bureau		Short term study visits		11		31-Jul-2001		SV2114		Durham		South Hetton Primary, Crook Primary, Newton Hall Infants, Durham Trinity Special,				10				5		16		Teaching and Learning Startegies						23-Mar-2002		05-Apr-2002						Durham																										Central BureauShort term study visits

		Central Bureau		Short term study visits		109		15-Nov-2001		SV2115		Durham		Wolsingham Sch, Sedgefield Coll				10				3		16		Teaching and Learning Startegies						23-Mar-2002		05-Apr-2002						Durham																										Central BureauShort term study visits

		Central Bureau		Short term study visits		29		06-Jul-2001		SV242		East Riding of Yorkshire		Kingsway Primary, Bishop Wilton Primary, Kings Mill Special Sch, Rawcliffe Bridge Primary, Driffield Sch, Boothferry Primary, Pocklington Primary				17				3		16		Social Inclusion and behaviour support: boys' underachievement						02-Feb-2002		15-Feb-2002						East Riding of Yorkshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		12		31-Jul-2001		SV268		East Sussex		Manor Primary, Elphinstone Sch, Bexhill High				10				5		16		Thinking skills						09-Feb-2002		15-Feb-2002						East Sussex																										Central BureauShort term study visits

		Central Bureau		Short term study visits		101		23-Oct-2001		SV288		East Sussex		Cavendish Sch, Ocklynge Junior, Tideway Community Sch				10				5		16		School Leadership						23-Mar-2002		05-Apr-2002						East Sussex																										Central BureauShort term study visits

		Central Bureau		Short term study visits		9		22-Jun-2001		SV211		Enfield		Hazelbury, Salisbury, Firs Farm, Wilbury, Lea Valley		11						5		16		Social Inclusion and behaviour support: boys' underachievement		Atlanta		USA		13-Oct-2001		26-Oct-2001						Enfield																										Central BureauShort term study visits

		Central Bureau		School determined study visits		51		22-Aug-2001		SD035		Essex		Greensward College		2						11		16		Thinking skills		Melbourne		Australia		20-Oct-2001		03-Nov-2001						0																										Central BureauSchool determined study visits

		Central Bureau		School determined study visits		52		22-Aug-2001		SD036		Essex		Greensward College		2						11		16		Productive use of ICT		Kaneohe		Hawaii		20-Oct-2001		03-Nov-2001						0																										Central BureauSchool determined study visits

		Central Bureau		School determined study visits		67		28-Aug-2001		SD063		Essex		Harwich Language College		4						11		16		Underachieving Pupils		Lancaster		USA		20-Oct-2001		03-Nov-2001						0																										Central BureauSchool determined study visits

		Central Bureau		School determined study visits		68		29-Aug-2001		SD064		Gloucestershire		Widden Primary School		4						5		11		Social Inclusion and behaviour support: ethnic minority standards		St Ann's Bay		Jamaica		24-Oct-2001		04-Nov-2001						0																										Central BureauSchool determined study visits

		Central Bureau		School determined study visits		80		26-Sep-2001		SD068		Gloucestershire		Oxstalls Community School		4						11		16		Social Inclusion and behaviour support: boys' underachievement		St Ann's Bay		Jamaica		24-Oct-2001		04-Nov-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		14		31-Jul-2001		SV270		Gloucestershire		Milestone Special Sch, Abbeymead Primary, Grange Junior, St Peter's Junior, Christchurch Primary				11				5		11		SEN Issues						27-Mar-2002		05-Apr-2002						Gloucestershire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		26		22-Jun-2001		SV229		Hammersmith & Fulham		Canberra Primary Sch, Old Oak Sch, St Stephens		10										Thinking skills		Vienna		Austria		20-Oct-2001		26-Oct-2001						Hammersmith & Fulham																										Central BureauShort term study visits

		Central Bureau		Short term study visits		16		31-Jul-2001		SV2103		Harrow						11				5		16		Productive use of ICT						23-Mar-2002		05-Apr-2002						Harrow																										Central BureauShort term study visits

		Central Bureau		Short term study visits		27		22-Jun-2001		SV230		Hartlepool		0		9										Gifted and Talented pupils		Houston, Texas		USA		21-Oct-2001		02-Nov-2001						Hartlepool																										Central BureauShort term study visits

		Central Bureau		Short term study visits		17		31-Jul-2001		SV294		Havering		Kings Wood Sch, Redden Court Sch, Royal Liberty Boys', Bower Park Sch				10				11		16		Teaching and Learning Startegies						16-Feb-2002		22-Feb-2002						Havering																										Central BureauShort term study visits

		Central Bureau		School determined study visits		56		28-Aug-2001		SD042		Herefordshire		John Kyrie High School		2						11		18		Productive use of ICT		Uganda		Africa		21-Jul-2001		03-Aug-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		36		20-Jul-2001		SV235		Hertfordshire		Heathcote, St Clement Danes, Rickmansworth, St John's CE				11				5		16		Citizenship and civic education						16-Feb-2002		22-Feb-2002						Hertfordshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		37		20-Jul-2001		SV236		Hertfordshire		Icknield Infants, Flamstead End Infants, St Mary's Junior, Watton-at-Stone Junior				10				4		11		Literacy in Primary Schools						16-Feb-2002		22-Feb-2002						Hertfordshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		38		20-Jul-2001		SV237		Hertfordshire		Northaw Primary, Ponsbourne St Mary's, Heathlands Sch for Deaf, Two Waters Primary, Chauncy Sch				10				5		16		School  Leadership						16-Feb-2002		22-Feb-2002						Hertfordshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		39		20-Jul-2001		SV238		Hertfordshire		Francis Bacon, Flamstead End Junior, Greenway First & Nursery, Martin Wood Primary				10				5		16		Productive use of ICT						23-Mar-2002		05-Apr-2002						Hertfordshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		40		20-Jul-2001		SV239		Hertfordshire		Ashlyns School, Collett Special Sch, Round Diamond Primary, Bromet Sch				10				3		16		Teaching and Learning Startegies						23-Mar-2002		05-Apr-2002						Hertfordshire																										Central BureauShort term study visits

		Central Bureau		School determined study visits		71		29-Aug-2001		SD067		Hounslow		Cranford Community College		4						11		18		Thinking skills		Ontario		Canada		24-Oct-2001		04-Nov-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		45		20-Aug-2001		SV247		Hounslow		Hounslow Heath Nursery, Lampton Sch, Norwood Green Nursery, Worple Primary				10				3		16		Social Inclusion and behaviour support: boys' underachievement						02-Feb-2002		17-Feb-2002						Hounslow																										Central BureauShort term study visits

		Central Bureau		Short term study visits		13		22-Jun-2001		SV216		Isle of Wight		St Mary's Primary, Shanklin Primary, Niton Primary, Summerfields Primary, Oakfield Primary, Somerton Middle, NineAcres Primary				10				5		13		Gifted and Talented pupils						16-Feb-2002		22-Feb-2002						Isle of Wight																										Central BureauShort term study visits

		Central Bureau		Short term study visits		20		31-Jul-2001		SV274		Islington		Canonbury Primary, Islington Green, Central Foundation				8				5		16		Gifted and Talented pupils						09-Feb-2002		15-Feb-2002						Islington																										Central BureauShort term study visits

		Central Bureau		School determined study visits		62		28-Aug-2001		SD057		Kent		Cornwallis School		4						11		16		Productive use of ICT				Czech Republic		21-Oct-2001		27-Oct-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		10		22-Jun-2001		SV212		Kent		Sherwood Park Primary, Amherst School, Forelands Special school				10				5		16		Teaching and Learning Startegies						09-Feb-2002		15-Feb-2002						Kent																										Central BureauShort term study visits

		Central Bureau		Short term study visits		11		22-Jun-2001		SV213		Kent		Chislet CEP School, Edenbridge Primary, Sittingbourne Comm College				10				5		16		Prevent School Failure and Dropout						09-Feb-2002		15-Feb-2002						Kent																										Central BureauShort term study visits

