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A REVIEW of the DfES funded

Teachers’ International Professional Development Programme

(TIPD)

This document reports upon an objective review of the Teachers’ International Professional Development Programme (TIPD) undertaken between July and November 2006.  It is not an evaluation of the programme such as those carried out by the NfER in 2001, 2003 and 2005; rather, it is a Review commissioned by the DWP/DFES Joint International Unit of their consultant/adviser into the practical workings and relevance of the programme in meeting departmental priorities, in particular Objective 2 of the International Strategy and Programmes Division’s (ISPD’s) current Business Plan,

Ensure that international programmes support DfES priorities,

 are relevant to end-users and provide best value for money.

* * * * *

The Review has an Executive Summary, five sections in the main body, an Appendix and a Bibliography:

Section 1 highlights:

· The Strengths of the TIPD opportunities;

Section 2 suggests:

· Areas for Improvement in the delivery of TIPD;

Section 3 points up: 

· Issues surrounding whether the programme provides Value for Money; 

Section 4 makes:

· A number of Recommendations for consideration by the DfES JIU;

Section 5 gives:

· A considered Response to Five Key Questions posed by the JIU.

Process adopted:

Several Lines of Enquiry were pursued, including having:

· Canvassed opinions from internal and external users, partners, providers and DfES Policy team members;

· Examined the funding mechanism and its usability;

· Reviewed evidence from a cross section of reports of TIPD funded visits held between 2003-2006;

· Been mindful of the results of NfER Evaluations of 2001, 2003 and 2005;

· Scrutinised the structure of the programmes and the ease of execution;

· Investigated the value in having four providers;
· Considered the “Knowledge Management” issue arising from TIPD visits.

Key Questions were asked by the DWP/DfES JIU and responses considered:

From the views and information garnered, five key questions are answered about:

1. What evidence is there of whole school and whole system change having taken place as a result of participation in TIPD?
2. Is the remit of the programmes, “Fit for purpose”?  For instance, is there value in certain teachers being enabled to do more than one TIPD visit and also, should and if so, how can “para professionals” be included since TIPD funding is for teachers?
3. Is the current system of having four different providers delivering the programmes, the best way?

4. What is the funding mechanism of TIPD and how flexible is it?

5. In relation to the International Strategy and Programmes Division’s (ISPD) current Business Plan, a reasoned view is given on how well Objective 2 is being met: 
Ensure that international programmes support DfES priorities, are relevant to end-users and provide best value for money. 

Executive Summary

This Review has identified several deep-rooted strengths in the Teachers’ International Professional Development Programme.  In particular, the fact that many participants talk of the experience as having been “life-changing” is a salutary fact.  There is evidence of teachers being professionally and personally highly satisfied by their week at work in another country; they write of being, “re-energised” and in some instances, “re-motivated” to face the challenge of undertaking teaching and learning activities once having returned from their trip.  There is also profound evidence of change and improvement, and in some cases, sustained activities over long periods of time, in hundreds of classrooms across England.  

Not withstanding the undoubted success of the programme from the participants’ point of view, a number of areas for improvement exist such as analysing what it is about the TIPD programme that affects teachers’ well being so positively and to reconsider what can be done to more effectively capture and share the deep learning from these experiences.  None of the so far identified areas for improvement are complex to understand and resolve (bar one on finance) and all can be addressed within this academic year.  

The TIPD programme truly provides value for money on the operational side, but on the management side, disparities in the fee structure amongst the providers need to be examined.  Unquestionably, the end-users (teachers) and the end-beneficiaries (students) are gaining enormously from the value of the programme yet there is potentially a saving to be made from within current budget figures that could be spent of resolving some of the identified issues or on extending participation.

A dozen Recommendations are pointed up for consideration by the DWP/DfES JIU International Programmes team.  With careful prioritising and coordination these can be prototyped and piloted during 2006-07 and fully implemented during 2007-08 with some modification to existing contracts.  

Finally, outline answers to five “Key Questions” have been given.  These draw together the findings of the first four sections of this Review.  

In conclusion, this is a well-managed programme which in its seventh year would benefit from some “refreshment” to match the rapid developments that have occurred in the world of education since its inception.  The work of the four providers and the opportunity afforded by the DfES in funding the programmes is highly appreciated by all those who participate and the experience is making an enormous difference especially to morale and undoubtedly to standards in many in our schools.

What is TIPD? 

A Description of TIPD as an extract from the Teachernet website:
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        'Understanding ourselves better by studying others...'
 

The DfES Teachers' International Professional Development (TIPD) programme provides opportunities for teachers to experience best practice in international education by participating in short-term study visits to other countries. Since the programme was launched in 2000, thousands of teachers have benefited from the annual £3 million in funding from DfES, visiting schools in over 50 countries across the world, as far afield as South Africa and Singapore. 

The DfES introduced the DfES Teachers’ International Professional Development (TIPD) programme in May 2000. The programme provides opportunities for teachers in England to develop their teaching skills, by experiencing best practice in a number of key themes through short-term international study visits. Such visits also aim to create valuable international links between schools, facilitating international school partnerships and information sharing on a global level.

How the programme is administered:

The DfES TIPD programme provides 2,500 places per annum between 2000 and 2007. Four providers now deliver the programme for the DfES:

· British Council Education and Training Group (BC),

· League for the Exchange of Commonwealth Teachers (LECT),

· Best Practice Network (BPN), and 

· Specialist Schools & Academies Trust (SSAT).

Allocation of places:

Each LEA in England has its own allocation of places.

Since the programme was launched, DfES TIPD programme participants have visited diverse countries across the world — including Singapore, Australia, Hungary, China, Sweden and the USA — to study themes such as ICT, special educational needs (SEN), Citizenship and Literacy.

DfES TIPD programme enables teachers to learn from, and contribute to, educational ideas and best practice in schools throughout the world, helping to support teachers in raising standards of teaching and learning both in England and abroad.

The programme has a number of different strands and a range of opportunities is available to teachers and Local Authorities. 

A copy of the Application Form is included in the Appendix.
Section 1: The Strengths of the TIPD opportunities including further considerations arising.
Professional and Personal benefits in undertaking a TIPD visit:

1.1
TIPD has shown itself to be an effective and appropriate programme for teachers’ Continuing Professional Development; yet some teachers are not afforded the opportunity (See Points 2.1-2.2 below);
1.2
There has been a very high degree of satisfaction from participants with many quoting their positive experience during the TIPD week as the turning point and deciding factor to their remaining in the profession; the immeasurable value of this point alone is a highly significant success factor and potentially begs further exploration (Appendix No.4);

1.3
Teachers are moved out of their “comfort zone” and TIPD is an effective way of their being able to challenge assumptions;

1.4
The “group basis” for the operation of TIPD enables teachers to engage in a forum for discussion that brings professional stimulation;

1.5
Often, teachers find “different” and “interesting” practice but not always, “best” practice as so defined in the TIPD aims; however, “best” is a culturally loaded value judgement as to what is, “best” – “good” or “effective” within the host country’s context might be a more pertinent means of selecting relevant practice;

1.6
TIPD provides the platform for continuing professional development over the ensuing weeks, months even years once home, including at best, the co-creation of activities that impact upon standards and benefit students both within and beyond one’s base school including those schools visited overseas;

1.7
Where there is an effective Local Authority co-ordinator of TIPD, improvements and benefits can be seen across an area of localised provision.