		Central Bureau		Short term study visits		22		31-Jul-2001		SV271		Kingston upon Thames		Tolworth Girls, King Athelstan Primary, Our Lady Immaculate				10				5		16		Gifted and Talented pupils						16-Mar-2002		28-Mar-2002						Kingston upon Thames																										Central BureauShort term study visits

		Central Bureau		Short term study visits		23		31-Jul-2001		SV2102		Kirklees		Lindley Junior, Dalton Junior, Howden Clough Girls' High				10				5		16		Teaching and Learning Startegies						23-Mar-2002		05-Apr-2002						Kirklees																										Central BureauShort term study visits

		Central Bureau		Short term study visits		107		13-Nov-2001		SV2113		Kirklees		Norristhorpe Primary, Castle Hall Language College, King James' Sch				10				5		16		Productive use of ICT						23-Mar-2002		05-Apr-2002						Kirklees																										Central BureauShort term study visits

		Central Bureau		Short term study visits		15		22-Jun-2001		SV217		Knowsley		All Sints RC High, St Thomas Becket Sch, Prescot Sch, Evelyn Primary				10				5		16		Transition from Primary to Secondary						16-Feb-2002		01-Mar-2002						Knowsley																										Central BureauShort term study visits

		Central Bureau		Short term study visits		24		31-Jul-2001		SV281		Lambeth		Triangle Nursery, Holmewood Nursery, Heathbrook Primary, Johanna Primary, Walnut Tree Walk, Woodmansterne				10				3		11		Gifted and Talented pupils						16-Feb-2002		28-Feb-2002						Lambeth																										Central BureauShort term study visits

		Central Bureau		Short term study visits		23		22-Jun-2001		SV225		Lancashire		0		10										Numeracy in Primary Schools		Auvergne		France		20-Oct-2001		27-Oct-2001						Lancashire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		24		22-Jun-2001		SV226		Lancashire		Blacko CP Sch, Over Wyredale, Whitechapel CP Sch, Westhead Latham St James CE		10										Teaching and Learning Startegies		Tyrol		Austria		20-Oct-2001		26-Oct-2001						Lancashire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		28		06-Jul-2001		SV241		Lancashire		Casterton Primary, Blackmoss Special, St Bedes High				10				5		16		Thinking skills						23-Mar-2002		03-Apr-2002						Lancashire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		99		23-Oct-2001		SV293		Lancashire		Barden High, Heasandford Primary, Skerton High, Glenburn High				10				11		16		Social Inclusion and behaviour support: boys' underachievement						20-Mar-2002		27-Mar-2002						Lancashire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		6		22-Jun-2001		SV208		Leeds		Whitebridge, Garforth Comm Coll, St Josephs, Rounghay High, Woodkirk High, Calverley Parkside				10				5		16		Productive use of ICT						09-Feb-2002		23-Feb-2002						Leeds																										Central BureauShort term study visits

		Central Bureau		Short term study visits		7		22-Jun-2001		SV209		Leeds		Cockburn High, Stonegate Special, Parklands High, Bruntcliffe High, Temple Moor Sch,				10				5		16		Teaching and Learning Startegies						16-Mar-2002		28-Mar-2002						Leeds																										Central BureauShort term study visits

		Central Bureau		Short term study visits		8		22-Jun-2001		SV210		Leeds		Allerton Grange, St Nicholas Primary, Rodillian, Robin Hood Primary, Horsforth Newlaithes Junior				10				5		16		Transition from Primary to Secondary		Victoria		Australia		16-Mar-2002		28-Mar-2002						Leeds																										Central BureauShort term study visits

		Central Bureau		Short term study visits		25		31-Jul-2001		SV279		Leicester City		0				10								School  Leadership						09-Feb-2002		22-Feb-2002						Leicester City																										Central BureauShort term study visits

		Central Bureau		Short term study visits		115		16-Nov-2001				Leicester City		0				10								0										Additional Places				Leicester City																										Central BureauShort term study visits

		Central Bureau		Short term study visits		95		23-Oct-2001		SV285		Leicestershire		Long Field High, John Ferneley High, King Edward VII, Garendon High, Dorothy Goodman Sch				10				3		18		Thinking skills						16-Mar-2002		28-Mar-2002						Leicestershire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		26		31-Jul-2001		SV286		Leicestershire		Newbridge High, Swannington Primary, Belvoirdale Primary, Cobden Primary, Limehurst High, Robert Bakewell Primary, New Swannington, Rosebery				10				5		16		Productive use of ICT						09-Feb-2002		15-Feb-2002						Leicestershire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		16		22-Jun-2001		SV218		Lincolnshire		Metheringham Primary, Tedder Primary, Edward Richardson Primary, Middlecott Sch		10						5		16		Productive use of ICT		Helsinki		Finland		20-Oct-2001		26-Oct-2001						Lincolnshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		64		02-Aug-2001		SV253		Lincolnshire		Christ's Hospital Sch, Long Bennington Primary, Swinderby All Saints Primary				10				5		16		Productive use of ICT						16-Feb-2002		22-Feb-2002						Lincolnshire																										Central BureauShort term study visits

		Central Bureau		School determined study visits		57		28-Aug-2001		SD045		Liverpool		Lidderdale Road Infants		4						5		11		Literacy in Primary Schools		California		USA		20-Oct-2001		27-Oct-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		27		31-Jul-2001		SV269		Liverpool		Broughton Hall High, St Oswald's RC, St Sebastian's RC				10				3		16		Teaching and Learning Startegies						09-Feb-2002		22-Feb-2002						Liverpool																										Central BureauShort term study visits

		Central Bureau		Short term study visits		90		23-Oct-2001		SV273		Liverpool		Croxteth Comp, Ranworth Square Primary, Monksdown Junior, Croxteth Primary				10				5		16		Social Inclusion and behaviour support: boys' underachievement						09-Feb-2002		22-Feb-2002						Liverpool																										Central BureauShort term study visits

		Central Bureau		School determined study visits		48		22-Aug-2001		SD032		Manchester		St Pauls CE Primary School		4						5		11		Literacy in Primary Schools		Austin,  Texas		USA		19-Aug-2001		30-Aug-2001						0																										Central BureauSchool determined study visits

		Central Bureau		School determined study visits		54		28-Aug-2001		SD039		Merton		Bishop Gilpin CE Primary		4						5		11		Literacy in Primary Schools		Inglewood		New Zealand		22-Jul-2001		03-Aug-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		28		31-Jul-2001		SV289		Merton		0				10								Social Inclusion and behaviour support:						09-Feb-2002		22-Feb-2002						Merton																										Central BureauShort term study visits

		Central Bureau		Short term study visits		93		23-Oct-2001		SV284		Middlesbrough		Acklam Grange, Priory Woods, Ormesby, Sunnyside, Caldicotes				10				5		16		Productive use of ICT						09-Feb-2002		15-Feb-2002						Middlesbrough																										Central BureauShort term study visits

		Central Bureau		Short term study visits		30		31-Jul-2001		SV267		Newcastle upon Tyne		Walker Tech, Sacred Heart Tech, Welbeck Primary, Tyneview, West Walker, St Anthony's Primary, Wharrier Street Primary				10				5		16		Productive use of ICT						09-Feb-2002		15-Feb-2002						Newcastle upon Tyne																										Central BureauShort term study visits

		Central Bureau		Short term study visits		31		31-Jul-2001		SV262		Newham		Dersingham Infant, Godwin Junior, St Stephen's				11				5		11		Numeracy in Primary Schools						16-Feb-2002		28-Feb-2002						Newham																										Central BureauShort term study visits

		Central Bureau		Short term study visits		32		31-Jul-2001		SV275		Norfolk						10								Numeracy in Primary Schools						09-Feb-2002		15-Feb-2002						Norfolk																										Central BureauShort term study visits

		Central Bureau		Short term study visits		92		23-Oct-2001		SV276		Norfolk		0				10								Thinking skills						09-Feb-2002		15-Feb-2002						Norfolk																										Central BureauShort term study visits

		Central Bureau		Short term study visits		98		23-Oct-2001		SV277		Norfolk		0				10								Teaching and Learning Startegies						23-Mar-2002		05-Apr-2002						Norfolk																										Central BureauShort term study visits

		Central Bureau/DFID		Short term study visits		12		22-Jun-2001		SV214		North Yorkshire		Richmond, Kirkbymoorside		8						5		16		Citizenship and civic education		Krasnoyarsk		Russia		13-Oct-2002		25-Oct-2002						North Yorkshire																										Central Bureau/DFIDShort term study visits

		Central Bureau		Short term study visits		14		22-Jun-2001		SV215		North Yorkshire		South Craven, Bradley Both CP, Sleights CE VC, Airy Hill		10						5		16		Social Inclusion and behaviour support: truancy and disaffection		Philadelphia		USA		21-Oct-2001		01-Nov-2001						North Yorkshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		108		13-Nov-2001		SV282		North Yorkshire		Hackness CE Primary, Wykeham CE Primary, Snaiton CE Primary, Goathland Primary				10				3		16		School Leadership						23-Mar-2002		04-Apr-2002						North Yorkshire																										Central BureauShort term study visits

		Central Bureau		Short term exchange		43		20-Jul-2001		EX202		Northumberland		0				4								Teaching and Learning Startegies						19-Mar-2002		29-Mar-2002						Northumberland																										Central BureauShort term exchange

		Central Bureau/DFID		Short term study visits		25		22-Jun-2001		SV227		Northumberland		Alnwick Sth, Loughoughton CE 1st, Belford Middle, Holy Trinity, Thomas Percy RC		10						5		13		Raising Standards in Inner Cities and Rural Areas		Samara		Russia		20-Oct-2001		28-Oct-2001						Northumberland																										Central Bureau/DFIDShort term study visits

		Central Bureau		Short term study visits		106		02-Nov-2001		SV228		Northumberland		Blyth Malvins Close First, Blyth College, Allendale First, Allendale Middle, Haydon Bridge, Tynedale Middle				10				4		18		Thinking skills						30-Mar-2002		12-Apr-2002						Northumberland																										Central BureauShort term study visits

		Central Bureau		Short term study visits		19		22-Jun-2001		SV221		Nottinghamshire		Manor Comp, Kirkby Comm College, Newark High, Garibaldi Sch.		10						11		16		Social Inclusion and behaviour support: truancy and disaffection		Melbourne		Australia		20-Oct-2001		01-Nov-2001						Nottinghamshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		20		22-Jun-2001		SV222		Nottinghamshire		Harry Carlton Sch, Sutton Centre Community College, Arnold Hill School		5						11		16		Citizenship and civic education		Copenhagen		Denmark		27-Oct-2001		03-Nov-2001						Nottinghamshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		35		31-Jul-2001		SV254		Oldham		Crompton Hse School				7				11		16		Thinking skills						02-Feb-2002		15-Feb-2002						Oldham																										Central BureauShort term study visits

		Central Bureau		Short term exchange		103		23-Oct-2001		EX211		Redbridge		Oaks Park High School				2				11		16		Teaching and Learning Startegies						09-Feb-2002		22-Feb-2002						Redbridge																										Central BureauShort term exchange

		Central Bureau		Short term study visits		36		31-Jul-2001		SV283		Redbridge		Christchurch Primary, Glade Primary, Our Lady of Lourdes Primary, St Bede's Primary				10				5		11		Literacy in Primary Schools						09-Feb-2002		22-Feb-2002						Redbridge																										Central BureauShort term study visits

		Central Bureau		Short term study visits		84		18-Oct-2001		SV249		Redcar and Cleveland		Nunthorpe High, West Redcar, St Peter's Sch				10				11		16		Teaching and Learning Startegies						09-Feb-2002		15-Feb-2002						Redcar and Cleveland																										Central BureauShort term study visits

		Central Bureau		Short term study visits		37		31-Jul-2001		SV292		Richmond upon Thames		Christ's Sch, Grey Court Sch, Orleans Park Sch, Waldergrave Comp				9				11		16		Raising Standards in Inner Cities and Rural Areas						18-Feb-2002		22-Feb-2002						Richmond upon Thames																										Central BureauShort term study visits

		Central Bureau		Short term study visits		38		31-Jul-2001		SV255		Rochdale		Matthew Moss HS, Castleton Primary, Hollin Primary, Bamford Primary, Hopwood Primary				8				5		16		Teaching and Learning Startegies						09-Mar-2002		15-Mar-2002						Rochdale																										Central BureauShort term study visits

		Central Bureau		School determined study visits		55		28-Aug-2001		SD040		Rotherham		East Dene School		4						5		11		Productive use of ICT		Auckland		New Zealand		22-Aug-2001		06-Sep-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		39		31-Jul-2001		SV280		Salford		St Boniface RC, Ellenbrook Primary, St Mary's CE, St Joseph's RC, St Marks RC School				10				5		11		Teaching and Learning Startegies						23-Mar-2002		05-Apr-2002						Salford																										Central BureauShort term study visits

		Central Bureau		School determined study visits		69		29-Aug-2001		SD065		Sefton		Lander Road Primary School				2				5		11		Numeracy in Primary Schools		Valencia		Spain		16-Feb-2002		21-Feb-2002						0																										Central BureauSchool determined study visits

		Central Bureau		School determined study visits		60		28-Aug-2001		SD048		Sheffield		Park Hill Primary School		3						5		11		Social Inclusion and behaviour support: boys' underachievement		Auckland		New Zealand		25-Jul-2001		09-Aug-2001						0																										Central BureauSchool determined study visits

		Central Bureau		School determined study visits		63		28-Aug-2001		SD059		Sheffield		Heeley Young Teachers Centre		2						5		11		Early Years				Mexico		24-Aug-2001		07-Sep-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		40		31-Jul-2001		SV258		Slough		Baylis Court, Wexham Court Primary, Lea Junior, Baylis Court Primary, Claycotts Primary				10				5		16		Teaching and Learning Startegies						20-Mar-2002		27-Mar-2002						Slough																										Central BureauShort term study visits

		Central Bureau		Short term study visits		44		01-Aug-2001		SV245		Somerset		Hugh Sexey Middle, Fairlands Middle Sch, The Blake Sch, Chilton Trinity Sch		10						8		16		Citizenship and civic education		Copenhagen		Denmark		29-Oct-2001		02-Nov-2001						Somerset																										Central BureauShort term study visits

		Central Bureau		Short term study visits		42		31-Jul-2001		SV272		South Gloucestershire		0				10								Teaching and Learning Startegies						09-Feb-2002		15-Feb-2002						South Gloucestershire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		43		31-Jul-2001		SV278		Southwark		Michael Faraday Primary, Warwick Park, Highshore, Bellenden Primary, Camelot, St James the Great Primary				10				5		16		Social Inclusion and behaviour support: ethnic minority standards						09-Feb-2002		22-Feb-2002						Southwark																										Central BureauShort term study visits

		Central Bureau		Short term exchange		75		29-Aug-2001		EX206		St Helens		St Peter's CE Primary School		2						5		11		Teaching and Learning Startegies		Wellington		New Zealand		20-Oct-2001		01-Nov-2001						St Helens																										Central BureauShort term exchange

		Central Bureau		Short term study visits		44		31-Jul-2001		SV248		St Helens		De La Salle, Cowley High, Parr Community High				10				11		18		Gifted and Talented pupils						18-Feb-2002		28-Feb-2002						St Helens																										Central BureauShort term study visits

		Central Bureau		Short term study visits		31		20-Jul-2001		SV232		Staffordshire		Springfield First, Hazel Slade Primary, Reginald Mitchell Primary, Chadsmoor Junior, Holy Trinity Primary				11				5		11		Teaching and Learning Startegies						09-Feb-2002		15-Feb-2002						Staffordshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		34		20-Jul-2001		SV233		Staffordshire		0				11								0														Staffordshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		35		20-Jul-2001		SV234		Staffordshire		Norton Canes High, Richard Crosse Primary, Holly Grove Primary				10				5		16		Target Setting & formative assessment						09-Feb-2002		15-Feb-2002						Staffordshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		30		06-Jul-2001		SV240		Stockton-on-Tees		Blakeston, Harrowgate, Yarm		10						5		16		Teaching and Learning Startegies		Blaine County, Idaho		USA		13-Oct-2001		26-Oct-2001						Stockton-on-Tees																										Central BureauShort term study visits