Self-Assessment:

1.8
Following a TIPD visit, there are plenty examples of self-assessed and self-professed change and improvement in teachers’ personal performance and in their own students’ levels of achievement; however, real school wide and system wide independently evaluated impact is yet to be seen in the majority of cases (although it must be stated that this never was an overt, original stated aim of TIPD).  The feasibility of bringing about such school wide and then system wide change, if considered desirable, could be explored as a viable next step and could be done by building upon and exploiting the learning experience of TIPD experienced teachers.  

Enhances intergovernmental relations:

1.9
This is genuinely a “worldwide” programme and so long as sources of placements and resources to fund participants are available, the global spread of countries visited will increase;

1.10
Many countries (especially those with emerging economies) readily agree to find placements for our teachers and are keen to have the professional dialogue;

1.11
This programme is an exemplar for the UK (although focussed on teachers only from England): many partners overseas want their Governments to fund and replicate the model and enter into a reciprocal agreement with England.

Advantage of having a theme:

1.12
Themes (see list in Appendix), although in urgent need of refinement and update, are of pedagogical relevance here in the UK (but not always necessarily elsewhere);

1.13
A clear focus is provided for the TIPD visit through the group having to follow a prescribed theme of agreed professional relevance; this also helps the country based organiser in their quest for schools to host visitors.

Can easily link with other programmes leading to the creation of partnerships:

1.14
If there is efficient, strategic co-ordination within a school, a family of schools or an LA, TIPD lends itself well to being co-ordinated with EU programmes such as Comenius and Leonardo, to the Specialist Schools and Academies Trust “iNet” programme to bring about a wider range of benefits and to more children and staff over a longer period of time;

1.15
TIPD, where long lasting benefits and impacts can be discerned, is a very effective tool for schools in creating sustainable partnerships both within other countries and other schools across England; this is key to the goals of the International Strategy.

Validation/Accreditation:

1.16
Many Governors recognise the opportunities that TIPD affords both students and staff; teachers are able to include engaging in a TIPD experience as a Performance Management target and get recognition for this in their overall classroom performance.

Timing of TIPD visits:

1.17
Visits generally take place in the half term period.  This means that teachers are actively committed to using their own time for international CPD; however, this can cause additional pressures on teachers due to their not having a mid-term break and they risk experiencing waning energy levels in the second half of the term.  The timing may also interfere with teachers’ responsibilities to their family; 

1.18
It is said, but as yet unproven, that there is greater commitment from participants through their having used their own time to make use of their learning experience on return;

1.19
Positively speaking, since most TIPD visits do take place in half term, students in the base schools do not have to have supply cover nor do schools have additional costs to bear. 

Overall TIPD management as discerned by end-users:

1.20
Providers, now oversubscribed by the many Local Authorities having noted the considerable benefits of TIPD, want more places but further funding is lacking for the time being.  There is never any difficulty in the JIU reallocating unused places by “recalcitrant” LAs (please refer to Points 2.1-2.1 below);

1.21
The TIPD Programme overall is very well managed by the four providers in their execution of finding places, making visit arrangements and in co-ordinating groups; there are very many expressions of praise and gratitude evident in the feedback forms.  For its intrinsic value alone, TIPD is an extremely worthwhile professional pursuit for 2,500 teachers annually.

Budget:

1.22 The programme hitherto has provided good value for money; this is essentially still the case since the week’s placements cost between £1,250 - £1,350 per person for flights, accommodation and incidental costs.  There are realistic fears that costs may rise significantly over the coming few years;

1.23 Three of the four providers manage to cover their costs by an acceptable margin (in the range 11.2% – 16.5% of the overall Visit Cost). The fourth provider’s fee (at 29.9%) seems excessive in relation to those of the other three.  It is almost three times the cost of two of the others and about double that of the other.  The use of this grant and the huge disparity in the scale of the management fees needs to be reviewed urgently;

1.24 Another area for further enquiry is into VAT. For two of the providers, the is figure is identified separately; as for the others, for two it is not shown but seemingly VAT is included in the visits costs by one of these other two providers and not shown for the other.  Again, this disparity needs dispelling.

Section 2: “Areas for Improvement”
Those arising from the converse of the identified Strengths above:

Ensuring Teachers are able to effectively participate in TIPD:

2.1
Many teachers are not afforded the opportunity to participate in a TIPD visit because their LAs do not take up their entitlement to allocated places A system must be devised to enable teachers to apply direct to a provider for TIPD placements and at the same time, something must be done about LAs that do not properly market and manage the TIPD programme within their areas;

2.2
Where it is known that an LA is not taking up its teachers’ entitlement to TIPD placements, then that LA’s non-participation should be made known to the Chair of the local Headteachers’ Council – that way, Heads can put pressure on the LA to release the administration of these placements so schools can liaise direct with the Provider thus ensuring that teachers, students and communities will still be able to benefit from TIPD;

2.3
Although the practical aspects of the running the TIPD visits seem equally well done by all four of the providers, the British Council undoubtedly has an advantage due to its far-reaching Council and civic network overseas in 110 countries.  The local British Council country officers should be assisting the other three Providers in a similar way to the service they provide to the British Council, London in finding suitable placements (this might be done on a low commercial basis if capacity is an issue);  

2.4
Both teachers and their headteachers should be provided with a template for their visit and its follow up period showing the steps it is recommended be followed in order to get most out of the experience;

2.5
Participants must be properly briefed, de-briefed and supported in the ensuing months so that maximum benefit is gained from their experience.  In some cases, briefing is scant and debriefing non-existent;

2.6
The idea of “reciprocity” should be explored and exploited:  the meeting of Goal 2 of the International Strategy could readily (although not easily) be met if a system for our partners being able to learn from us, in a similar way as we do from them, could be streamlined; this would also help with meeting our increasing need for worldwide, for quality TIPD experiences.

Evaluating the impact of TIPD:

2.7
The impact of TIPD participation needs to be independently evaluated and reported upon – possibly by OfSTED or other body and importantly, by the officers within a local authority: after all, it is to the LA that the places are allocated and they, in turn, should hold teachers accountable for the use of TIPD funds and report findings to the DfES;

2.8
From the Evaluation sheets that are returned on completion of the week’s visit, teachers express a very high degree of “satisfaction” with their TIPD experience, probably extremely highly in relation to many a CPD experience.  Further research needs to be undertaken into what makes the level of satisfaction so high for TIPD participants: e.g. What are the unique and key factors in creating this and can these factors be replicated in other ways that would be beneficial to the teaching professions’ morale and well being?  