		Central Bureau		Short term study visits		116		16-Nov-2001				Stockton-on-Tees		0				20								0										Additional Places				Stockton-on-Tees																										Central BureauShort term study visits

		Central Bureau		School determined study visits		81		28-Sep-2001		SD070		Suffolk		Bures CE VC Primary School		4						5		11		Numeracy in Primary Schools				Belgium		21-Oct-2001		27-Oct-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		45		31-Jul-2001		SV259		Suffolk		0				10								Raising Standards in Inner Cities and Rural Areas						09-Feb-2002		15-Feb-2002						Suffolk																										Central BureauShort term study visits

		Central Bureau		Short term study visits		87		18-Oct-2001		SV260		Suffolk						10								Numeracy in Primary Schools						09-Feb-2002		15-Feb-2002						Suffolk																										Central BureauShort term study visits

		Central Bureau		Short term study visits		88		18-Oct-2001		SV261		Suffolk		0				10								SEN Issues						09-Feb-2002		15-Feb-2002						Suffolk																										Central BureauShort term study visits

		Central Bureau		Short term study visits		46		31-Jul-2001		SV266		Sunderland		Thornhill Sch, Southwick Primary, Broadway Junior				10				5		16		Raising Standards in Inner Cities and Rural Areas						02-Feb-2002		15-Feb-2002						Sunderland																										Central BureauShort term study visits

		Central Bureau		Short term study visits		117		16-Nov-2001				Sunderland		0				10								0										Additional Places				Sunderland																										Central BureauShort term study visits

		Central Bureau		School determined study visits		70		29-Aug-2001		SD066		Surrey		Gosden House Special School				3				5		16		SEN Issues		Cascina Pisa		Italy		16-Feb-2002		23-Feb-2002						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		47		31-Jul-2001		SV263		Surrey		Bishop David Brown, Oaktree Infants, Reigate Priory Primary, Warwick School				10				5		16		Gifted and Talented pupils						16-Feb-2002		22-Feb-2002						Surrey																										Central BureauShort term study visits

		Central Bureau		Short term study visits		97		23-Oct-2001		SV264		Surrey		Brockham Primary, Blackdown Primary, Burhill Infants, Hamsey Green Infants				10				5		11		Productive use of ICT						30-Mar-2002		12-Apr-2002						Surrey																										Central BureauShort term study visits

		Central Bureau		Short term study visits		100		23-Oct-2001		SV265		Surrey		Hale Sch, New Haw Junior, Oakwood Sch, Furzefield Primary				10				5		16		Productive use of ICT						30-Mar-2002		12-Apr-2002						Surrey																										0

		Central Bureau		Short term study visits		118		16-Nov-2001				Surrey		0				10								0										Additional Places				Surrey																										0

		Central Bureau		Short term study visits		48		31-Jul-2001		SV2101		Sutton		Wallington High, Glenthorne High, Camden Junior, Dorchester Primary				7				5		16		Gifted and Talented pupils						16-Feb-2002		22-Feb-2002						Sutton																										Central BureauShort term study visits

		Central Bureau		Short term exchange		42		20-Jul-2001		EX201		Telford & Wrekin		Lilleshall Primary				4				5		11		Gifted and Talented pupils				China		27-Mar-2002		10-Apr-2002						Telford & Wrekin																										Central BureauShort term exchange

		Central Bureau		School determined study visits		66		28-Aug-2001		SD062		Telford & Wrekin		Ercall Wood Technology College		4						11		16		Productive use of ICT		Melbourne		Australia		15-Jul-2001		28-Jul-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		49		31-Jul-2001		SV206		Thurrock		Grays Sch, Gable Hall Sch,St Clere's Sch				10				11		16		Thinking skills						16-Mar-2002		28-Mar-2002						Thurrock																										Central BureauShort term study visits

		Central Bureau		Short term exchange		79		29-Aug-2001		EX210		Torbay		Brixham Infant & Nursery Sch				2				3		7		Benchmarking of school performance						09-Feb-2002		21-Feb-2002						Torbay																										Central BureauShort term exchange

		Central Bureau		School determined study visits		58		28-Aug-2001		SD046		Tower Hamlets		Hermitage Primary School		4						5		11		Raising Standards through Cultural Exchange and Research		Pretoria		South Africa		25-Jul-2001		29-Aug-2001						0																										Central BureauSchool determined study visits

		Central Bureau		School determined study visits		64		28-Aug-2001		SD060		Tower Hamlets		St Peters Primary School		3						5		11		Raising Standards in English, ICT and Citizenship		Pretoria		South Africa		19-Aug-2001		02-Sep-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		50		31-Jul-2001		SV2111		Trafford		Flixton Girls High, Brentwood Sp, Wellfield Infants, Highfield Primary, Willow Primary				10				3		16		Citizenship and Personal and Social Development						23-Mar-2002		29-Mar-2002						Trafford																										Central BureauShort term study visits

		Central Bureau		Short term study visits		18		22-Jun-2001		SV220		Warrington		Gorse Covert Primary, Broomfields Junior, Oughtrington Primary, Park Road, Birchwood High Sch				10				5		16		Teaching and Learning Startegies						16-Feb-2002		28-Feb-2002						Warrington																										Central BureauShort term study visits

		Central Bureau		Short term study visits		51		31-Jul-2001		SV2108		Warwickshire		0				12								Early Years						02-Feb-2002								Warwickshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		85		18-Oct-2001		SV250		West Sussex		Broadfield East Middle Sch, Langley Green First Sch, Warden Park Sch				10				5		16		Social Inclusion and behaviour support:						09-Feb-2002		15-Feb-2002						West Sussex																										Central BureauShort term study visits

		Central Bureau		Short term study visits		86		18-Oct-2001		SV251		West Sussex		Boundstone Comm Coll, Littlehampton Sch, Kingston Buci First Sch				10				5		16		Social Inclusion and behaviour support:						09-Feb-2002		15-Feb-2002						West Sussex																										Central BureauShort term study visits

		Central Bureau		Short term study visits		52		31-Jul-2001		SV252		West Sussex		Manor Hall Middle, Thomas A Becket Middle, Holy Trinity Sch				10				8		16		Gifted and Talented pupils						09-Feb-2002		15-Feb-2002						West Sussex																										Central BureauShort term study visits

		Central Bureau		Short term study visits		54		31-Jul-2001				Wiltshire		0				20								0										Intending to use these places with CB - type of visit TBC				Wiltshire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		55		31-Jul-2001		SV2109		Wirral		St Georges Primary, Poulton Primary, Devonshire Park Primary				10				5		11		Numeracy in Primary Schools						16-Feb-2002		22-Feb-2002						Wirral																										Central BureauShort term study visits

		Central Bureau		Short term study visits		56		31-Jul-2001		SV2110		Wolverhampton		Wodensfield Primary, Tettenhall Wood Special Sch, Stow Heath Infants				11				4		19		SEN Issues						02-Feb-2002		15-Feb-2002						Wolverhampton																										Central BureauShort term study visits

		Central Bureau		School determined study visits		53		28-Aug-2001		SD038		Worcestershire		Droitwich Spa High School		4						12		18		Teaching and Learning Startegies		Brisbane		Australia		20-Jul-2001		06-Aug-2001						0																										Central BureauSchool determined study visits

		Central Bureau		Short term study visits		57		31-Jul-2001		SV256		Worcestershire		Oakhill First, Tardebigge First, Woodfield Middle				10				3		8		Teaching and Learning Startegies						30-Mar-2002		12-Apr-2002						Worcestershire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		89		18-Oct-2001		SV257		Worcestershire		St George's First, Holy Oakesfield First, St Lukes First, Trinity High				10				5		16		Teaching and Learning Startegies						30-Mar-2002		12-Apr-2002						Worcestershire																										Central BureauShort term study visits

		Central Bureau		Short term study visits		21		22-Jun-2001		SV223		York City		Westfield Pri, Northfield Sp, Lidgett Grove Sp, Headlands Pr, Fulford Sec, Galtres Sp		8						5		16		Social Inclusion and behaviour support: truancy and disaffection		Houston, Texas		USA		21-Oct-2001		02-Nov-2001						York City																										Central BureauShort term study visits

		LECT		Short term study visits		1		07-Jun-2001				Barnsley		0		12				Dorothy Smith						School Leadership		Prince Edward Island, Charlottetown		Canada		27th October		3rd November		Additional allocation of 5				Barnsley																										LECTShort term study visits

		LECT		Short term study visits		2		07-Jun-2001				Rotherham		0		12				Martin Burgoyne						Social Inclusion		Edmonton		Canada		20th October		27th October						Rotherham																										LECTShort term study visits

		LECT		Short term study visits		3		07-Jun-2001				Sheffield		Hillsborough Primary School, Meynell Primary School, Parson Cross Primary school, Southey Green School.		19		0		Jean Rawlings, Project Director, Sheffield EAZ, Chaucer Community School, Wordsworth Avenue, Sheffield S5 8NH						Social Inclusion and behaviour support: boys' underachievement		Auckland/Wellington		New Zealand		8th August		19th August						Sheffield																										LECTShort term study visits

		LECT		Short term study visits		4		07-Jun-2001				Oxfordshire		0				37		Ike Garson						Productive use of ICT				USA		16th February		23rd February						Oxfordshire																										LECTShort term study visits

		LECT		Short term study visits		5		07-Jun-2001				North Yorkshire		North Yorkshire Specialist Teaching Service		4		0		Ros Kendrew, Head of Service, Pupil and Parent Services, Harrogate Local Education Office, Ainsty Road, Harrogate, HG1 4XU						SEN Issues		Adelaide		South Australia		10th August		20th August						North Yorkshire																										LECTShort term study visits

		LECT		Short term study visits		6		07-Jun-2001				Poole		St Aldhelms Combined School, Trinidad First School		5		0		David Kenyon, Head of Service, Dorset Music Service, Carter Community School, Blandford Close, Hamworthy, Poole, Dorset, BH15 4BQ						Productive use of ICT		Adelaide		South Australia		10th August		20th August						Poole																										LECTShort term study visits

		LECT		Short term study visits		7		07-Jun-2001				Bournemouth		Glenmoor Secondary School, Malmesbury Park Primary School.		5		0		David Kenyon, Head of Service, Dorset Music Service, Carter Community School, Blandford Close, Hamworthy, Poole, Dorset, BH15 4BQ						SEN Issues		Adelaide		South Australia		10th August		20th August						Bournemouth																										LECTShort term study visits

		LECT		Short term study visits		8		07-Jun-2001				Dorset		Westfield Technology College, Emmanuel Middle School, Upton Infants School, Milldown Middle School, Greenford Primary School, Bridport Primary School.		14		0		David Kenyon, Head of Service, Dorset Music Service, Carter Community School, Blandford Close, Hamworthy, Poole, Dorset, BH15 4BQ						Gifted and Talented pupils		Adelaide		South Australia		10th August		20th August						Dorset																										LECTShort term study visits

		LECT		Short term study visits		9		07-Jun-2001				Croydon		0		14				Jacqueline Dawson						Gifted and Talented pupils		Victora		Australia		8th February		15th February						Croydon																										LECTShort term study visits

		LECT		Short term study visits		10		07-Jun-2001				Isles of Scilly		0				4		Sue Pender, Lifelong Learning Offficer						Transition from Primary to Secondary		Toronto		Canada		18-Feb-2002		22-Feb-2002						Isles of Scilly																										LECTShort term study visits

		LECT		Short term study visits		11		08-Jun-2001				Tameside		0		0		11		Maurice Smith, Tameside LEA						School Improvement for Schools with  challenging circumstances		TBA		TBA		8th February		15th February						Tameside																										LECTShort term study visits

		LECT		Short term study visits		12		08-Jun-2001				Kent		Kent County Council		8		0		Rachele Verrier, International Initiatives Unit, Kent County Council, Sessions House, County Hall, Maidstone, Kent, ME14 1XQ						Raising standards in inner city and rural areas and  Citizenship		Edmonton		Canada		20th October		23rd August						Kent																										LECTShort term study visits

		LECT		Short term study visits		13		15-Jun-2001				Stockport		Hazel Grove High School, Lisburne School, Cheadle Catholic Infants, St Mary's Primary, The Kingsway School,		12		0		Sue Shore, International Affairs Officer, Chief Executives Department, Stockport Town Hall, Stockport, SK1 3XE						Truancy and Disaffection		Durban		South Africa		13th August		23rd August						Stockport																										LECTShort term study visits

		LECT		Short term study visits		14		15th June 01				Suffolk		Riverwalk School		2		0		Anne Brown, Development Officer, Suffolk LEA, St Andrew House, County Hall, Ipswich, 1P4 1LJ						Truancy and Disaffection		Durban		South Africa		13th August		23rd August						Suffolk																										LECTShort term study visits

		LECT		Short term study visits		15		15th June 01				Walsall		Joseph Leckie CTC, Hatherton Lane Primary, King Charles Primary, Streetly School, Castle Special School		13		0		Anne Derry, Literacy Consultant, Education Development, Pelsall Lane, Rushall, Walsall,  WS4 1NG						Truancy and Disaffection		Durban		South Africa		13th August		23rd August						Walsall																										LECTShort term study visits

		LECT		Short term study visits		16		15th June 2001				Derbyshire		Marston Montgomery Primary School		2		0		Neil Sherwood, Advisory and Inspection Service, John Hatfield House, Centre for School Improvement, Dale Road, Matlock, DE4 3RD						Raising Achievement		Auckland/Wellington		New Zealand		8th August		19th August						Derbyshire																										LECTShort term study visits

		LECT		Short term study visits		17		15th June 01				Lincolnshire		Lincoln Christ's Hospital School		2		0		Pat Hollingworth, Horncastle Curriculum Centre, Horncastle College, Mareham Road, Horncastle, Lincs, LN9 6BW						Productive use of ICT		Auckland/Wellington		New Zealand		8th August		19th August						Lincolnshire																										LECTShort term study visits

		LECT		Short term study visits		18		4th July 01				Cornwall		0		13		0		Geoff Grigg, Cornwall Centre for Educational Development, Redruth TR15 3RG						Numeracy		Beijing/Shanghai		China		20th October		1st November						Cornwall																										LECTShort term study visits

		LECT		Short term study visits		19		31-Jul-2001				Middlesbrough				6		0		Dave Johnson, Head of Inclusion, Vancouver House, Gurney Street, Middlesborough						Social Inclusion		Edmonton		Canada		20th October		27th October						Middlesbrough																										LECTShort term study visits

		LECT		Short term study visits		20		31-Jul-2001				Northamptonshire		TBA		13				Marianne Gelle , Northants LEA						SEN Issues		Toronto		Canada		February		February						Northamptonshire																										LECTShort term study visits

		LECT		Short term study visits		21		28-Jul-2001				Kent		TBA		9				Rachele Verrier, International Initiatives Unit, Kent County Council, Sessions House, County Hall, Maidstone, Kent, ME14 1XQ						Social Inclusion and Raising Standards		Punjab		India		11th February		15th February						Kent																										LECTShort term study visits

		LECT		Short term study visits		22		06-Jul-2001				Enfield		TBA		2		0		Bernadette Clinton, Enfield Education Services, PO Box 56, Civic Centre, Silver Street, Enfield, EN1 3XQ						Social Inclusion		Edmonton		Canada		20th October		27th October						Enfield																										LECTShort term study visits

		LECT		Short term study visits		23		13-Jul-2001				North Somerset		TBA		7		0		Penny Krucker, International Office, The Hucclecote Centre, Churchdown Lane, Gloucester						Gifted and Talented pupils		Victoria		Australia		11th February		15th February						North Somerset																										LECTShort term study visits

		LECT		Short term study visits		24		17-Aug-2001				Rotherham		TBA		5		0		Martin Burgoyne						Numeracy in Primary Schools /Mathemetics		Beijing/Shanghai		China		20th October		1st November		Additional allocation of 5				Rotherham																										LECTShort term study visits