Capturing the learning from TIPD visits:

2.9
An agreed, clear-cut procedure, an effectively managed system and knowledge bank for recording initial findings/learning, six monthly and subsequent reports on progress (as a result of the TIPD experience) need to be implemented;

2.10
A method for the wide and effective dissemination of the ideas and knowledge therein should be used as a catalyst for action in areas of either the curriculum, a school or an authority. A whole variety of techniques need to be debated in order to create maximum effect;

2.11
For example, a domain could be readily devised as a resource hosted on the Global Gateway whereby all reports (not just the selected Case Studies) are available to teachers and interested parties for their professional benefit and use.
Preparation and Dissemination of learnings:

2.12
There needs to be more rigour in the preparation and follow up of TIPD participants’ actions; teachers should be obliged to attend the Briefing meeting and required to submit reports at agreed intervals on return.  Teachers would be more able to contribute towards implementing system wide change if their learnings were captured. One might consider that teachers and/or their schools should be fined a percentage of the cost of the TIPD visit for not being prepared and/or not being able to contribute towards the greater good of all.  NB There is very little tangible, measurable evidence available to account for more than £10M investment over five years although, again, this was never explicitly stated as a desired outcome by DfES;

2.13
Greater rigour by the Providers needs to be put into extracting reports from participants (LAs have a role here, too) following return from the TIPD visit; there is an inadequate and unacceptable response from participants once they have returned to the UK.  As a result, there are several missing reports and the question of accountability must be raised.  Furthermore, since there are far fewer reports than visits made, there is a great deal of information missing as to what those teachers’ learning experiences were (see the point above).  Either action must be taken to ensure 100% response or some simpler device (possibly by random section?) formed to capture the learnings from TIPD visits.  Too much knowledge is permitted to “evaporate” and this is unacceptable;

2.14
One cannot measure the legacy of the investment in the TIPD programme since very little evidence exists of improvements being embedded and sustained even six months after a visit.  However, it is believed that there exist substantial benefits and a mechanism to capture and measure these needs to be created and the findings widely shared.
Timing of TIPD visits:

2.15
The timing of visits taking place in half term should be reviewed in light of issues related to “Work force reform”.  These must now be considered both in relation to the timing of the TIPD visit and in the specific programming of the week (i.e. adequate free time has to be allowed).  Of course, teacher participation during holiday periods means that their absence should not adversely affect an OfSTED inspection! 

2.16
Furthermore, work-life balance considerations need to be taken into account overall and due consideration given.

Those” Areas for Improvement” also pointed up:

The Application Process: (Form in Appendix)

2.17
The way in which the TIPD programme is described to potential participants does not embed sufficiently the expectation that the experience should be the springboard to further activity; a review of the Guidelines, indeed, rules with more explicit requirements and obligations on the participants is needed;

2.18
The terminology to describe the TIPD programme needs to be updated (e.g. “best”, LEAs);

2.19
The application form needs refreshing and reviewing for accuracy, commitment and clarity of expected outcomes stating how these will be done;

2.20
The selection procedure for applicants needs to be reviewed to make this a more rigorous process where commitment to creating a legacy from the learning gained from the visit is secured from the outset;

2.21
Each applicant’s case must be considered on its own and on its mutually beneficial merit.  For instance, it may be appropriate for a teacher with under two years’ experience to participate should that person’s professional expertise be the enabling factor to the team’s benefit and overall professional development.

Composition of TIPD Groups:

2.22
The changes in the law for the provision for children and young people means that the programme would be beneficial to adults in addition to teachers who are in para-educational professional work and to teachers of 14-19 year olds working in FE; serious thought should be given and pilots trialled to enable up to 25% of the overall participants to come from other areas of educational support in order to enable 25% of the total groups to be multi-disciplinary, these additional places must be funded from sources other than TIPD monies. Sponsorship can be sourced from relevant bodies;

2.23
In others, where a teacher has developed a curriculum project that can lead to a sustainable partnership with a particular school, it may be useful for that teacher to return in order to take the partnership to its next level of effectiveness.

Variations in timings and frequencies of visits:

2.24
Likewise, there is a case for considering sequential visits over a period of time (say, three visits over two years with work going on in base schools during that period) with the core people from a group to remain the same and those other team members to change according to need and focus of the exploration:

· Preparation and scoping by core team members (Desk work and Visit 1);

· Deeper dive by full (possibly multi-professional) team 3-6 months later having had Lines of Enquiry refined (Visit 2);

· Return 12 months later to compare progress, refresh and renew activities that need to be made in the UK (Visit 3);

· Compile data and create an “evidence-rich” report that will serve to brief other TIPD participants on future visits to that country and provide a model/case study for others; 

2.24
In some circumstances, it may be beneficial for visits to be twice as long as is currently the practice especially where cultural norms vary significantly as it may take three or more days to build up a relationship conducive to the sharing of information.

A revision and simplification of themes:

2.25
There urgently needs to be a review of the prescribed Themes to bring these in line with current and emerging policy needs e.g. new themes to include Personalisation, Behaviour Management, Vocational pathways (Appendix 3). 

Rationalising administration and sharing experience of the providers:

2.26
Providers strongly expressed the desire to have regular quarterly or termly meetings, called by the DfES, in which they share operational details amongst the group and share issues with DfES in order to facilitate working practices.   DfES are happy for Providers to meet amongst themselves; however, Providers feel the need for leadership and co-ordination.  This seems a reasonable request;

2.27
It is considered by the Providers that their efforts are, at times, being duplicated rather than being co-ordinated in a complementary way; this needs further examination particularly with regard to the gathering of information for newly procured placements in countries previously unvisited by TIPD team.  DfES may pay twice or more times for the same information;

2.28
At the same time, benefiting from the hindsight of their experience, the Providers and a cross section of recent participants should be regularly consulted so that the system and structure of the TIPD programme can be reviewed and refreshed to meet evolving needs;

2.29
The DfES support service whilst very good can be rather slow in responding:  is an additional person is required?
Praise and permissions:

2.30
A high profile occasion (e.g. media coverage, an on-line conference, a showcase event) would be suitable for the celebration and sharing of achievements of TIPD participants and their schools and/or LAs;

2.31
Can and should a teacher’s participation be accredited?

2.32 How do schools manage the threat of OfSTED being a dampener in permitting or enabling teachers to participate? If OfSTED were to make a comment about a schools’ performance in benefiting from TIPD, would this ensure teachers and heads feel comfortable about participating?

Section 3:Value for Money Issues

3.1
At between £1250 - £1350 per participant per week’s CPD, this would seem to be very good value for money on current commercial prices;

3.2
Where programmes are carefully planned (and there is no evidence to the contrary from those reports reviewed) and in a bespoke manner, then the cost of a TIPD groups’ experience is excellent value;

3.3
However, there are wide disparities in the management fees being charged by the four providers for a similarly good service (see Points 1.22 – 1.24 above).  This fact begs further urgent investigation before the next round of grant making commences;

3.4     Although Objective 2 of ISPD’s Business Plan is on the surface being met, 

“Ensure that international programmes support DfES priorities, are relevant to end-users and provide best value for money”,

there is huge room for improvement here namely by

· Reviewing the composition of the groups;

· Revising the Themes with reference to the main priorities;

· Taking a “long view” on how best to learn from a TIPD experience bearing in mind the evolving ECM, 14-19 and Personalisation agendas;

· Investigation of the disparity in the providers’ management fees.

3.5      There exist two areas where savings of more than a six-figure sum could be made i.e. from the management fees and from the invoicing system (see Point 5.4 below);

3.6
Invoicing: See Point 5.4 below.  The system needs overhaul and review because again, disparities and inequalities exist;

3.7
The Tendering process needs an agreed timetable so that maximum benefit can be drawn from the available “windows” in the school year.

Section 4: Recommendations (for implementation by September 2007)

4.1
Ensure TIPD is actively marketed, clearly explained and made available through all LAs and in turn, aim for 100% take up;

4.2
Review the Application process throughout the procedure;

4.3 Review the composition of TIPD groups in line with the review on Themes to better match DfES priorities;

4.4
Revise the list of Themes;

4.5
Commission an independent Evaluation on the impact of TIPD, in particular on:

· Standards of Teaching and Learning;

· Participants’ seemingly high levels of satisfaction with this programme;

4.6     Examine how to get greater synergy between IPH and TIPD (and also, a greater correlation with other programmes)

· Ensure “organised” synergy in order to create transparent VFM and greater impact in the system e.g. by holding joint briefings, follow-up, etc;

4.7
Create an effective means by which to capture and disseminate the learning from TIPD visits thus enabling others to benefit from this knowledge too;

4.8
Simplify TIPD reporting systems and knowledge management. Ensure:

· Post-visit de-briefing immediately after a visit; 

· Follow-up meeting after six months to determine what has been changed and improved as a result of the visit;

· Two years on, revisit to discover whether improvements have been embedded and made notable impact, possibly system wide;

4.9      Enter into discussions with OfSTED about TIPD and see how far the outcomes can be evaluated in school inspections (beyond what appears in the school’s SEF);

4.10
Tighten up on financial procedures and standardise with accepted DfES good practice;

4.11
Examine possibility mid-contract variations with the providers in order to create better value for money overall (this includes the sharing of information);

4.12
Rationalise the administration done by the TIPD providers so it costs less as well as adds to its overall efficiency;

4.13
Investigate the differences in the management fees and VAT claims between the providers and review the contractual arrangements;

4.14
Re-consider and canvass opinion on whether 

· the timings of visits being taken in half-terms are still acceptable, and

· whether some groups/individuals should go more than once;

4.15
Consider ways of celebrating publicly the success of TIPD (possibly throughout IEW as the main vehicle).

Section 5: A response to the Five Key Questions:

5.1   What evidence is there of whole school and whole system change having taken place as a result of participation in TIPD?
· Evidence has been gathered from 151 reports from more than 900 Group visits that have taken place over the four years 2001 to 2005; 

· There are “gems” of evidence of whole school change and there is just one example of whole system change within a cluster of schools;

· Evidence has not been found to support there being evidence of whole system change although the potential exists;

· This leads to the conclusion that greater buy-in from and liaison with DfES Policy teams and the National Strategy Boards must take place regularly (possibly termly) with the DWP/DfES JIU team keeping the Providers up-to-date with priorities;

· From time to time, a Policy person or a DfES officer should be a participant in order to understand the demands as well as the usefulness of the potential legacy form the programme; 

5.2 Is the remit of the programmes “fit for purpose”?  For instance, is there value in certain teachers being enabled to do more than one TIPD visit and also, should “para professionals” be included?
· The remit needs urgent review and refreshment;

· Much of educational policy and practice has changed or developed in the short space of time since the inception of TIPD programmes; 

· The review should not be done in isolation but in partnership with the end-users be they providers or teachers;
· Please refer to points 2.21 -2.22 above.
5.3 Is the current system of having four different providers delivering the programmes, the best way?
· Currently, this works although there is a belief amongst the Providers that a two-tier system is in operation, level 1 being the British Council, level 2, the others;

· An improvement would be for the British Council, in conjunction with the JIU, to have responsibility of providing generic information on countries to all Providers; at times, the other Providers experience obstacles because they appear to be in competition with the British Council and its global status;

· To make the system of there being four Providers more effective, greater and more frequent direction needs to be brought to bear from the centre (i.e. by the JIU);

· Costs need aligning.

5.4 What is the funding mechanism of TIPD and how flexible is it?

Providers are given a set amount for their management fee (i.e. Administration costs); The rest of the money they claim is for actual visit costs (e.g. flights, accommodation, travel and participants’ subsistence overseas).

In theory, Providers should claim after the visit has taken place.  However, Providers have to pay deposits to travel agents to hold seats and to hotels to keep rooms.  In these cases, DfES pays Providers’ invoices in advance and reconciles these at the end of the year when the balance is claimed.

 

Currently, the Providers do not supply DfES with any actual or copy invoices from their travel agents or hotels, so there is no way of knowing that their claims are accurate.   Some Providers are paid against forecasts, others against actual visits made.

This has been custom and practice from the outset and came to light only when BPN joined the Provider team in 2003.  They supplied DfES with their copy invoices (of the originals) but since the system had never been in place for the other three Providers to do so, BPN were asked to submit a record of these invoices and hold them locally.

 

Two Recommendations:

1. DfES must check Providers’ claims against their actual invoices every quarter.  This would mean that following sound audit practice:

· There is no room for manipulation of actual costs i.e. “creative accounting”;

· DfES are up-to-date on costs and claims;

· Any adjustments that need to be made can be made in good time before financial year-end;

2. The Management fee percentage must be reviewed and standardised.
A further point is when Local Authorities do not take up their allocated places; first, the four Providers try to give the places to other LAs that will use the placements in support of their existing TIPD work.   However, only between a third and a half can be used late in the day and the earmarked money is given back to DfES/DWP main budget and is not carried forward.   

5.5  In relation to the International Strategy and Programmes Division’s (ISPD) current Business Plan, a reasoned view is given on how well Objective 2 is being met: 
Ensure that international programmes support DfES priorities, are relevant to end-users and provide best value for money.
 There is a high degree of satisfaction by the end-users of the TIPD Programmes yet there is room for improvement in supporting DfES priorities and in providing best value for money, for example, namely by

· Reviewing the composition of the groups and seek opinion on the timing of the visits;

· Creating greater synergy between this and other programmes;

· Revising the Themes with reference to the current main priorities;

· Taking a “long view” on how best to learn from a TIPD experience;

· Investigating the disparity in the providers’ management fees and VAT rates.

None of these issues is complex and, it is believed all can be readily addressed within a six month period. 