		LECT		Short term study visits		25		17-Aug-2001				Lancashire		TBA		8		0		Kate Simpson						Productive use of ICT		Vancouver		Canada		11th February		18th February 02						Lancashire																										LECTShort term study visits

		LECT		Short term study visits		26		30-Oct-2001				Barnet		TBA		0		8		Dick Boatman, Barnet LEA						Thinking Skills		Hong Kong		China		18th February		22nd February						Barnet																										LECTShort term study visits

		LECT		Short term study visits		27		30-Oct-2001				Kent		TBA		0		13		Rachele Verrier, International Initiatives Unit, Kent County Council, Sessions House, County Hall, Maidstone, Kent, ME14 1XQ						Citizenship		Port Louis		Mauritius		March		March						Kent																										LECTShort term study visits

		LECT		Short term study visits		28		30-Oct-2001				Wandsworth		TBA		9		0		Mercy Ado, Wandsworth LEA						Citizenship and Raising Standards		Punjab		India		18th February		22nd February						Wandsworth																										LECTShort term study visits

		LECT		Short term study visits		29		30-Oct-2001				Hackney		TBA		9		0		Nicola Baboneau						Raising Achievement in ICT		Virginia		USA		8th February		15th February						Hackney																										LECTShort term study visits

		LECT		Short term study visits		30		30-Oct-2001				Gloucestershire		TBA		0		13		Penny Krucker, International Office, The Hucclecote Centre, Churchdown Lane, Gloucester						Social Inclusion/Behaviour Support		Vancouver		Canada		TBA		TBA						Gloucestershire																										LECTShort term study visits

		LECT		Short term study visits		31		30-Oct-2001				Barnsley		TBA		0		7		Dorothy Smith						Social Inclusion/Behaviour Support		Vancouver		Canada		16th February		23rd February						Barnsley																										LECTShort term study visits

		LECT		Short term study visits		32		12-Nov-2001				Southend on Sea		TBA		7				Mike Hindle						Thinking Skills		Hong Kong		China		16th February		23rd February						Southend on Sea																										LECTShort term study visits

		LECT		Short term study visits		33		23-Nov-2001				Northamptonshire		TBA				14		Phil Garnham						Transition from KS2-3 and Productive use of ICT		TBA		TBA		March		March						Northamptonshire																										LECTShort term study visits

		LECT		Short term study visits		34		23-Nov-2001				Barnsley		TBA				7		Dorothy Smith						TBA		Vancouver		Canada		March		March						Barnsley																										LECTShort term study visits

		LECT		Short term study visits		35		23-Nov-2001				Stockport		TBA		6				Sue Shore, International Affairs Officer, Chief Executives Department, Stockport Town Hall, Stockport, SK1 3XE						Gifted and Talented pupils		Toronto		Canada		February		February						Stockport																										LECTShort term study visits

		TCT		Short term study visits		1		15-Jan-2001				Essex		0		7						7		16		Teaching and Learning Startegies		Almonte		Canada		26-May-2001		01-Jun-2001						Essex																										TCTShort term study visits

		TCT		Short term study visits		2		15-Jan-2001				Southwark		0		9						7		16		Transition from Primary to Secondary		Las Vegas		United States		26-May-2001		01-Jun-2001						Southwark																										TCTShort term study visits

		TCT		Short term study visits		3		15-Jan-2001				Bedfordshire		0		16						7		16		Raising Standards in Inner Cities and Rural Areas		Eger		Hungary		26-May-2001		01-Jun-2001						Bedfordshire																										TCTShort term study visits

		TCT		Short term study visits		4		15-Jan-2001				City of Plymouth		0		10						7		16		SEN Issues		Vasteras		Sweden		26-May-2001		01-Jun-2001						City of Plymouth																										TCTShort term study visits

		TCT		Short term study visits		5		05-Jan-2001				Sandwell		0		12						7		16		Teaching and Learning Startegies		Pretoria		South Africa		26-May-2001		02-Jun-2001						Sandwell																										TCTShort term study visits

		TCT		Short term study visits		6		15-Jan-2001				Essex		0		10						7		16		Productive use of ICT		Melbourne		Australia		09-Aug-2001		18-Aug-2001						Essex																										TCTShort term study visits

		TCT		Short term study visits		7		16-Jan-2001				Essex		0		10						7		16		Literacy		Las Vegas		USA		20-Oct-2001		26-Oct-2001						Essex																										TCTShort term study visits

		TCT		Short term study visits		8		17-Jan-2001				Sefton		0		13						7		16		Productive use of ICT		Milwaukee		USA		27-Oct-2001		03-Nov-2001						Sefton																										TCTShort term study visits

		TCT		Short term study visits		9		18-Jan-2001				Coventry		0		5						7		16		Literacy		Cape Town		South Africa		20-Oct-2001		26-Oct-2001		Would like two extra places if possible				Coventry																										TCTShort term study visits

		TCT		Short term study visits		11		20-Jan-2001				Barnet		0		7						7		16		Literacy		Pretoria		South Africa		20-Oct-2001		26-Oct-2001						Barnet																										TCTShort term study visits

		TCT		Short term study visits		12		21-Jan-2001				Greenwich		0		6						7		16		Productive use of ICT		Cape Town		South Africa		20-Oct-2001		26-Oct-2001						Greenwich																										TCTShort term study visits

		TCT		Short term study visits		13		22-Jan-2001				Nottinghamshire		0				5				7		16		Transition from Primary to Secondary		Eger		Hungary		09-Feb-2001		16-Feb-2001						Nottinghamshire																										TCTShort term study visits

		TCT		Short term study visits		14		23-Jan-2001				Nottinghamshire						5								Teaching and Learning Startegies		Eger		Hungary		09-Feb-2001		16-Feb-2001						Nottinghamshire																										TCTShort term study visits

		TCT		Short term study visits		14		23-Jan-2001				Kent		0				9				7		16		Productive use of ICT		Louisville		USA		09-Feb-2002		16-Feb-2002						Kent																										TCTShort term study visits

		TCT		Short term study visits		16		25-Jan-2001				Darlington				9						7		16		Raising Standards in Inner Cities and Rural Areas		Pretoria		South Africa		09-Feb-2002		16-Feb-2002						Darlington																										TCTShort term study visits

		TCT		Short term study visits		17		26-Jan-2001				Shropshire		0				8				7		16		Productive use of ICT		Cape Town		South Africa		09-Feb-2001		15-Feb-2001						Shropshire																										TCTShort term study visits

		TCT		Short term study visits		18		27-Jan-2001				Warwickshire		0				7				7		16		Teaching and Learning Startegies		Vasteras		Sweden		09-Feb-2002		16-Feb-2002						Warwickshire																										TCTShort term study visits

		TCT		Short term study visits		19		22-Jun-2001				Devon		0				5				7		16		Productive use of ICT		Jerudong		Brunei		16-Feb-2002		23-Feb-2002						Devon																										TCTShort term study visits

		TCT		Short term study visits		21		05-Jul-2001				Cornwall		TBA				5				7		16		Teaching and Learning Startegies		Cape Town		South Africa		16-Feb-2002		23-Feb-2002						Cornwall																										TCTShort term study visits

		TCT		Short term study visits		22		16-Jul-2001				North Tyneside		TBA				13				7		16		Thinking skills		Loveland		Colorado		11-Feb-2002		16-Feb-2002						North Tyneside																										TCTShort term study visits

		TCT		Short term study visits		23		16-Jul-2001				West Berkshire		TBA				9				7		16		Thinking skills		Perth		Australia		Easter 2002		Easter 2002						West Berkshire																										TCTShort term study visits

		TCT		Short term study visits		25		16-Jul-2001				Essex		TBA		9						7		16		Productive use of ICT		Pretoria		South Africa		16-Feb-2002		23-Feb-2002						Essex																										TCTShort term study visits

		TCT		Short term study visits		26		20-Jul-2001				Leicester City		TBA				10				7		16		Productive use of ICT				Gambia		Easter 2002		Easter 2002						Leicester City																										TCTShort term study visits

		TCT		Short term study visits		27		20-Jul-2001				Wirral		TBA				5				7		16		Social Inclusion		Maryland		USA		16-Feb-2002		23-Feb-2002						Wirral																										TCTShort term study visits