Wendy DC Parmley,

Consultant/Adviser to the DWP/DfES JIU,

30 November 2006
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No. 1:  Extract from: “A proposal to the DFEE for the provision of continuous professional development study visits and exchanges in response to the teachers green paper” British Council July 2000

5. Conclusion

5.1
We believe this model represents both value for money and a high quality product. The unit cost of £1,050 demonstrates high capacity programme when allied to the structure of the action based continuing professional development activities with their emphasis upon classroom performance. We believe that this capacity will enable schools, teachers and the DfEE to reap substantial benefits from enhanced teacher performance, improved skill sets, but above all, the creation of professionals with increased critical awareness of their own and other educational systems capable of meeting the challenge of a world class education.

No. 2: TIPD Criteria (set by the DfES)

The programme is based on the following criteria and each provider will be using these in their assessment of all applications:

· Outcomes should be clearly defined in relation to the teacher's professional development and its impact on improved pupil learning; 

· There should be a clear focus on preparation, setting aims and objectives for the visit and dissemination of good practice and learning;

· An effective evaluation framework is to be implemented.  All participants will complete a “quick response” questionnaire four to six weeks after their visit; this will be followed by action plans within 4 months of the visit.  Finally, a small number of in depth case studies will be carried out;

· Teachers may also be required to share their experience by attending workshops, presentations and other similar forums;

· A minimum of 2 teaching staff from each participating school should be involved (except when the school is very small e.g. less than eight teachers) in each activity to encourage discussion about shared experience, and facilitate effective dissemination of good practice and implementation of strategies to raise student achievement;  

· The main focus should be on teacher development, but where headteachers also have a teaching role and/or when impact on pupil learning would be maximised if a relevant teaching assistant were involved they could be included in the activity;

· Bids should demonstrate that the staff development will improve teaching and learning in the classroom;

· the visits should be of no more than 2 weeks duration ( we envisage visits being approximately 1 week for European destinations and a maximum of 2 weeks for more ‘long haul’ visits);

· The majority of visits should be based on the list of priority themes. However it is not definitive and does not prevent other themes from being considered;

· Activities should take place outside school hours, where possible, to minimise disruption to pupils' learning. This means visits will usually take place in school holiday periods;

· There will be no funding for supply cover, except in exceptional circumstances;

· Teachers wishing to participate in the programme must have at least 2 years post QTS experience, including their year long induction.

Those eligible to participate are  

· Qualified teachers in state schools;

· Teaching heads in primary schools;

· Teachers not based in schools such as those in Pupil Referral Units;

· Supply teachers who have been in post for at least one term and where their involvement can be fully justified;

· Teaching assistants where their involvement can be fully justified in terms of the extent to which they support the teacher in the classroom;

· LA officials where they have a full role in facilitation and dissemination, but limited to one LA official per visit where five or more teachers are participating;

· Teachers from state maintained nurseries.
No. 3:  TIPD Themes:

DfES paperwork contains the following information:-

In October 2001, the list of priority themes needed to be slightly updated in view of changes to national priorities and feedback. The changes were: 

· The inclusion of Key Stage 3 as a separate theme;

·  The change, because teachers assume it is for heads only, ‘ from ‘School Leadership’ to ‘Classroom/Department/Curriculum Management’;

· The removal of ‘Performance Management’ there has been very little take-up on this and whilst training is being undertaken on the system in England it seems better not to start confusing things by looking at other systems; 

· The removal of ‘Preventing school failure and drop out ’ because few LEAs/schools want to admit that the school is likely to fail, there has been no take up of this theme and the themes of raising standards, truancy and disaffection etc can cover the aspects of school failure that they need to address; 

· The inclusion of ‘Creativity’ to reflect pressures for schools to deliver this in young people;

· The addition of ‘Alternative and vocational education programmes’ reflecting new 14 to 19 curriculum and qualifications; 

· The inclusion of ‘Behavioural management’ because there has been a demand for this and it has proved to be an additional outcome for many visits already;

· and changing ‘Raising standards for ethnic minority pupils’ to ‘Working with minority ethnic pupils’ to give a more positive emphasis.

PRIORITY THEMES from 1999: 

Modifications shown as amendments agreed from 2002 (as scored out)
· Literacy in primary schools;


· Numeracy in primary schools; 


· Transition from primary to secondary education (Key Stage 3);


· *Key Stage 3


· Teaching and learning strategies;


· Raising standards in inner city and rural areas;


· Special Education Needs (SEN) and inclusion;


· Gifted and talented pupils;

· School leadership; 
Classroom / Department / Curriculum Management;


Benchmarking of school performance;

· Performance management (target setting and assessment);


· Productive use of ICT.


· Preventing school failure and drop-out:


· Citizenship and civic education:


· Thinking skills;


· *Creativity;


· * Alternative and Vocational Education Programmes; 

· Social inclusion and behaviour support
 

- Boys' underachievement;



- Raising standards for ethnic minority pupils;

   Working with minority ethnic pupils;

· Truancy and disaffection;

· *Behavioural Management.
· New in 2002.

No. 4: A Sample of Teacher Quotes from TIPD visits, 2005 by participants with Best Practice Network, November 2005.

· Kent – Turning Schools Around in Challenging Circumstances – Durban, October 2004
“This opportunity was a life changing experience.  It has shown just how lucky our children are... I feel very privileged to have been given this opportunity and I believe it will stay with me for the rest of my life. It was a unique experience to have the opportunity to see schools with so many major challenges … yet the children were so motivated and inspired.”

· Cheshire – Teaching and Learning (Early Years) – Milan, February 2005
“The TIPD visit … was an undoubted success in terms of both our personal and professional development… It was a privilege for us all to have been part of this and it has provided us with a wealth of information and experiences to develop in our own classrooms. As practitioners we welcomed the opportunity to observe a curriculum that still had the child at its centre and where processes were as important as outcomes.”

· Kent – Creativity – Helsinki, March 2005
“We had such an interesting and informative visit.  We believe that the value placed upon collaborative learning, personal growth and well-being, has contributed towards the development of independence, self-confidence and a real responsibility for self-improvement.  We have been able to reflect upon our own approaches to promoting our children’s overall development and will revise our strategies accordingly.”
· Thurrock – Behavioural Management – The Hague, May 2005
“An excellent opportunity to reflect on existing practice and highlight opportunities for development.  We have identified areas to focus on to enhance effective teaching and learning and promote positive relationships in school.  The visit has also strengthened the links between primary and secondary schools in Thurrock.”
· Stoke-on-Trent – Teaching and Learning (Spoken Language) – San Diego, May 2005
“We have been overwhelmed by the hospitality, generosity of time and resources, and support that we have been given by fellow professionals, parents and children...  It has made a difference to all of us – changing the mindset of some – for all, improving our practice, undoubtedly.”
· Hampshire – Teaching and Learning (Primary MFL) – Calgary, October 2005
“Immersion is a highly effective method of teaching the very desirable outcome of total fluency in a foreign language… The team of teachers that visited Calgary felt privileged to be given the opportunity to observe the total immersion programme and felt that it had impacted on their own teaching expertise.”

No. 4 cont/ Participants from LECT - TIPD Quotes: October 2004 to May 2005

“The trip has made me realise how creativity can be developed throughout the curriculum so that exiting lessons and projects can be delivered using effective cross curricula links. I still use specific activities that I observed in Australia. One particular successful activity is a ‘brain gym’ exercise that we took part in with the first school [visited] in Australia. I used it in SATs week and the children were more relaxed and more focused.”

Staffordshire ‘Creativity’ visit to Adelaide, October 2004

 “It has added an international perspective to my teaching. It has given me an awareness of the similarities and differences between teaching and learning styles in England and South Africa and provision for children with special needs in Cape Town.”

Leicester City ‘Inclusion’ visit to Cape Town, May 2005

“Global Citizenship has been given a boost through the experience of teachers and their reflections on issues they have not previously considered. […] the broadening of teachers’ horizons has been a real benefit.”

Tameside ‘Citizenship’ visits to Canada, Australia, India, South Africa and Mauritius, 2003-05

“Many of the teachers have altered their practices and introduced new ideas e. g. thinking hats / thinker’s keys / graphic organizers. They have begun to consider different approaches which make the children use Higher Order Thinking Skills.”

Tameside ‘Citizenship’ visits to Canada, Australia, India, South Africa and Mauritius, 2003-05

“All the teachers report that they are devising further ways in which the Indian approach to using pupils’ performances can be adopted as a means of developing pupils’ self esteem, confidence and maturity.

Croydon ‘Creativity’ visit to Punjab – India, February 2006

“Seeing inclusion in practice in New Zealand gave me the confidence to promote it in my classroom practice and helped me to change attitudes of other staff and promote inclusion throughout the service.”

Brighton and Hove ‘Inclusion and Early Intervention’ visit to Wellington, New Zealand, May 2005 

“Already some of the ideas and discoveries have been actioned. For example, a new ICT scheme of work for Year 5 is being planned which will be more cross curricular and have real life uses”.

Bromley ‘ICT’ visit to Tallinn, Estonia, May 2006

“This knowledge and understanding has been used to continue to endeavour to support all students’ needs, finding personalised learning strategies to raise the learning and self esteem of all children especially the most vulnerable.”

Brighton and Hove ‘Teaching and Learning’ visit to Mauritius, March 2005

“To be able to go on a visit to another part of the world and examine in depth how their education system worked was invaluable. This gave me a global perspective on beliefs that I held to be true and inspired me to push forward and put them into place in my practice while at the same time giving me the confidence to inspire my colleagues.”

Brighton and Hove ‘Inclusion and Early Intervention’, New Zealand, May 2005
No. 5: A view from Best Practice Network “Achieving Innovation in TIPD”

NB Any opinions expressed in the paper are those of the writer and of the Best Practice Network (BPN) team.
What is meant by Innovation?

In the context of this paper there are two aspects to innovation in TIPD. These are:

· Professional Innovation
The TIPD programme is now over six years old.  In essence the style of the programme, consisting of one week to ten day overseas teacher visits is not complicated, and has proved capable of reflecting on-going UK education professional development requirements very well.  Aligned with the innate relative flexibility of the programme (in terms of teacher outcomes) has been an increasing flexibility in the DfES to agree models of programme which have interpreted the existing (fairly limited) constraints in a flexible way.  

The providers have therefore been able to respond to LA and teacher requirements in a way which has, broadly speaking, led to a very high degree 

of effectiveness for the end user, and a recognition amongst those who understand the value of international experience of the central role that TIPD has played. (It is worth commenting that several other countries are seeing the programme as a worthwhile model for their own teacher development.)

However, despite the fact there is considerable innovation going on, particularly in the way in which TIPD responds to current education imperatives, there is very little, if any, exchange of this experience even between providers.  Thus increments in experience are only being achieved within a particular provider’s programme (if indeed this actually happening), and there is no cross-fertilisation of ideas.
· Operational Innovation
Operational innovation tends to operate in a rather more negative way, but again there is very limited cross referencing of experience, except bi-laterally between client (the DfES) and individual providers.  So again, there is no building of mutual experience.  This may best be illustrated by two current examples.  (To some extent information about these has been gained anecdotally, and may be incorrect in detail.)

One provider asks teachers to pay a supplement if they wish to have individual (i.e. not shared) bedroom accommodation. The figure is not insignificant, being of the order of the £200 – £250.  In our view this breaches the principle of TIPD offering teachers a non-cost professional experience.  Once the principle is breached it raises other possibilities.  For example, would it be reasonable to offer teachers the opportunity to pay a supplement to travel from an airport near to home? For the individual teacher this might prove cheaper than having to travel some distance to an airport of the provider’s choice.  Should teachers be able to pay supplements for other aspects, for example to travel business class?  In other words, the principle is a matter worth careful consideration.  It may indeed be that this is an appropriate development, but it also begs the question of why one provider finds it necessary, within presumably the same broad budget envelope.

Another example is the arrangement for DfES reimbursement to providers.  One provider appears to bill against a forecast spending profile.  There may be some confusion in our own minds, but this does not appear consistent with the contract rules about incurrence of expenditure.  

Summary of Suggestions [from BPN]
· Proactive steps need to be taken to ensure that the innovative potential of TIPD is fully realised;

· The International Advisory Group continues to have provider representatives, but that they should be required to make more significant contributions to the discussion feeding back examples of their innovative practice;

· The DfES clarify how they wish the International Advisory Group to contribute to policy formulation or operational understanding, possibly through a more considered review of the Action Plan outcomes;

· The DfES TIPD consultant make a feedback presentation to an appropriate meeting of the Advisory Group;

· The terms of reference of the Providers Group be reviewed;

· Members of the Providers Group be required to contribute to discussion about innovative operational matters, perhaps through a structured series of presentations about particular aspects of activity (e.g. airline arrangements, local transport arrangements, difficulties over particular destinations, etc.).

Frank Courtney, Best Practice Network, 31st August 2006 

No. 6:  Recommendations from the NFER, “Phase One 2000-2001” pp. 58-59

Extracts from 2002 that remain pertinent today

The recommendations below are derived from the data presented in the report.  They relate to the main issues raised by the evaluation, namely: access, planning and preparation, organisation, leadership and dissemination and follow-up.  

Access

· Formulate a strategic plan for equality of access to the TIPD programme by: 

· taking into consideration those areas of the country where there is currently no LEA coordination of the programme.

· Clarify the procedures which all providers and coordinators should follow and those which they have freedom to develop differently. 

Preparation and planning

Within the context of ongoing development by the DfES, the providers and LEA coordinators, in making improvements to the planning and preparation stage of the programme:

· Provide more guidance for participants, focused on experience of cultural differences and expectations.