		TCT		Short term study visits		28		01-Aug-2001				Wigan		TBA				13				7		16		TBA		TBA				11-Feb-2002		16-Feb-2002						Wigan																										TCTShort term study visits

		TCT		Short term study visits		29		01-Aug-2001				Dorset		TBA				10				7		16		Social Inclusion and behaviour support: truancy and disaffection		South Carolina		USA		11-Feb-2002		16-Feb-2002						Dorset																										TCTShort term study visits

		TCT		Short term study visits		30		01-Aug-2001				Lincolnshire		Monks Dyke				10				7		16		Productive use of ICT		TBA		TBA		Easter 2002		Easter 2002						Lincolnshire																										TCTShort term study visits

		TCT		Short term study visits		32		09-Aug-2001				Sandwell		TBA				9				7		16		Productive use of ICT		TBA		TBA		11-Feb-2002		16-Feb-2002						Sandwell																										TCTShort term study visits

		TCT		Short term study visits		34		13-Sep-2001				Bolton		TBA				12				7		16		Social Inclusion / ICT Development		Vasteras		Sweden		11-Feb-2002		16-Feb-2002						Bolton																										TCTShort term study visits

		TCT		Short term study visits		35		14-Sep-2001				City of Plymouth		TBA				10				7		16		TBA		Pretoria		South Africa		Easter 2002		Easter 2002						City of Plymouth																										TCTShort term study visits

		TCT		Short term study visits		36		15-Sep-2001				Solihull		TBA				8				7		16		TBA		Cape Town		South Africa		11-Feb-2002		16-Feb-2002						Solihull																										TCTShort term study visits

		TCT		Short term study visits		37		16-Sep-2001				Portsmouth		TBA				9				7		16		Thinking skills		Cape Town		South Africa		Easter 2002		Easter 2002		Working with West Berkshire.				Portsmouth																										TCTShort term study visits

												Essex		TBA				13				7		16		Thinking skills		TBA		TBA		Easter 2002		Easter 2002						Essex																										0
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Add Application



Programme Summary

				Provider / Programme Summary

						Places

		Provider		Programme		Available		Booked		Reserved		Remaining

		Central Bureau		Short term study visits		1160		170		1108		-118				Central BureauShort term study visits

		Central Bureau		Short term exchange		270		8		16		246				Central BureauShort term exchange

		Central Bureau		School determined study visits		500		89		7		404				Central BureauSchool determined study visits

		Central Bureau/DFID		Short term study visits		80		18		0		62				Central Bureau/DFIDShort term study visits

		LECT		Short term study visits		320		218		114		-12				LECTShort term study visits

		TCT		Short term study visits		324		123		175		26				TCTShort term study visits

						2654		626		1420		608

				LEA Allocation Summary

		Booking summary		Total LEA Allocation		1998

				Total LEA confirmed bookings		530

				Total Reserved Places		1359

				Remaining		109

				LEAs with no confirmed bookings		39

				LEAs over-committed		64

				LEAs with their allocation used up		27

				LEAs with more than half their		42

				allocation unused.





LEA Base

		LEA Allocation Details

		LeaNo		Name		Allocated Places		Taken		Reserved		Balance		Status				Zero balance		Negative balance		No bookings		gt 50% remain