Organisation

· Consider guidance to host countries;

· Consider extension of number of host countries.

Leadership

· Consider a more flexible approach to group leadership.

Dissemination and follow-up

· If systemic change is to be an aim of the programme, consider reallocation of funding to include support for dissemination and follow-up activities.

Evaluation

· Keep the programme Themes under review, to include, for example, issues of international concern: approaches to teacher retention might be one of these.

No. 7: NfER Summary of key findings and issues for consideration,

May 2005 pp. 73-76
Most respondents felt that the programme delivered its objectives. Just over a half of respondents [said] it should offer accreditation for participants. 

The short-term visits strand was rated by almost all respondents as being effective in achieving programme objectives [and] school determined visits were effective at delivering objectives [but] should be delivered by more than one Provider.

Generally, respondents were happy with the current structure of the programme. 

Overall, respondents felt that the current themes of the programme were still relevant. The DfES might like to consider analysing the take-up of themes.

Overall, respondents were happy with four Providers administering the programme. Respondents felt the DfES should fund the programme, that the Advisory Group should promote it and the Providers should effectively coordinate the visits.
On the whole, Providers were selected by LEAs and schools based on previous experience. Teachers were selected based on their application. 

Respondents felt that the current administration process was good. Respondents thought forms were adequate, easy to complete and functional. 

Generally respondents were happy with the current structure of funding. A small number commented that there should be a subsistence allowance for participants.  

The most common suggestion for how LEAs could improve participation was to appoint someone who had this responsibility; again, increasing publicity of the programme was mentioned. 

If the programme were accredited, it would not change the opinions of the programme of about half of respondents. 

Just over half the respondents felt that the programme required more or different promotion. Respondents suggested that technology could be used to promote the programme; in particular they suggested emails to teachers, headteachers and schools. 

Most respondents agreed that LEAs offer the best mechanism for delivery of the programme. 

Respondents were asked what obligations LEAs should have to meet for participation - a named TIPD contact and meet the application deadlines. 

Respondents felt that it should be a participant requirement to conduct follow-up and/or dissemination activities post-visit. 

About three-quarters of respondents thought the current eligibility criteria of the programme fair and reasonable.

The majority of respondents felt that guidance currently provided was adequate; one of the most important areas was noted as being consistency of guidance. 

Overall, respondents were very positive about the current structure of the programme, its dissemination and evaluation activities. Respondents offered several minor practical suggestions for how the programme might be improved and how some of the DfES’ concerns might be addressed. A cost effective way of implementing these suggestions would be to improve on-line facilities for promoting the programme, the application process, and dissemination and evaluation activities.

Responses seem to suggest that not all respondents fully understood the existing programme – even though they had participated.

No. 8:  From British Council Report on Yr 5 of the TIPD programme, 2004-2005.

Repeatedly the reports which we [BC] receive speak of “Life Changing” visits and include long lists of outcomes where ideas gleaned from observation of good practice overseas are immediately being incorporated into the system here to raise standards

“It is impossible to convey the impact that this visit has had. It was a very emotional experience and all members were choked with tears at the warmth of our welcome and the esteem in which we were held. The privilege of being welcomed by government and state ministers and sharing with them experiences of education was tremendous and at times overwhelming.

This has been an energizing experience. The opportunity to spend so much time with a group of like-minded professionals, sharing views, discussing educational issues, laughing together, is a luxury which cannot happen in normal circumstances. To travel abroad and be treated with the most incredible warmth and respect is beyond description. Mexico is now much more than the name of a country! The people are wonderful. Thank you TIPD for this opportunity.”

Lancashire to Mexico – turning schools around in challenging circumstances –February 2005
No.9:  TIPD Programme Administrator, Job Description – example from BPN

Job Title: Project Administrator 

Responsible To: Administration Manager 

Responsible for: The day-to-day administration and support of Best Practice 

Network’s programme of international teacher visits. 

Duties: 

 1. To liaise with overseas hosts, travel agents, transport companies and hotels, etc, to plan and book travel, accommodation and International visit itineraries. 

2. To set up and maintain paper and electronic filing systems relevant to the project, ensuring that accurate and effective monitoring of all current and planned visits is maintained. 

3. To deal with general project enquiries or refer them on to the International Director as appropriate 

4. To check information submitted by LEAs/Teaching staff in relation to their overseas visits, including chasing for further details if necessary 

5. To attend meetings and events relevant to the work of the project as required 

6. To support the International Director by assessing, monitoring and reviewing project income and expenditure against budgets. 

7. To supply any information that may be required to maintain an effective presence for the project on the company website. 

8. To work co-operatively as a member of the Best Practice Network Administration Team, for example by helping out with general office administration, other projects at their peak times or by providing absence cover when required. 

General: 

To undertake this description of duties is regarded as reasonably comprehensive although the post holder may occasionally be required to undertake other duties and responsibilities without  changing the general character of the job. 

Best Practice Network reserves the right to review the contents of this job description as part of its annual appraisal policy.  

Person Specification 

Desirable 

• Educated to degree level/qualification in business administration 

Experience/Knowledge 

• A minimum of 1 years experience in an administrative role 

• Experience of and understanding of international travel requirements 

• Ability to work effectively with a wide range of people, to communicate clearly and to maintain good working relationships 

• Experience of balancing both routine work and responding to unplanned issues, problems and requests for information 

• Experience of assisting with management of budgets and resources 

• Experience of maintaining records and information using MS Office packages and using them to produce reports. 

Skills/Abilities 

• Self starter: Ability to work without being closely supervised. 

• Negotiating and persuading: ability to influence to ensure the project objectives are met. 

• Good communication and interpersonal skills: Ability to develop and maintain relationships with internal and external customers and various agencies. 

• Working with numbers: Ability to work confidently and accurately with numerical data, helping to manage budgets, forecasting, etc 
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	TIPD Project Administrator

Best Practice Network

111-117 Victoria Street
Bristol
BS6 1AX
Email:

tipd@bestpracticenet.co.uk
	British Council (BC)

Education and Training Group

10 Spring Gardens

London SW1A 2BN

Email:

tipd@britishcouncil.org

	

	League for Exchange of Commonwealth Teachers (LECT)

Commonwealth House

7 Lion Yard, 

Tremadoc Road, Clapham

London SW4 7NQ

Email:

joan.stcroix@lect.org.uk
	Specialist Schools & Academies Trust

Datum House

3 Commerce Road

Peterborough Business Park 

Peterborough

PE2 6LR
Email:

alisonw@specialistschoolstrust.org.uk

	 

	DfES Teachers’ International Professional Development (DfES TIPD) Programme 

Short Term Study Visits Programme

	Teachers’ application form

	

	
	This form should be completed by the applicant teacher and accompanied by an LA Outline Planning Proposal (TIPD2) and an LEA Specific Programme Proposal (TIPD3) completed by the LA co-ordinator. 

It should be downloaded and completed on a PC. A hard copy, with signatures, should then be sent to your LA co-ordinator who will organise the submission of forms from all participants in the project to the chosen provider.