		301		Barking & Dagenham		7		0		0		7		No bookings				0		0		1		1

		302		Barnet		15		7		8		0		OK				1		0		0		0

		370		Barnsley		7		12		14		-19		Over-allocated				0		1		0		0

		800		Bath & NE Somerset		7		0		10		-3		Over-allocated				0		1		0		0

		820		Bedfordshire		16		16		0		0		OK				1		0		0		0

		303		Bexley		9		0		0		9		No bookings				0		0		1		1

		330		Birmingham		48		26		0		22		OK				0		0		0		0

		889		Blackburn with Darwen		7		0		10		-3		Over-allocated				0		1		0		0

		890		Blackpool		5		0		0		5		No bookings				0		0		1		1

		350		Bolton		12		0		12		0		OK				1		0		0		0

		837		Bournemouth		5		5		10		-10		Over-allocated				0		1		0		0

		867		Bracknell Forest		4		0		0		4		No bookings				0		0		1		1

		380		Bradford		22		0		20		2		OK				0		0		0		0

		304		Brent		11		0		20		-9		Over-allocated				0		1		0		0

		846		Brighton and Hove		8		0		4		4		OK				0		0		0		0

		305		Bromley		12		0		0		12		No bookings				0		0		1		1

		825		Buckinghamshire		20		9		10		1		OK				0		0		0		0

		351		Bury		7		0		0		7		No bookings				0		0		1		1

		381		Calderdale		9		0		0		9		No bookings				0		0		1		1

		873		Cambridgeshire		19		11		10		-2		Over-allocated				0		1		0		0

		202		Camden		7		0		0		7		No bookings				0		0		1		1

		875		Cheshire		27		2		0		25		Over 50% un-allocated				0		0		0		1

		801		City of Bristol		13		0		20		-7		Over-allocated				0		1		0		0

		810		City of Kingston-upon-Hull		9		0		10		-1		Over-allocated				0		1		0		0

		201		City of London		4		0		0		4		No bookings				0		0		1		1

		892		City of Nottingham		11		0		0		11		No bookings				0		0		1		1

		874		City of Peterborough		8		0		9		-1		Over-allocated				0		1		0		0

		879		City of Plymouth		10		10		10		-10		Over-allocated				0		1		0		0

		908		Cornwall		17		13		15		-11		Over-allocated				0		1		0		0

		331		Coventry		13		5		10		-2		Over-allocated				0		1		0		0

		306		Croydon		14		14		0		0		OK				1		0		0		0

		909		Cumbria		20		4		20		-4		Over-allocated				0		1		0		0

		841		Darlington		4		9		0		-5		Over-allocated				0		1		0		0

		831		Derby City		10		0		0		10		No bookings				0		0		1		1

		830		Derbyshire		26		2		0		24		Over 50% un-allocated				0		0		0		1

		878		Devon		24		11		15		-2		Over-allocated				0		1		0		0

		371		Doncaster		15		0		20		-5		Over-allocated				0		1		0		0

		835		Dorset		14		14		20		-20		Over-allocated				0		1		0		0

		332		Dudley		13		0		20		-7		Over-allocated				0		1		0		0

		840		Durham		19		0		20		-1		Over-allocated				0		1		0		0

		307		Ealing		11		0		0		11		No bookings				0		0		1		1

		811		East Riding of Yorkshire		12		0		17		-5		Over-allocated				0		1		0		0

		845		East Sussex		17		0		20		-3		Over-allocated				0		1		0		0

		308		Enfield		13		13		0		0		OK				1		0		0		0

		881		Essex		50		36		13		1		OK				0		0		0		0

		390		Gateshead		8		0		0		8		No bookings				0		0		1		1

		916		Gloucestershire		24		0		24		0		OK				1		0		0		0

		203		Greenwich		10		6		0		4		OK				0		0		0		0

		204		Hackney		7		9		0		-2		Over-allocated				0		1		0		0

		876		Halton		5		0		0		5		No bookings				0		0		1		1

		205		Hammersmith & Fulham		5		10		0		-5		Over-allocated				0		1		0		0

		850		Hampshire		47		0		0		47		No bookings				0		0		1		1

		309		Haringey		9		0		0		9		No bookings				0		0		1		1

		310		Harrow		9		0		11		-2		Over-allocated				0		1		0		0

		805		Hartlepool		4		9		0		-5		Over-allocated				0		1		0		0

		311		Havering		10		0		10		0		OK				1		0		0		0

		884		Herefordshire		6		0		0		6		No bookings				0		0		1		1

		919		Hertfordshire		51		0		51		0		OK				1		0		0		0

		312		Hillingdon		10		0		0		10		No bookings				0		0		1		1

		313		Hounslow		10		0		10		0		OK				1		0		0		0

		921		Isle of Wight		5		0		10		-5		Over-allocated				0		1		0		0

		420		Isles of Scilly		4		0		4		0		OK				1		0		0		0

		206		Islington		7		0		8		-1		Over-allocated				0		1		0		0

		207		Kensington & Chelsea		4		0		0		4		No bookings				0		0		1		1

		886		Kent		54		17		42		-5		Over-allocated				0		1		0		0

		314		Kingston upon Thames		5		0		10		-5		Over-allocated				0		1		0		0

		382		Kirklees		15		0		20		-5		Over-allocated				0		1		0		0

		340		Knowsley		7		0		10		-3		Over-allocated				0		1		0		0

		208		Lambeth		8		0		10		-2		Over-allocated				0		1		0		0

		888		Lancashire		48		28		20		0		OK				1		0		0		0

		383		Leeds		28		0		30		-2		Over-allocated				0		1		0		0

		856		Leicester City		13		0		30		-17		Over-allocated				0		1		0		0

		855		Leicestershire		25		0		20		5		OK				0		0		0		0

		209		Lewisham		11		0		0		11		No bookings				0		0		1		1

		925		Lincolnshire		25		12		20		-7		Over-allocated				0		1		0		0

		341		Liverpool		20		0		20		0		OK				1		0		0		0

		821		Luton		8		0		0		8		No bookings				0		0		1		1

		352		Manchester		17		0		0		17		No bookings				0		0		1		1

		887		Medway		11		0		0		11		No bookings				0		0		1		1

		315		Merton		6		0		10		-4		Over-allocated				0		1		0		0

		806		Middlesbrough		6		6		10		-10		Over-allocated				0		1		0		0

		826		Milton Keynes		8		0		0		8		No bookings				0		0		1		1

		391		Newcastle upon Tyne		10		0		10		0		OK				1		0		0		0

		316		Newham		11		0		11		0		OK				1		0		0		0

		926		Norfolk		30		0		30		0		OK				1		0		0		0

		812		North East Lincolnshire		7		0		0		7		No bookings				0		0		1		1

		813		North Lincolnshire		6		0		0		6		No bookings				0		0		1		1

		802		North Somerset		7		7		0		0		OK				1		0		0		0

		392		North Tyneside		8		0		13		-5		Over-allocated				0		1		0		0

		815		North Yorkshire		24		22		10		-8		Over-allocated				0		1		0		0

		928		Northamptonshire		27		13		14		0		OK				1		0		0		0

		929		Northumberland		13		10		14		-11		Over-allocated				0		1		0		0

		891		Nottinghamshire		29		15		10		4		OK				0		0		0		0

		353		Oldham		10		0		7		3		OK				0		0		0		0

		931		Oxfordshire		22		0		37		-15		Over-allocated				0		1		0		0

		836		Poole		5		5		0		0		OK				1		0		0		0

		851		Portsmouth		6		0		9		-3		Over-allocated				0		1		0		0

		870		Reading		5		0		0		5		No bookings				0		0		1		1

		317		Redbridge		12		0		12		0		OK				1		0		0		0

		807		Redcar and Cleveland		6		0		10		-4		Over-allocated				0		1		0		0

		318		Richmond upon Thames		5		0		9		-4		Over-allocated				0		1		0		0

		354		Rochdale		9		0		8		1		OK				0		0		0		0

		372		Rotherham		12		17		0		-5		Over-allocated				0		1		0		0

		857		Rutland		4		0		0		4		No bookings				0		0		1		1

		355		Salford		9		0		10		-1		Over-allocated				0		1		0		0

		333		Sandwell		13		12		9		-8		Over-allocated				0		1		0		0

		343		Sefton		13		13		0		0		OK				1		0		0		0

		373		Sheffield		19		19		0		0		OK				1		0		0		0

		893		Shropshire		10		0		8		2		OK				0		0		0		0

		871		Slough		5		0		10		-5		Over-allocated				0		1		0		0

		334		Solihull		10		0		8		2		OK				0		0		0		0

		933		Somerset		17		10		0		7		OK				0		0		0		0

		803		South Gloucestershire		10		0		10		0		OK				1		0		0		0

		393		South Tyneside		7		0		0		7		No bookings				0		0		1		1

		852		Southampton		9		0		0		9		No bookings				0		0		1		1

		882		Southend		7		0		0		7		No bookings				0		0		1		1

		210		Southwark		10		9		10		-9		Over-allocated				0		1		0		0

		342		St Helens		7		2		10		-5		Over-allocated				0		1		0		0

		860		Staffordshire		33		0		32		1		OK				0		0		0		0

		356		Stockport		12		18		0		-6		Over-allocated				0		1		0		0

		808		Stockton-on-Tees		8		10		20		-22		Over-allocated				0		1		0		0

		861		Stoke-on-Trent		9		0		0		9		No bookings				0		0		1		1

		935		Suffolk		28		2		30		-4		Over-allocated				0		1		0		0

		394		Sunderland		12		0		20		-8		Over-allocated				0		1		0		0

		936		Surrey		37		0		40		-3		Over-allocated				0		1		0		0

		319		Sutton		7		0		7		0		OK				1		0		0		0

		866		Swindon		7		0		0		7		No bookings				0		0		1		1

		357		Tameside		9		0		11		-2		Over-allocated				0		1		0		0

		894		Telford & Wrekin		7		0		4		3		OK				0		0		0		0

		883		Thurrock		5		0		10		-5		Over-allocated				0		1		0		0

		880		Torbay		5		0		2		3		Over 50% un-allocated				0		0		0		1

		211		Tower Hamlets		11		0		0		11		No bookings				0		0		1		1

		358		Trafford		9		0		10		-1		Over-allocated				0		1		0		0

		384		Wakefield		12		0		0		12		No bookings				0		0		1		1

		335		Walsall		13		13		0		0		OK				1		0		0		0

		320		Waltham Forest		10		0		0		10		No bookings				0		0		1		1

		212		Wandsworth		8		9		0		-1		Over-allocated				0		1		0		0

		877		Warrington		8		0		10		-2		Over-allocated				0		1		0		0

		937		Warwickshire		21		0		19		2		OK				0		0		0		0

		869		West Berkshire		7		0		9		-2		Over-allocated				0		1		0		0

		938		West Sussex		27		0		30		-3		Over-allocated				0		1		0		0

		213		Westminster		5		0		0		5		No bookings				0		0		1		1

		359		Wigan		13		0		13		0		OK				1		0		0		0

		865		Wiltshire		16		0		20		-4		Over-allocated				0		1		0		0

		868		Windsor & Maidenhead		5		0		0		5		No bookings				0		0		1		1

		344		Wirral		15		0		15		0		OK				1		0		0		0

		872		Wokingham		6		0		0		6		No bookings				0		0		1		1

		336		Wolverhampton		11		0		11		0		OK				1		0		0		0

		885		Worcestershire		21		0		20		1		OK				0		0		0		0

		816		York City		6		8		0		-2		Over-allocated				0		1		0		0
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		Core Theme

		Benchmarking of school performance

		Citizenship and civic education

		Gifted and Talented pupils

		Literacy in Primary Schools

		Numeracy in Primary Schools

		Performance management

		Preventing school failure

		Productive use of ICT

		Raising Standards in Inner Cities and Rural Areas

		School Leadership

		SEN Issues

		Social Inclusion and behaviour support: boys' underachievement

		Social Inclusion and behaviour support: ethnic minority standards

		Social Inclusion and behaviour support: truancy and disaffection

		Teaching and Learning Startegies

		Thinking skills

		Transition from Primary to Secondary
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NB: Visit details may not always be known at the time of booking, and may be amended later.  For example, the destination country will only be known for school-determined study visits.
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Dialog_OK

		Provider		Central Bureau

		Programme		Short term study visits

		Theme		Gifted and Talented pupils

		Age From

		Age To

		LEA		Dorset

		School

		Places appl for		10

		Booking date		23-Nov-2001

		City

		Country

		From

		To

		Provider		Progamme		App No		AddDate		Visit ref		LEA		Sch		Bookiungs		Reservations		contact		age from		age to		theme		City		Country		VisFrom		VisTo

		Central Bureau		Short term study visits		121		23-Nov-2001				Dorset		0				10				0		0		Gifted and Talented pupils		0		0		31-Dec-1899		31-Dec-1899
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