Where electronic completion is not possible, please fill out all sections clearly in CAPITALS and in black ink as this form may be photocopied.

Teachers should have at least 2 years experience in order to be eligible for the programme.

Head teachers and senior management are not eligible to participate, unless teaching for 50% of the time.

Where tick boxes appear, please insert “X” in those that apply.

Please be aware that text which drops below the floor of a box will not show when printed.

If you need more space for your answers, please complete ‘6. Additional information’.
	


TIPD Teachers’ Application Form

	1. Personal details

	

	
	Title
	    
	Surname
	     
	(As shown on passport)

	

	
	First name(s)
	     
	(As shown on passport)

	

	
	Home address
	     
	

	
	Postcode
	     
	

	

	
	Home telephone number
	     
	Mobile number
	     
	

	

	
	Email address
	     
	

	
	(This is essential information)
	

	

	
	Date of birth (DD/MM/YY)
	     
	Nationality
	     
	

	

	
	Passport number
	     
	Place of issue 
	     
	

	

	
	Expiry date (DD/MM/YY)
	     
	

	

	
	Place of birth
	     
	(As shown on passport)

	

	
	Do you have any specific dietary requirements?
	  
	Yes
	  
	No

	

	
	If ‘Yes’, please give details

	

	
	     
	

	

	
	Do you hold a current, clean, driving licence?
	  
	Yes
	  
	No

	

	
	Are you willing to drive a hire car, if necessary?
	  
	Yes
	  
	No

	

	
	Are you willing to share a room?
	  
	Yes
	  
	No

	

	
	The provision of single rooms may lead to a supplementary charge (only applies to BC and LECT visits).
	

	

	
	Do you have any medical condition/disability of which the group leader/programme provider should be aware?
	

	

	
	 
	Yes
	 
	No

	

	
	If ‘Yes’, please give details

	

	
	     
	

	

	
	Are there any days on which, for religious reasons, you are unable to travel or which might require special arrangements during your visit?
	

	

	
	 
	Yes
	 
	No

	

	
	If ‘Yes’, please give details

	

	
	     
	

	

	
	UK emergency contact details

	

	
	Name
	     
	Relationship to you
	     
	

	

	
	Address
	     
	

	
	Postcode
	     
	

	

	
	Home telephone number
	     
	Mobile number
	     
	

	

	
	Work telephone number
	     
	
	

	

	2. Professional details

	

	
	Local Education Authority (LA)
	     
	

	

	
	Name of school
	     
	

	

	
	School DfES number
	     
	

	

	
	Name of Head teacher
	     
	

	

	
	School address
	     
	

	
	Postcode
	     
	

	

	
	School telephone number
	     
	

	

	
	School fax number
	     
	

	

	
	School email address
	     
	

	
	(This is essential information)
	

	

	
	School website
	     
	

	

	
	Type of school
	 
	Primary
	 
	Middle
	 
	Secondary
	 
	Special
	 
	Nursery

	

	
	
	 
	Specialist (please state type)
	     
	

	

	
	Location of school
	 
	Urban
	 
	Suburban
	 
	Rural

	

	
	Total number of pupils at the school
	   
	Male
	   
	Female

	

	
	Number of teaching staff at the school
	   
	

	

	
	Age range of pupils taught by you
	   
	to
	   
	


	

	
	Subject(s) taught by you


	

	
	     
	

	

	
	Role in school


	

	
	     
	

	

	
	Any additional specialisms


	

	
	     
	

	

	
	Length of time in current post
	     
	

	

	
	Have you been teaching 2 years or more?
	  
	Yes
	  
	No

	

	
	Have you participated in TIPD before?
	  
	Yes
	  
	No

	

	
	If ‘Yes’, which provider arranged this visit (The British Council/League for the Exchange of Commonwealth Teachers/Specialist Schools Trust)?
	


	

	
	     
	

	

	3. Programme

	

	
	Theme(s) of visit (maximum of 2)

	

	
	     
	

	

	
	Other schools linked to this application (if any)

	

	
	     
	

	

	
	What are the shared objectives agreed with your primary/secondary partner schools?

	

	
	     
	

	

	
	How will this proposal enable cross-phase links to be further developed?

	

	
	     
	

	

	
	What are your personal learning objectives?

	

	
	     
	

	

	4. Professional development

	

	
	How will the outcomes contribute to the raising of pupil achievement?

	

	
	
	

	

	
	How will this proposal enable part of the school development plan to be met?

	

	
	     
	

	

	
	How are you and your colleague(s) intending to prepare for the activity?

	

	
	     
	

	

	
	How will the dissemination of learning be undertaken both within and outside the school?

	

	
	     
	

	

	
	How does the school/LEA plan to evaluate the visit and subsequent action?

	

	
	     
	

	

	5. Commitments

	

	
	Prior to departure with UK colleague(s) in same school:

SWOT analysis of classroom management/leadership issues.

SWOT analysis of classroom management issues related to the theme.

SWOT analysis of curriculum materials related to the theme.

Joint report to school/ LA on the above analysis.

	

	
	Upon return:

Group dissemination report to the Department and provider within four weeks of return (see guidance note on the Department’s TIPD website regarding format).

Agenda for action focusing on SMART targets for participating schools and LA (could be individual/school or LA agenda for action).

· Individual participants to complete a short evaluation report to go to the Department’s evaluator.

	

	SWOT
	=    Strengths, Weaknesses, Opportunities and Threats
	

	SMART
	=    Specific, Measurable, Achievable, Realistic and Time-bound
	

	

	6. Additional information 

	
	     
	

	

	7. Statements 

	

	
	Applicant’s declaration

I agree to carry out the tasks set out in point 5.

I confirm that, if appropriate, my application can be passed to another provider and I am aware that I shall be informed if this is done.

I confirm that, if appropriate, I am willing to host a partner teacher on a reciprocal visit at a date to be agreed.

I confirm that the LEA is aware of this application.

I confirm that I have applied to only one provider.

I acknowledge that I may be asked to be part of a sample group which will monitor and evaluate the TIPD programme. 

I confirm that if requested I will participate in the sample group.

I understand that if I withdraw from the programme I and/or my school may be liable for any irrecoverable costs.

	
	
	

	
	Data Protection Act 1998: Information in this form will be processed (by the Department via an externally contracted organisation) to develop the DfES TIPD programme, and specific, personal information provided will not be disclosed for any other purpose.
	

	
	
	

	
	Signed (Applicant)
	
	Date (DD/MM/YY)

	
	
	
	     
	

	

	
	Head teacher’s declaration

I confirm that, should this application be successful, leave of absence on full salary will be granted to the applicant for the period in question, and that he/she will resume his/her current responsibilities upon his/her return from the visit.

	
	Signed (Head teacher)
	
	Date (DD/MM/YY)

	
	
	
	     
	

	

	Website address: www.teachernet.gov.uk/tipd
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